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Abstract

Language educators aim to promote speaking skills because speaking skills are one of the productive skills
that make language learners create meaningful conversations and dialogues with the target language. There
are different methods and strategies for promoting speaking skills, such as communicative language teaching
(CLT) and story-telling strategies. CLT aims to have communication and discussions in the class, and so does
the story-telling. The researchers conducted studies on making foreign language learners speak the target
language. They concluded that enhancing speaking skills requires actively involved students, and for that, the
language instructors need to use some tools and strategies. Moreover, the story-telling strategy involves the
students practicing their speaking skills, and this technique aims to improve their speaking skills in a real-life
situation. Thus, this research paper explores the values of story-telling strategies in the EFL classroom. A
qualitative research design was implemented, and the data was collected from secondary sources such as
research articles. For analyzing the data, a thematic analysis was used. The results demonstrated that story-
telling was highly sufficient in improving speaking skills. It enhances the capacity of capturing new
vocabularies, fostering pronunciation. It also enables the learner's imitation skill, expanding the learner's
communication, including their criticality, and increasing the learning desire to use the target language. In
brief, story-telling strategies help the language learners to use the target language, and it also helps the learners
to improve their speaking skills.
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1.Introduction

Language is the mean of communication. Human beings use language in order to talk
about their needs. Therefore, meaningful communication is conducted with language. The
English language has four skills: reading, writing, listening and speaking. In many languages,
speaking is primary, and priority has been given to speaking skills. The demonstration of
speaking is a verbal correspondence that people use to share data or associate with someone
else during an appropriate circumstance. Furthermore, the capacity to talk is urgent for
conducting everyday exercises. Additionally, for students, communication ability is essential
since it helps them comprehend the substance and the sentiments that others give to them.
Students can collaborate with others and offer their perspectives and opinions through this
expertise. Also, because an element of 21st-century communication is an important skill, the
classroom is focused on teaching language to students. Speaking anxiety is a form of stress that
someone may feel when dealing with public speaking (Blote et al 2009). This research paper
focuses on improving speaking skills in a foreign language. There are several ways to develop
speaking skills. One of them is the storytelling strategy. Storytelling is the way of using short
stories, novels, and books to enhance speaking skills. The history of storytelling belongs 30,000
years ago (Yilmaz et al 2019). The evidence of the drawing from the walls of caves shows that
at that moment, human beings have found their way of narrating actions. Stories can support
people in understanding, practicing, and respecting different traditions and culture (Fog et al,
2005). Storytelling has been applied as a method of making communication and conversation.
Storytelling makes the people read about themselves, including their lifestyle. In literature,
storytelling has also been used to teach and narrate actions. The current study has three primary
goals. The first one is to review the previous studies which are conducted in the literature about
how foreign language learners had improved their speaking skills via storytelling strategies.
The second one is to determine how storytelling affects the learners' speaking skills. The third
one highlights the importance of using storytelling in language teaching. This review paper
deals with the foreign language learners’s problem with expressing themselves in a foreign
language. Some factors affect them, such as fear of making mistakes, high anxiety, and stress.
Furthermore, the EFL learners do not have enough vocabulary to talk about their needs.

This research paper aims to answer the following inquiries:
1.Why foreign language learners are not able to speak with confidence?
2.How can storytelling improve foreign language learners’ speaking skills?

The scope of this study is to improve speaking skills and make language learners control
their level of stress, shyness, and anxiety. It also focuses on how storytelling helps the teachers
and the learners to acquire a foreign language. Additionally, this study is essential for both the
learners and the teachers. It detail, how storytelling can help the teachers and students improve
their speaking skills by applying and practicing what they have learned in the classroom. It also
contains how storytelling has been used in teaching a foreign language.

2.Methodology

This research paper aims to explore the role of storytelling in improving speaking skills
in the EFL Classroom. The previous studies had been taken into consideration. The design of
this paper is a qualitative research design. The data has been collected from twenty previously
conducted studies. The samples have been chosen purposefully. The data has been analyzed
and discussed in detail. The thematic analysis was used to demonstrate the results. The tool of
the data collection were the secondary sources such as articles and books. For finding the



articles the google scholar search engine is mainly used, and also some of the focused articles
have been downloaded in Eric and Elsevier.

