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Abstract 

The title of this academic study is ‘The Effects of Code-switching on Teaching English from 

EFL Students’ Perspective. The main purpose of this study is to shed light on the effects of 

code-switching in teaching. The main research questions of this study are what are the main 

purposes and benefits of code-switching in teaching?  

To obtain data, for this study an open-ended questionnaire is used. The participants are 120 

senior students at Salahaddin University-Erbil/ College of Languages and College of 

Education/ English Departments and Lebanese French University/ College of Languages and 

College of Education/ English Departments. The senior students were required only to take part 

in the questionnaire intentionally because when students reach the final year of their study at 

university; they know and understand very well in what year at university while studying the 

students will need to switch codes from the language of instruction to the their first language. 

To analyse the obtained data, the mixed methods research approach involving both quantitative 

and qualitative methods was used by the researcher.  

This study concluded that code-switching has some advantages for the freshman students; they 

switch codes from the language of instruction  to their first languagebecause of some reasons. 

First, they do not want to face misunderstanding when they are in communication with their 

instructors in teaching and learning. Second, freshman students switch codes when they want 

to focus on some information. Third, they switch codes not to interrupt the discussion. Fourth, 

they switch codes for using of the native equivalent words in the language of instruction. Fifth, 

performing code-switching in teaching helps freshman students to learn new words and terms 

easily and quickly in the language of instruction . Sixth, when freshman students are allowed 

to switch codes, many of them are involved in daily activities. However, it should be noted that 

code-switching should not be done when the freshman students pass the first year because, if 

this happens in last years of the study; students are unable to learn and use the language of the 

instruction at their departments perfectly. Therefore, code-switching should be done in the first 

year of the study, but accurately and carefully.  

Keywords: Code-switching, types of code-switching, reasons of code-switching,  functions 

of code-switching, advantages of code-switching and disadvantages of code-switching. 

1. Introduction 

There is no doubt that a large number of students are admitted to universities every year. All 

students study hard to have a wonderful future. In most departments at colleges of all 

universities, a second language is used as the language of instruction. Therefore, all the 

freshman students are required to use the language of instruction in their study. It should be 

noted that having the ability to use the second language will help all students to get good jobs, 

especially in private sectors. It is worth noting that those students, who are able to use the 

second language in communication, except their first language, can find jobs easily more than 

those students who are not able to use another language in communication. Therefore, it is very 

vital for everyone to know and use another language perfectly because when anyone does not 
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have a good ability to use the second language he will not get jobs easily especially in private 

sectors.    

On the other hand, it should be noted that most of the freshman students, who are admitted to 

the universities, do not have a good ability to use the language of instruction in their 

departments because they use their first language at high school more than other languages 

while studying. Therefore, they definitely face many difficulties in learning because they are 

unable to understand the main purpose behind any kind of subjects when they study. There is 

no doubt that those students, who cannot use the language of instruction in their departments, 

will not be able to complete all their academic years successfully when they cannot understand 

their instructors in the teaching process. In this case, instructors indirectly should motivate, 

encourage, and help all freshman students to teach the students the language of the study step 

by step because learning another language needs time. It is believed that code-switching, 

especially in the first year at college, is a good help for the freshman students to learn the second 

language in their departments. However, it is worth pointing out that the first year students 

should not be allowed to use their first language while studying more than using the language 

of instruction when they exchange ideas and information in communication with their 

instructors because, if this happens, they cannot learn the language of instruction easily. Before 

mentioning the functions of code-switching, it is worth pointing out that what code-switching 

is. Code-switching simply is using two languages in the same communication by speakers. The 

current study focuses on Eldridge’s view of code-switching. According to Eldridge (1996, 

p.305), there are four main functions and purposes of code-switching, which are: ‘‘conflict 

control, floor-holding, reiteration and equivalence’’.  

1.1 The problems of the study: 

It is noted that most of the freshman students are not able to use English as an instructional 

language at their departments. So, they try to use their first language when they are in 

communication with their instructors in the class. In this case, it can be said that using the first 

language by students, especially, the first year students at university may have some benefits. 

Therefore, the current study attempts to shed light on why the freshman students at the college 

use their first language, while they are required to use the language of the instruction in the 

process of teaching and learning. Moreover, this study is an attempt to point out that whether 

performing code-switching has benefits or not for the freshman students and when they should 

be allowed to perform code-switch from the second language to their first language.   

1.2 The Aim of the Study 

It should be noted that this study does not focus on which type of code-switching is more 

common than other types. Instead, the purpose of this study is to highlight what the reasons of 

code-switching are by the freshman students while studying at the university and when code-

switching should be performed to help the freshman students to have a better understanding of 

all subjects. Moreover, the current study focuses on the reasons behind code-switching in 

teaching only, not in general it means not in a normal conversation.  

1.2. The Research Questions 

The study aims at addressing the following questions: 

1- What are the main purposes behind code-switching during the learning? 

2- What are the benefits of code-switching during the learning?  

3- When should code-switch need to be done in students’ BA journey?  



 

4 

Proceeding of 12th International Conference on Educational Studies and Applied Linguistics (VESAL12) 

DOI: https://doi.org/10.31972/vesal12 

1.3 Hypothesis: 

This current paper hypothesizes that: 

1- There are some purposes of code-switching in teaching. 

2- Performing code-switching has some benefits for students. 

3- Code-switching should not be done in all years of the study at college. 

2. Theoretical Background 

2.1 Definition of Code-Switching 

According to Abdullah (2015, 161), the three forms of communication are spoken, written and 

signed, the term of code refers to all three forms of communication. On the other hand, the term 

switching means changing. Myers-Scotton (1993, p. 1) states that using two different language 

varieties by speakers in the same communication is called code-switching. Spolsky (2008, p. 

121) mentions that code-switching means changing from one language to another one in 

speaking. Richards and Schmidt (2002, p. 81) provide a more detailed definition of code-

switching by saying that code-switching takes place when bilingual or multilingual speakers 

use two different languages in communication. They sometimes start by a language and their 

listeners answer them by another language. Moreover, those speakers, who are able to speak 

more than one language, sometimes change from one language to another language in the 

middle of their sentences when they speak to each other. Ayeomany (2006, p. 95) points out 

that using another language besides the first language of speakers during communication is 

called code-switching. Furthermore, combining words and phrases from other languages with 

the first language of speakers of a language is also called code-switching.  

2.2 Types of Code-Switching 

According to Romaine (1995, pp.122-123) and Brice and Brice (2009, p. 67), there are three 

types of Code-Switching, which are: 

1- Inter-sentential Switching:  

In this type of code-switching, the switch is carried out at a clause or a sentence boundary by 

speakers. It is worth mentioning that the speakers use one element in one language and the other 

one in another code. For instance, ‘‘Jag skall göra min läxa nu because I want to go to the 

movies later. It means ‘‘I will do my homework now because I want to go to the movies later’’. 

It is worth noting that in this type of code-switching, the switch takes place at the beginning or 

the end of the sentence.  

2- Intra-Sentential Switching: 

In this type of code-switching, speakers do code-switch in the middle of the sentence without 

facing interruptions, hesitations or pauses. For example, ‘‘I gave her den röda lamp’’. It means 

‘‘I gave her the red lamp’’.  

3- Tag-Switching: 

In this type of code-switching, speakers do code-switch by inserting a single word, such as 

fillers, interjections and idiomatic expressions, from one language into a sentence in another 

code. For instance, ‘‘När kommer du dit sen, you know’’? It means ‘‘When will you get there 

later, you know’’? 

2.3 The Reasons of Code-Switching in Teaching 
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1- Singh and Abdul Nasir (2012, pp. 65-66) mention that people do switch codes from the 

second language to the first language. The main reason behind the code-switching is to achieve 

a better understanding in communication and deliver the main purpose behind speeches.  

2- Willis (1981, p.7) points out that in the classes especially in the EFL classes, teachers try to 

avoid using the first language of students when they explain subjects. But, when students try to 

use their first language in speaking, it means that there is a problem in terms of understanding 

the subjects. Therefore, in this case teachers try to do code-switch by using the first language 

of the students in order to make students understand what they talk about. But, in this case, 

teachers must not do code-switch for a long time.  

3- Dykhanova (2015, p. 18) states that code-switching takes place during teaching because 

students are not proficient in the language of instruction. Therefore, teachers try to explain a 

little bit of some information or subjects by using the students’ first language.  

4- According to Trudgill (2000, p. 105), code-switching is utilized for compensating the lack 

of the student's capacity in communicating himself. It means that when a student is unable to 

express some information in the language of instruction , he or she uses his or her first language 

to show that he/ she also has the necessary information on the subject of study but cannot 

express it in the language of instruction .  

5- Jukil (2012, p. 527) believes that the main reason of doing code-switch in the teaching classes 

is to remove misunderstanding between teachers and students. It is clear that freshman students 

do not have enough information in the language of instruction. Therefore, they try to express 

some information by their first language. Moreover, teachers sometimes try to express little 

information by using the first language of students in order to help them understand what they 

talk about.  

2.4 The Functions of Code-Switching 

Regarding the functions of code-switching, Gumperz (1982, pp.75-81) mentions six functions 

of code-switching, which are: 

1- Message qualification: it is utilized to depict a capability to a speech that had been already 

said or stated. 

2- Addressee specification: it is utilized to participate in a speaker’s communication. It means 

a speaker tries to addressee another speaker among other speakers.  

3- Quotation marking: it is utilized to notify a speech of another one.  

4- Interjection: it is utilized to making more clarification. It means that speakers use sentence 

connectors and fillers in their speech.  

5- Reiteration: it is used to emphasis on something or a point. It means to clarify what has been 

pointed out in communication.   

6- Personalization vs. objectification: it is utilized to comprehend the difference between 

opinion and fact.  

Similarly, Eldridge (1996, pp.305-306) states that there are some functions of code-switching. 

But, Eldridge mentions four functions of code-switching, which are: ‘‘conflict control, floor-

holding, reiteration and equivalence’’.  According to Eldridge, conflict control happens when 

students in teaching try to avoid misunderstanding; therefore they perform code-switching. 

Floor-holding takes place when students have lacks of expressing themselves in the language 

of instruction. Reiteration occurs when students try to focus on and clarify some information 
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because they do not understand when instructors use the language of instruction in teaching 

only. Equivalence happens when students have lacks of vocabulary in the language of 

instruction; therefore they use few vocabularies in their first language.  

2.5 Why More Researches should be done on Code-switching in Teaching  

Singh and Abdul Nasir (2012, p.65) state that it has been noted several times that in the EFL 

classrooms teaching code-switching happens. But, enough academic studies have not been done 

in order to show how much code-switching is helpful and useful in the process of teaching. 

Therefore, more studies about the effect of code-switching in teaching should be done. 

Moreover, the advantages and disadvantages of code-switching in teaching should be explained 

and mentioned. Based on Singh and Abdul Nasir (2012), some advantages and disadvantages 

of code-switching in the process of teaching will be pointed out.  

2.6 Advantages of Code-Switching in the Process of Teaching  

1- Eldridge (1996, p.306), points out that students and teachers do code-switch in the process 

of teaching in order to be sure that the main message of teaching any subjects is clear and 

understandable.  