3.Communicative Language Teaching

In the twenty-first century, speaking skill is essential in the classroom. That is why
teaching language, especially speaking, should be taken into consideration. Most of the human
beings can speak. Thus, speaking in the target language is critical and active students who study
language focus on speaking with the target language. Speaking is known as the capacity to chat
or communicate a progression of ideas familiarly. The activity of making conversation expects
no less than two people to be led. The people assume the jobs of the individual talking and
tuning in. While speaking, one must effectively convey one’s thoughts so that the listener can
understand the message being conveyed and provide an appropriate response to what is
understood. There are many types of methods of teaching. Communicative Language Teaching
(CLT) is one of them. CLT means speaking in the way of competence. CLT is different from
the Grammar Translation Method (GTM). GTM focuses on contexts and learning about the
language. However, CLT focuses on making conversations, and communicating (Littlewood,
2014). The speaking skill is the integration of knowing the language and applying the features.
For example, speakers articulate suitable words to share their thoughts. Furthermore, they pay
attention to pronunciation and grammar rules to be sure about the correctness of the massage.
Oral communication studies also reinforce learning new words and combining these words
according to grammar rules. By repeating and saying these words, the language learners
promote their pronunciation. With this, they will be highly confident. It also encourages
listening, reading, and writing skills (Chaney et al 1998).

3.1Storytelling and Technology

Storytelling is the process of telling or narrating a story with different actions, and it
involves the class practicing the target language. Storytelling requires group work and a calm
environment. When a story is narrated, most of the students in the class are silent, and they are
relaxed and motivated to speak and have discussions. The storytelling technique helps language
learners to think deeply. Thus the learners start imagining the actions and the events. The
characters send messages to the readers. The readers learn from the characters. When they learn,
they start to speak and talk about the story. They control their shyness, fear, stress, anxiety, and
confidence when they speak. In this way, the students improve their speaking skills. The
students interact with their classmates, and they communicate with each other. In short,
storytelling is a way of interaction and communication. It is characterized as "somebody who
communicates in a language, the action applied to speak with individuals consistently is known
as talking” (Greene 1996 p. 23). While talking, individuals use dialects to convey their ideas
and feelings. They are bestowing data to the audience utilizing these dialects. MacLeod and
Davidson (2007) define storytelling as the oldest form of instruction. It is a straightforward but
effective method for helping understudies in sorting out a mysterious and confusing universe
of involvement through the creation of storylines. Digital storytelling is one of these practical
approaches to mixed media production. Digital storytelling is a social act that involves telling
stories with low-cost advanced cameras, non-direct composing tools, and PCs to create short
mixed-media stories—a modern expression of the old art of storytelling. Since the beginning
of time, storytelling has shared information, insight, and values. Stories have taken various
structures, and they have been adjusted to each progressive medium that has arisen, from the
campfire circle to the cinema and, presently, the PC screen. Digital storytelling has caught the
creative mind of the two understudies and educators, and the demonstration of making
meaningful stories has raised the experience for understudies and instructors. Digital
storytelling crowds are seen as listeners and students who can cooperate and shape the story.
The adaptable and dynamic nature of digital storytelling, which embodies aural, visual, and
tangible components, uses many mental cycles that support gaining from verbal semantic to



spatial, melodic, relational, intrapersonal, naturalist, substantial kinesthetic. Digital storytelling
works with the union of four student-centered learning techniques: learner commitment,
reflection for profound learning, project-based learning, and the possible integration of
innovation into guidance (Robin, 2008).