2- Bhooth et al (2014, p.82) state that teachers switch codes in teaching to explain and translate 

some words, which are difficult to understand by students because some words and terms do 

not have equivalents in other languages. Therefore, teachers switch codes so as to help all 

students to understand the meaning of some words and terms.   

3- According to Memory et al (2018, p.66), code-switching is very useful in teaching because 

it helps all students, especially those students who have poor ability in expressing themselves 

in language of instruction , to participate in asking questions and answering.   

2.7 Disadvantages of Code-Switching in the Process of Teaching 

1- Sert (2005, p.5) believes that doing code-switching in teaching should be reduced because if 

teachers do code-switch for a long time, students cannot learn the language of instruction  easily 

because in teaching they use the first language more than using the language of instruction. In 

this case, students pay more attention of using their first language than the language of 

instruction.  

2- Cook (2002, p.333) mentions that if a teaching class includes more than one group of native 

speakers of one language, code-switching is not useful for all of them because both groups of 

native speakers do not understand each other when they use their own first language in 

communication. In this case, teachers cannot make all students in class understand about what 

they explain and talk about.  

3- According to Macaro (2001, p.183), the competence among all students in classes will be 

reduced if teachers allow students to use their first language because one of main purposes of 

teaching by using a language of instruction is to make students learn another language. 

2.8 The Difference Between Code-switching and Code-mixing: 

Breitenmoser (2020) points out that when bilingual and multilingual speakers switch codes 

from one language to another language consciously, it is code-switching. But, if they switch 

codes from one language to another one unconsciously, it is code-mixing. Moreover, Smith 

(2018, p. 29) mentions that if students have even a very little ability to speak the second 

language or the language of instruction, and use a word, phrase or short sentence from the 

second language or the language of instruction  in the first language in the class, it is code-

switching. So, the current study sheds light on the effects of code-switching, not code-mixing, 
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on teaching English from EFL students’ perspective, because it is clear that the freshman 

students somehow can use the language of instruction , even a little bit, at their departments 

and perform code-switching consciously. Furthermore, the freshman students at university can 

a little bit use English in communication with facing difficulties, but not perfectly.    

2.9 Methods of Data Collection  

2.9.1 Data Collection Tool  

For this study, the open-ended questionnaire was made in order to get more perspectives from 

senior students about the effect of code-switching in teaching. For the current study the 

questionnaire included 11 items. Both qualitative and quantitative methods were used by the 

researcher. All participants were required to write their views for every item of the 

questionnaire. Moreover, all participants were given enough time to express their views about 

all items accurately. Enough space was provided after each item for participants to mention 

their views regarding each item.  

In the questionnaire Likert Scale was used. According to Likert Scale five possible responses 

such as (Strongly Disagree= 1, Disagree= 2, Neutral= 3, Agree= 4 and Strongly Agree= 5) 

should be provided to permit the participants of the questionnaire to provide their opinions to 

each item. It is worth noting that before asking the participants of the questionnaire to provide 

their views regarding each item, a small group of senior students were asked to express their 

opinions about all items because the researcher wanted to be sure that all modified items are 

understandable and all participants are able to provide their views for all items clearly. This is 

called piloting. After distributing the questionnaire to the participants, the responses were 

received over a period of one month. In this case, the face validity of the questionnaire was 

gained.  

2.9.2 Participants 

To get sufficient data for the current study, 120 senior students at Salahaddin University-Erbil 

from the English Departments at College of Languages and College of Education, and Lebanese 

French University/ College of Languages and College of Education/ English Departments 

participated in the questionnaire. They were given enough time to express their views for all 

items. The students of the mentioned departments were asked to participate in the questionnaire 

on purpose because most of them before admitting to university did not have any information 

about using the language of instruction in their departments. Therefore, the researcher wanted 

to know the effectiveness of code-switching in teaching from the student’s views in the 

mentioned departments. In addition, the researcher asked fourth-year students to take part in 

the questionnaire because when students reach the final year of study; they know well when 

and in which year of study code-switching should be done at university.  

2.9.3 Validity and Reliability  

According to Mackey and Gass (2012), validity means that the obtained data by researchers 

must make sense and guide the researchers in their researches to a good conclusion. Before 

collecting the data from participants, all items of the questionnaire were evaluated by some 

professors and academics to be sure that all items are academically appropriate and related to 

the current study. All jury members provided valuable comments on each item. Finally, some 

modifications have been done regarding each item. Regarding reliability, it means that the data 

should be stable when the same participants provide their views with regard to the items of the 

questionnaire at two different items (Ibid). Therefore, after getting the data from participants of 

the current study, after a month the researcher asked the same participants to provide their views 

regarding each item to be sure that the participants provide the same views as the first time. 

2.10 Data Analysis 
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For analysing the obtained data, the SPSS program was used to know the percentage of views 

of participants, mean score, standard deviation for any choice in each item and the P-value of 

each item. According to Hippler (2018, 47), Cronbach’s alpha can be used to know the degree 

of internal consistency of results of two obtained data for the same items in the questionnaires. 

The result should be equal or less than alpha= 0.05 in order to get a significant result.    

2.10.1 Results and Discussion  

1- As for item (1), which says ‘The main reason behind code-switching in teaching is the lack 

of freshman students in expressing themselves in the language of instruction’, as shown in 

figure (1), the results show that 75% of the participants strongly agree and 25% of them agree 

with the statement. The mean score is 4.75, and the standard deviation is 4.24. For this item, 

based on the views of participants the P-Value is 0.02. Therefore, the result is statistically 

significant because it is less than alpha= 0.05.  

They believe that the main reason behind performing code-switching by freshman students in 

the classroom is the lack of students in expressing themselves in the language of instruction 

especially in the first year of study because when students are admitted to university most of 

them have inadequate information on the use of the language of instruction because of lacking 

in vocabulary in the language of instruction. Therefore, when they want to participate in daily 

activities they switch codes from the language of instruction to their first language to express 

what they want to say. Moreover, another reason behind performing code-switching by 

freshman students in teaching is that most instructors provide more marks to those students, 

who participate in daily activities. In this case, those students, who cannot express themselves 

in the second language, try to participate in daily activities in classroom teaching by using their 

first language, even for a very short time, rather than sitting quietly in order to prove or show 

that they can answer most of those questions, which are asked by instructors, but because they 

are not good at using the second language they do code-switch.  

 

Figure 1Participants’ Responses to item (1).  

2- As for item (2), which says ‘Performing code-switching in teaching is useful because 

freshman students can understand the main message behind all subjects easily and quickly’, as 

shown in figure (2), the results show that 86.7% of the participants strongly agree and 13.3% 

of them agree with the statement. The mean score is 4.87, and the standard deviation is 23.8. 

For this item, based on the views of participants the P-Value is 0.009. Therefore, the result is 

statistically significant because it is less than alpha= 0.05. 

They mention that when freshman students are admitted to university; they do not have enough 

ability in the language of instruction and the new knowledge that they study at their 

departments. In this case, when the freshman students are unable to use the language of 

instruction perfectly, they cannot comprehend the new knowledge. Therefore, they face many 

difficulties in the process of learning. But, the freshman students are able to learn new 
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information and knowledge when they study at their departments easily and quickly when 

instructors, even for a short time, switch codes from the language of instruction to the first 

language of the freshman students in teaching. Moreover, when the freshman students are able 

to understand the main message behind their subjects; they revise what they study every day at 

home. But, if the freshman students are unable to understand what their instructors talk about 

in the classroom; from the beginning of their first year of study, the freshman students will be 

pessimistic about their future and their studies. Therefore, it is very useful for the freshman 

students when instructors use the first language and the language of instruction together when 

they explain new subjects in the classroom.  

 
Figure 2 Participants’ Responses to item (2).  

 

3- As for item (3), which says ‘Instructors must not use the native language of the freshman 

students for a long time in teaching because, if they do, the freshman students cannot learn the 

language of instruction’, as shown in figure (3), the results show that 54.2% of the participants 

strongly agree and 45.8% of them agree with the statement. The mean score is 4.54, and the 

standard deviation is 4.04. For this item, based on the views of participants the P-Value is 0.04. 

Therefore, the result is statistically significant because it is less than alpha= 0.05.   

They believe that it is true that performing code-switching in the classroom helps freshman 

students learn the main message behind all subjects, which are taught in the classroom, but it 

should not be forgotten that code switch from the language of instruction to the first language 

of freshman students brings several problems in teaching because at that time freshman students 

do not use the language of instruction in communication. In this case, they cannot learn the 

language of instruction. Moreover, the freshman students just try to participate in 

communication when their instructors allow them to use their first language for exchanging 

ideas. Therefore, instructors should switch codes when it is necessary, and it helps the freshman 

students to comprehend the main message behind explaining any kind of subjects. In addition, 

instructors should not switch codes just at the beginning or in the middle or at the end of 

teaching in the classroom because at that time the freshman students just want to listen to their 

instructors when they know that their instructors switch codes. For example, if instructors 

switch codes just at the beginning of teaching in the classroom, the freshman students just try 

to listen to their instructors just at the beginning of the teaching in the classroom. In this case, 

the performing code-switching is not beneficial.  
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Figure 3 Participants’ Responses to item (3).  

 

4- As for item (4), which says ‘During all years of students’ BA journey, instructors should 

switch codes in teaching’, as shown in figure (4), the results show that 47% of the participants 

strongly disagree and 53% of them disagree with the statement. The mean score is 1.53, and 

the standard deviation is 1.03. For this item, based on the views of participants the P-Value is 

0.02. Therefore, the result is statistically significant because it is less than alpha= 0.05.  

They state that instructors must not do code-switch in all years of students’ BA journey because, 

if they do, performing code-switching will be considered as a barrier to becoming fluent in the 

language of instruction. Moreover, those freshman students, who have poor level in the 

language of instruction, cannot learn it easily. Therefore, instructors must not do code-switch 

in all years of BA journey. Instead, instructors should switch codes only in the first year of 

study accurately and carefully because using the first language of the freshman students with 

the language of instruction definitely helps the new admitted students to learn the language of 

instruction in their departments gradually. Performing code-switching in the first year of study 

is very useful because it helps students to comprehend all the new information and knowledge 

when they study in the classroom clearly. In addition, when freshman students learn new 

information; they later try to use the language of instruction for exchanging ideas in the 

classroom, and if they make any mistakes while speaking, their instructors correct the mistakes. 

This will be a great tool to help the freshman students learn the language of instruction in the 

first year of study. Therefore, switch codes should be done mostly in the first year of study. 

However, it should be noted that in the final years of students’ BA journey, instructors need to 

use first language of students only to translate the meaning of those terms that are difficult to 

understand. 

 

 
Figure 4 Participants’ Responses to item (4).  
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as shown in figure (5), the results show that 60% of the participants strongly agree, 33% of 

them agree and 7% of them are neutral with the statement. The mean score is 4.53, and the 

standard deviation is 4.05. For this item, based on the views of participants the P-Value is 0.04. 