3.2Computer-Aided Language Learning

Innovation might deliver students with a safe, few compromising, profoundly inspiring
climate to foster communication skills. Ehsani and Knodt (1998) emphasize that computer-
aided language learning (CALL) offers a student-centered and exploratory approach instead of
a teacher-centered exercise-based approach. One PC-based, the student-focused approach is
advanced narrating. In real-life situations, students can tell their stories, taking advantage of
available innovation everywhere in the homeroom to communicate their feelings and
sentiments (Arias et al 2010). In this way, digital stories combine traditional methods of
storytelling. Digital stories have many uses, including telling individual stories or historical
events and informing or teaching about specific topics. For instance, arithmetical stories can be
narrated to showcase particular events and create a camera obscure. Thus, variety with the
adaptability of the related topics permits an advanced level to squeeze hooked on numerous
regions with educational programs. Besides, advanced stories get their power from winding
around pictures, music, and account voice together, subsequently giving profound aspects and
striking tone to characters, circumstances, and experiences. Also, contend that the enlivened
photos of the computerized story quickly include students in the advancement of the story ad
add to making interest that prompts fixation. Moreover, the philosophical idea of advanced
narrating will make a functioning learning process for students. Computerized stories can be
precious in fostering the language learners’ receiving sound abilities in case suitably chosen;
meanwhile, advanced books with a series of actions will more often be visual, intuitive, and
reiterative. Furthermore, Collins (1999) claims that due to the “interchange between composing,
talking, and tuning in, advanced narrating can assist students with learning the language.” Since
advanced narrating utilizes spoken accounts, the language learners acquire the ability to listen
to the sounds and the voices that are available in their surroundings. And then, hey record their
portrayals on numerous occasions, they might upgrade their oral capability.

4 Results and Discussions
4.1Vocabulary

Kirsch (2016) specified that storytelling could deliver new vocabularies to the learners.
In his study, he explored that storytelling expands the capacity to save the new words that the
learners capture while reading and listening to the series of actions. He emphasized that
storytelling is an effective method for teaching and learning new words. Listening to stories
accelerates learners' acquisition of new words because it provides opportunities to practice new
words in various contexts. Moreover, Mason (2005) claimed that students would be inspired
from improving vocabulary by combining storytelling with other physical activities. (Lenhart
et al 2018) researched about how storytelling is implemented to teach children a foreign
language. They found that children learn a new language more quickly by imitating the sounds
when they are exposed to the stories. Aside from that, stories can elicit emotional responses in
students because affection strongly influences their cognition and activities. Then it creates
favorable conditions for learning new words in the target language. Many studies show that
storytelling can aid in memorization (Soleimani and Akbari, 2013). Learners gain more
receptive and productive vocabulary by negotiating the meaning of words in stories than those
exposed to display input. Furthermore, because a story has a structure, it makes it easier for the
learners to recall the meaning of a word. Stories provide learners with context for the words
they are learning. When it comes to learning vocabulary, context is critical in assisting students
in comprehension. Stories provide learners meaningful context for learning new vocabulary.



Due to the plots of the stories, teachers can quickly contextualize vocabulary, and students are
more likely to understand and remember words. In short, it has been found that storytelling is
very valuable role in teaching and learning new words.

4.2Pronunciation

Storytelling can improve the learner’s pronunciation while the teacher and the learners
read stories (Gusdian et al 2020). Storytelling makes teaching and learning activities more
enjoyable and engaging. Educators can benefit from storytelling because it requires various
skills, including speaking, listening, and pronunciation. In addition, many repetitions during the
storytelling will give the students more practice to promote their pronunciation. However, the
scholars have distinguished storytelling from reading aloud (Lenhart et al 2018). The storyteller
will actively explore their ability to make the listeners understand the story by controlling their
voice, pitch, tone, rhymes, and gestures during the storytelling because it requires more physical
movement than before. The benefits of the storytelling technique on the students' pronunciation
skills can be seen in this study. There are numerous techniques and media available for teaching
English vowel sound pronunciation. One of them is reciting aloud a short story. A short story
is a narrative text that is limited to a single unique or single effect to which every detail is
subordinate and can be read in one sitting of one-half hour to two hours. Lucarevschi (2016)
based on his study and the students' perceptions of storytelling strategy in developing their
pronunciation skills, the findings revealed that most of the students had positive attitudes toward
the storytelling technique, which sparked their pronunciation. The students' motivation to learn
pronunciation had increased, and the classroom environment had become alive and less boring.