Therefore, the result is statistically significant because it is less than alpha= 0.05. They believe 

that instructors always like to have their students participate in discussion in daily activities in 

order to exchange ideas altogether because in this case most of the students can understand 

what they study in the classroom. However, it should be noted that most of the freshman 

students are unable to express everything in the language of instruction. Therefore, they switch 

codes from the language of instruction to the first language to express a word or a term or any 

kind of information, and then they will continue in expressing themselves in the language of 

instruction. In this case, the discussion between instructors and the freshman students will not 

be interrupted. For example, when the freshman students are not able to remember a word in 

English, when they communicate in English; they try to use an equivalent Kurdish word not to 

interrupt the discussion. However, the freshman students should not be allowed to use their 

native language in communication more than the language of discussion because, if this 

happens, they are not encouraged to learn the language of instruction.  

 
Figure 5 Participants’ Responses to item (5).  

 

6- As for item (6), which says ‘The level of learning competence among freshman students is 

at high level, when they are allowed to switch codes in teaching’, as shown in figure (6), the 

results show that 66.7% of the participants strongly agree and 33.3% of them agree with the 

statement. The mean score is 4.7 and the standard deviation is 4.16. For this item, based on the 

views of participants the P-Value is 0.007. Therefore, the result is statistically significant 

because it is less than alpha= 0.05. They state that whenever freshman students are allowed to 

use their first language while studying even for a short time, it engages a greater number of 

students in the process of learning because they are not afraid that they will not be able to speak 

all the words in the language of instruction. Therefore, more students try to participate in 

communication. If they make any mistakes or if they could not express some words in the 

language of instruction, their instructors correct them and help them to express the words in the 

language of instruction. Therefore, it will definitely make the process of learning among the 

freshman students quicker. Furthermore, when instructors help freshman students to learn new 

words and terms through the process of code-switching, the freshman students will build their 

vocabulary in the language of instruction step by step. Therefore, in the future they do not need 

to switch codes in the classroom because after building their ability in terms of vocabulary in 

the second language; they will be able to express themselves in it. It means that code-switching 

paves the way to a better level in speaking and learning in the language of instruction for the 

freshman students.  

It should be noted that when the communicative and language competence among freshman 

students is at high level, a better self-confidence will be achieved by them. Therefore, it can be 
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said that allowing code-switching leads to a higher level of language learning, which in turn 

leads to obtain a better self-confidence by freshman students.  

 
Figure 6 Participants’ Responses to item (6). 

 

7- As for item (7), which says ‘More freshman students are involved in classroom activities; if 

they are allowed to switch codes even for a short time’, as shown in figure (7), the results show 

that 73.3% of the participants strongly agree and 26.7% of them agree with the statement. The 

mean score is 4.73, and the standard deviation is 4.23. For this item, based on the views of 

participants the P-Value is 0.01. Therefore, the result is statistically significant because it is less 

than alpha= 0.05.  

They state that there is no doubt that when freshman students are allowed to switch codes from 

the language of instruction to their first language; they engage in a much larger number of daily 

activities because they know that if they are not able to express a word or phrase in the language 

of instruction, the instructors will help them to express it. But, if freshman students are not 

allowed to do code-switch, then those freshman students, who have a poor level of the language 

of instruction, will not participate in daily activities because they are afraid that their classmates 

will make fun of them. This will have a negative impact on the student's psyche. It should be 

noted that when freshman students do not participate in daily activities, they will not be able to 

learn new knowledge and information well, which will have a negative impact on the future of 

the students. Therefore, in the learning process, instructors need to allow freshman students to 

express a few words and phrases or sentences in their first language for a short time, as this will 

help the freshman students to learn new information and knowledge sooner and become more 

involved in daily activities.  

 
Figure 7 Participants’ Responses to item (7). 

 
8- As for item (8), which says ‘If instructors switch codes; they indirectly strengthen the 

freshman student’s comprehension ability to understand what they talk about in teaching’, as 

shown in figure (8), the results show that 69.2% of the participants strongly agree and 30.8% 

of them agree with the statement. The mean score is 4.69, and the standard deviation is 3.76. 
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For this item, based on the views of participants the P-Value is 0.002. Therefore, the result is 

statistically significant because it is less than alpha= 0.05.  

They believe that it is a very common thing and there is no doubt that many new freshman 

students understand all subjects when instructors use the first language of the freshman students 

and the language of instruction together while studying because most of the freshman students 

do not have a good level of use in the language of instruction. The reason is that they did not 

read all the educational materials in high schools, especially in state high schools, in the second 

language or did not study in detail until they learned. Therefore, studying in the first language 

and the language of instruction is an important factor in strengthening the students' 

understanding of all subjects. Understanding all or most of the subjects in the first year of 

university will encourage students to read more and be optimistic about their future.  

There may be a few students in every class, who are able to speak in the language of instruction 

because they were educated in private schools or grew up in a European country and came here 

to study for a bachelor's degree; they dominate the class when they are in communication with 

their instructors because they do not face difficulties when they use the language of instruction. 

This will have a negative impact on other students because they may think that they are very 

bad at using the language of instruction. Therefore, instructors are able to play a very positive 

role in the use of first language and language of instruction together in teaching in strengthening 

the students’ comprehension ability in all subjects while studying.  

 

 
Figure 8 Participants’ Responses to item (8). 

 

9- As for item (9), which says ‘Code-switching helps students learn new terms and phrases 

easily’, as shown in figure (9), the results show that 53.3% of the participants strongly agree 

and 46.7% of them agree with the statement. The mean score is 4.53, and the standard deviation 

is 4.03. For this item, based on the views of participants the P-Value is 0.003. Therefore, the 

result is statistically significant because it is less than alpha= 0.05.  

They state that if instructors in the classroom use only the language of instruction, then most of 

the freshman students will not be able to understand all the words because they do not have a 

good level and knowledge of the language of instruction. So, if instructors use the native 

language of the freshman students and the language of instruction together while studying, the 

freshman students will understand the main purposes behind studying any kind of subjects 

clearly. Moreover, they are able to learn the meaning of words, terms and those words which 

provide more than one meaning easily, when instructors switch codes to explain the meaning 

of words and terms. In this case, the translation of the meaning of the words will help the 

students to learn the meaning of the words and terms easily. Additionally, the participants 

mention that it should be noted that when the freshman students are allowed switch codes in 

the learning process, time-consuming will be reduced by learning the meaning of unknown 
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words because they will be able to learn the meaning of the words and focus more on the 

subjects and information in the classroom.  

 
Figure 9 Participants’ Responses to item (9). 

 

10- As for item (10), which says ‘The main purpose behind code-switching by instructors is to 

clarify what they explain in teaching’, as shown in figure (10), the results show that 35% of the 

participants strongly agree, 55% of them agree and 10% of them are neutral. The mean score is 

4.25, and the standard deviation is 4.30. For this item, based on the views of participants the P-

Value is 0.04. Therefore, the result is statistically significant because it is less than alpha= 0.05.  

They believe that it is true that using the native language of the students and the language of 

instruction at the same time is not an easy task in the learning process because the instructors 

will be tired. But, the result of this important task makes the freshman students understand more 

about all subjects and information. Furthermore, they state that it is clear to all the freshman 

students that the purpose of code-switching in teaching, especially in the first year at university, 

is only to explain all information in more detail to make sure that they fully understand the 

information because the goal of education and teaching is to have a good future for students, 

when the instructors are sure that the freshman students understand all the subjects, they will 

also make sure that the freshman students have a good future. Therefore, we hope that in the 

first year of university, instructors will use the first language of the students with the language 

of instruction for a few minutes or even a few seconds to make the information easier and 

clearer for the new admitted students to university. In this way the instructors make the subjects 

clearer and easier for the students. In addition, the participants mention that most of the students 

often say that we have heard that if instructors switch codes while teaching, it means that these 

instructors have a lack of knowledge in the language and cannot communicate in the language 

of instruction to convey all subjects and information to their students. But, this idea is 

completely wrong and not true because if instructors are not well-informed, they will never be 

able to get a high degree. 

 
Figure 10 Participants’ Responses to item (10). 

 

11- As for item (11), which says ‘Code-Switching is done by the freshman students to repeat 

what they have studied in the classroom to be sure that they understand the main purposes 
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behind all subjects’, as shown in figure (11), the results show that 61.7% of the participants 

strongly agree and 38.3% of them agree with the statement. The mean score is 4.62, and the 

standard deviation is 4.12. For this item, based on the views of participants the P-Value is 0.03. 

Therefore, the result is statistically significant because it is less than alpha= 0.05.  

They point out that if the freshman students sometimes switch codes in the classroom for asking 

about some information to know if it is right or wrong. It does not mean that they do not 

understand the subject because the freshman students sometimes use their first language to 

mention some information to be sure that they understand the information and subjects after 

being taught and explained by the instructors. It means that one of the reasons behind code-

switching by the freshman students is to make sure that they understand the information. In 

other words, code-switching is done by the freshman students for the purpose of emphasis of 

what they have studied in the class to avoid misunderstanding.  

 
Figure 11 Participants’ Responses to item (11). 

 

Generally speaking, freshman students at university are generally unable to communicate in the 

language of instruction during their first year of study because it is clear that students are 

admitted to universities according to their high school marks. Therefore, when they want to 

participate in daily activities in the language of instruction; they switch codes from the language 

of the instruction to their native language in order to express themselves perfectly and make 

their instructors understand. However, it should be noted that when instructors, even for a short 

time, switch codes while studying, the freshman students are able to understand the main 

purpose behind any kind of subjects. This is a reason of code-switching. 

It is clear that from the very beginning of the study in the first year at university, if the students 

are able to understand and learn from the instructors; they will be more willing to study in their 

departments and will be successful. But, if they are not able to understand the purpose of 

studying the subjects, then from the first year, the freshman students will face the problem of 

understanding the subjects of the study, which means that they will be pessimistic in their 

studies at the first year of the study and will not be successful. Therefore, performing code-

switching by instructors and students is useful as a good tool to help the freshman students to 

understand the main purposes behind studying all subjects. When instructors allowed the 

freshman students to do code-switch, even for a short time, they will be involved in daily 

activities because at that time they are able to express few Kurdish words in communication. 

In this case, instructors are able to help the freshman students to express what they want in the 

language of instruction. Therefore, the freshman students are able to learn new words, phrases 

and terms easily and quickly. When they are able to learn new vocabulary and express 

themselves in the language of instruction, the communicative competence among the freshman 

students will be at high level day by day. This is another reason of code-switching.  

It should be noted that the freshman students sometimes switch codes in order to be sure that 

they understand what they study in the classroom in order not to face misunderstanding. 
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However, it should be kept in mind that instructors should not switch codes in teaching and 

allow the freshman students to use their first language more than using the language of 

instruction because, if this happens, most of the freshman students will definitely participate in 

daily activities when they perform code-switching. In this case, it will be very hard for the 

freshman students to learn the language of the instruction in their department. Therefore, 

instructors must be aware that code-switching needs to be done accurately and carefully only 

in the first year at university and as an important tool to motivate the freshman students to learn 

the language of instruction. This is another reason of performing code-switching.  

4.11 Conclusion 

The current study has considered The Effects of Code-switching on Teaching English from EFL 

Students’ Perspective. It is clear that code-switching has advantages and disadvantages in the 

process of teaching. However, it should be mentioned that instructors are able to make the 

freshman students get benefits from code-switching to learn the main purposes behind studying 

all subjects and the language of instruction, especially in the first year at university. The 

following conclusion is drawn from the results of the study. 