4.3Communication and Critical Thinking

Students talk and communicate about the story they read by implementing the
storytelling strategy. Engaging people and breaking down barriers are critical processes. Telling
stories in some form is necessary to accomplish these goals. According to Peterson an
Langellier (2005), students who are encouraged to use storytelling positively impact their
intellectual, social, and emotional development. Students learn to listen, participate in, and
understand narrative discourse as they engage in storytelling, paving the way for more
sophisticated use of language, reading, and writing in their everyday lives. Perhaps being
verbally proficient can help a student communicate effectively and successfully. Stories are
essentials to express one's thoughts and feelings accurately in everyday communication.
Students are encouraged to use their imaginations by telling and listening to a well-told story.
Roney (1996) believes that storytelling fosters the development of the imagination, fostering
problem-solving abilities. As a result, cultivating imagination can enable students to consider
novel and inventive ideas. Moreover, Storytelling can educate by conveying truths. The
students criticize the characters. However, storytelling can also educate by encouraging people
to think for themselves and create their truths. When people come up with interpretations and
back them up with reasons, they engage in critical thinking. When different people collaborate
to create responses to stories, they learn problem-solving, self-reliance, respect for diversity,
and the habit of cooperation skills. Students are constantly asked thought-provoking questions
in interactive storytelling activities in the classroom. They must distinguish and choose between
different options for the characters and events in the stories. Interactive storytelling activities
require students to engage in a complex cognitive process (Yang and Wu, 2012). The content
of the story chosen is also significant for learner's development, especially when it comes to
teacher preparation. Exciting stories with meaningful lessons should be introduced to students
in class. Then the students can interact with what happens in the stories, and the stories should
be relevant to their lives. Thus, critical thinking ability promotes curiosity, which aids in gaining
a deeper understanding of the problem under study. Furthermore, influential critical thinkers



are naturally curious about various topics and have diverse interests. In short, is found the story
telling strategies have significant role in directing the learners to be critical thinker (Davidhizar
& Lonser, 2003).

4.4Motivation

There is a strong relation between storytelling and motivation. Motivation is as an
intentional force pushing an individual to do or not do an action. Storytelling has been used as
an encouraging method for making learners speak with the target language. Thus the students
can increase their participation. They gain the desire to be a part of the actions. They will be
more motivated to read different stories and tell stories. They used to speak the target language
because the stories were written in English. With storytelling, the students learn morals, and
with that, they will be motivated to personal development. Storytelling expands their thinking
and their behavior. Bopp (2008) storytelling gives self-confidence to the learners. The students
are highly confident when they read and tell a story. Additionally, storytelling inspires the
learners to speak. They capture different ideas and concepts. That is why storytelling makes the
learner produce a new point of view. In this way, they will be optimistic and thoughtful. The
classrooms are full of activities because storytelling encourages learners to do activities. In this
way, the teacher's role is to guide the students rather than teach them. In brief, based on the
previous studies, it has been found that storytelling needs to be a part of language classes. It
needs to be used as a motivating tool.

5.Conclusion and Recommendations

This paper examined the role of the storytelling strategy in enhancing speaking skills in
EFL classrooms. Storytelling strategy was one of the most effective strategies that have been
used in EFL classes.Storytelling makes the more active in doing practices and applying their
acquired knowledge. In brief, storytelling has a significant impact on empowering speaking
skills. It has the power to promote pronunciation, learn new vocabulary, and communicate with
the target language. As a result, students are more interested in doing the activities of narrating
stories, making conversation, and gaining more desire to speak the target language. As a result,
language learners are more encouraged to improve their speaking skills. Thus, storytelling
strategy enriches the interests and desires of language learning regarding performing the
knowledge that they have acquired. Based on the findings of the present study, the researcher
recommends that language instructors need to implement the strategies of storytelling in their
classes because a large number of scholars have highlighted the value of storytelling in EFL
class. In addition, storytelling has prompted a lot of students' speaking skills. Therefore, the
researcher recommends that language teachers include storytelling in their syllabus. The
researcher also recommends that the teachers use short stories as teaching tools. Finally, the
researchers need to research the impacts of storytelling strategies to find more about their value.
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