1- There are some purposes behind code-switching by the freshman students such as avoiding 

misunderstanding (conflict control), reiteration (to focus on something), floor-holding (not to 

interrupt the discussion) and using of the native equivalent words in the language of instruction 

because the freshman students are unable to express all words in the language of instruction. In 

this case, this is the answer of the first research question. Moreover, it is worth noting that the 

first hypothesis of this study is verified.  

2- When the freshman students are allowed to switch codes, even for a very short time, more 

of them will be involved in daily activities, and the competence among all the freshman students 

will be at a high level. Moreover, they will be able to learn English easily and quickly. In this 

case, this is the answer of the second research question. Moreover, it is worth saying that the 

second hypothesis of this research is verified.  

3- Instructors must allow the freshman students only to switch codes in the classroom in order 

to help them learn the language of the instruction gradually because in the first year of study at 

university, they are unable to express themselves in the language of instruction perfectly. In 

this case, this is the answer of the third research question.  Moreover, it is worth saying that the 

third hypothesis of this research is verified.  
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Appendix  

Salahaddin University-Erbil 

College of Languages 

English Department 

Dear Respondent,  

My name is Sangar Othman Ibrahim. I am working on an academic research. The title of this 

academic research is The Effects of Code-switching on Teaching English from EFL 

Students’ Perspective. This questionnaire is a part of conducting my academic research. You 

are kindly required to participate in the questionnaire by selecting a choice for every item and 

provide your views. I wish you to take part and provide me with the required information if 

possible. Please feel free to ask any questions you might have. 

 

I reassure you that the information you provide and your name will be used anonymously and 

kept confidential and you will be able to withdraw, without any reason, at any time you wish. 

The current research deals with how much performing code-switching at the first year at 

university helps students learn the language of instruction in their departments and knowledge. 

By answering 'YES' to the question below, you confirm that you have understood this and 

consent to take part in the research under the confidentiality conditions stated. 

Note: You can use a separate sheet to provide your views for each item.  

Do you consent to taking part in this research?   YES/ NO  

Name: 

Place of Work:  

Gender:        Male               Female.  

Note: for each of the questions below, circle the response that best characterizes how you feel 

about the statement, where: 1= Strongly disagree (SD), 2= Disagree (D), 3= Neutral (N), 4= 

Agree (A), and 5= Strongly Agree (SA). Moreover, provide the reasons for your choice of every 

item.   

Items How you feel about the statement 

1- The main reason behind code-switching in 

teaching is the lack of freshman students in 

expressing themselves in the language of instruction.  

The reasons for your choice: …………………….. 

SD D N A SA 

2- Performing code-switching in teaching is useful 

because freshman students can understand the main 

message behind all subjects easily and quickly. 

The reasons for your choice: …………………….. 

 

     

3- Instructors must not use the native language of the 

freshman students for a long time in teaching 

because, if they do, the freshman students cannot 

learn the language language. 

The reasons for your choice: …………………….. 

     

4- During all years of students’ BA journey, 

instructors should switch codes in teaching.  

The reasons for your choice: …………………….. 
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5- Instructors sometimes allow freshman students to 

switch codes from the language of instruction to the 

native one, not to interrupt the discussion in teaching.  

The reasons for your choice: …………………….. 

     

6- The level of learning competence among freshman 

students is at high level, when they are allowed to 

switch codes in teaching.  

The reasons for your choice: …………………….. 

     

7- More freshman students are involved in classroom 

activities; if they are allowed to switch codes even 

for a short time.  

The reasons for your choice: …………………….. 

     

8- If instructors switch codes; they indirectly 

strengthen the freshman student’s comprehension 

ability to understand what they talk about in teaching.  

The reasons for your choice: …………………….. 

     

9- Code-switching helps students learn new terms 

and phrases easily.  

The reasons for your choice: …………………….. 

     

10- The main purpose behind code-switching by 

instructors is to clarify what they explain in teaching. 

The reasons for your choice: …………………….. 

     

11- Code-Switching is done by the freshman students 

to repeat what they have studied in the classroom to 

be sure that they understand the main purposes 

behind all subjects.  

The reasons for your choice: …………………….. 

     

 

 تێڕوانینی قوتابیانداکاریگەری گۆڕینی زمانی لە سەر فێربوونی زمان ئینگلیزی وەکو زمانێکی بێگانە لە 

 سنگر عثمان ابراهیم د. 

 هەولێر. /بەشی زمانی ئینگلیزی/ کۆلێژی زمان/ زانکۆی سەلاحەددین 

 پوختە

کاریگەری گۆڕینی زمانی لە سەر فێربوونی زمان ئینگلیزی وەکو زمانێکی بێگانە لە  ناونیشانی ئەم توێژینەوە بریتیە لە )

ئامانجی سەرەکی ئەم توێژینەوەیە بریتیە لە تیشک خستنە سەر کاریگەریەکانی زمان گۆڕین لەکاتی  (. تێڕوانینی قوتابیاندا

 خوێندندا. پرسیارە سەرەکەییەکانی ئەم توێژینەوە بریتیە لە ئایا مەبەست و سوودەکانی گۆڕینی زمان لە کاتی خوێندندا چیە؟

زمانی ی دوا قۆناغی خوێندن لە بەش  وتابیق ١٢٠ەکارهاتووە و بۆ دەستکەوتنی داتای زیاتر، بۆ یەم توێژینەوەیە ڕاپرسی ب

ی زمانی ئینگلیزی لە کۆلێژی زمان و کۆلێژی  و بەش   زانکۆی سەلاحەددین  /و کۆلێژی پەروەردە  کۆلێژی زمانلە    ئینگلیزی

بەست داوایان لێکراوە  لە هەولێر بەژداریان لە ڕاپرسیەکە کردووە. ئەم قوتابیانە بە مە   فەڕەنسی-زانکۆی لوبنانی  پەروەردەی

کە بەژداری ڕاپرسیەکە بکەن چونکە ئەوکاتەی قوتابیەکان دەگەنە کۆتاساڵی خوێندنیان لە زانکۆدا، بەباشی درک دەکەن 

. بۆ شیکردنەوەی  ایک دەبێت لەجیاتی زمانی خوێندنکە لە چ ساڵێکی خوێندندا قوتابیەکان پێویستیان بە بەکارهێنانی زمانی د

 شێوازی جۆری و چەندی بەکارهاتووە.    داتاکان، هەردوو

ئەم توێژینەوە گەیشتۆتە ئەم ئەنجامەی کە بەکارهێنانی زمانی دایک لەگەڵ زمانی خوێندن لە ساڵی یەکەم بۆ قوتابیە تازە 

ەڵ  وەرگیراوەکان چەند سوودێکی هەیە. یەکەم، قوتابیە تازە وەرگیراوەکان نایەنەوێت ڕووبەڕووی لیكتێنەگەیشتن ببنەوە لەگ

مامۆستایەکانیان لەکاتی فێربوون و خوێندندا. دووەم، قوتابیە تازە وەرگیراوەکان زمان دەگۆڕن لەکاتی خوێندندا ئەوکاتەی  

قوتابیە تازە وەرگیراوەکان زمانی خوێندن دەگۆڕن تاوەکو    ،سێیەم  کە دەیانەوێ جەخت لەسەر هەندێک زانیاری بکەنەوە.

چوارەم، قوتابایە تازە وەرگیراوەکان زمان دەگۆڕن لەکاتی  ەردەوام ببن و نەپچڕێن.  گفتوگۆکانیان لەگەڵ مامۆستایەکان ب

یەکەمی خوێندندا.   لە زمانی  بەکاردێنن  لەکاتی خوێندندا خوێندندا کاتێک ووشەیەکی زمانی دایک  پێنجەم، زمان گۆڕین 

یارمەتی قوتابیە تازە وەرگیراوەکان دەدات کە بەخێرایی و ئاسانی فێری ووشەی نوێ ببن. شەشەم، ئەوکاتەی کە قوتابیە  
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بەژداری   لەوان  زیاتر  ژمارەیەکی  ئەوا  خوێندندا  لەکاتی  بگۆڕن  زمان  کە  پێدەدرێت  ڕێگایان  وەرگیراوەکان  تازە 

ڕۆژانە دەکەن. بەڵام پێویستە ئاماژە بەمەش بکرێت زمان گۆڕێن لەکاتی خوێندندا نابێت ئەنجام بدرێت کاتێک چاڵاکییەکانی  

قوتابیە تازە وەرگیراوەکان قۆناغی یەکەم دەبڕن چونکە، ئەگەر ئەمە ڕووبدات لە ساڵانی کۆتایی خوێندندا، ئەوا قوتابیەکان  

و بەتەواوی زمانی خوێندن لەبەشەکانیاندا بەباشی بەکاربێنن و فێری ببن.  توانای ئەوەیان نابێت بە شێوەیەکەی ئەکادیمی  

 بۆیە زمان گۆڕین لەکاتی خوێندندا پێویستە تەنیا لە ساڵی یەکەمی خوێندن ئەنجام بدرێت ئەویش بە ووردی و زاناییەوە.  

گرنگەکان: ئەر  دەستەواژە  گۆڕین،  زمان  هۆکارەکانی  گۆڕین  زمان  جۆرەکانی  گۆڕین،  گۆڕین، زمان  زمان  کەکانی 

 سوودەکانی زمان گۆڕین، زیانەکانی زمان گۆڕین. 

 

 آثار تبدیل اللغة على تدریس اللغة الإنجلیزیة كلغة أجنبیة من منظور الطلاب 

 سنکر عثمان ابراهیم د. 

 کلیة اللغات/ جامعة صلاح الدین/ اربیل. -قسم اللغة الانکلیزیة

 ملخص

". الغرض  آثار تبدیل اللغة على تدریس اللغة الإنجلیزیة كلغة أجنبیة من منظور الطلاب عنوان هذه الدراسة الأكادیمیة هو "

لة البحثیة الرئیسیة لهذه الدراسة هي ما  الرئیسي من هذه الدراسة هو إلقاء الضوء على تأثیر تبدیل اللغة في التدریس. الأسئ

مفتوح لهذه الدراسة. الهي الأغراض والفوائد الرئیسیة لتبدیل اللغة في التدریس؟ للحصول على البیانات، یتم استخدام الاستبانة  

الإنجلیزیة و الجامعة   جامعة صلاح الدین/ كلیة اللغاة و کلیة التربیة/ قسم اللغةفي  السنة الرابعة ن هم الطلابٳذ ٳن المشاركی

فقط المشاركة   سنة الرابعة الطلاب ال  ١٢٠  كان یُطلب منقسم اللغة الإنجلیزیة.    /و کلیة التربیة    اللبنانیة الفرنسیة / كلیة اللغات

ٲن  لأنە عندما یصل الطلاب إلى السنة النهائیة من دراستهم في الجامعة؛ إنهم یعرفون ویفهمون جیدًا  ،في الاستبیان عن قصد

. استخدم الباحث طرق البحث  الطلبة في ٲیة سنة في الجامعة أثناء الدراسة، یحتاجون إلى تبدیل لغة التدریس إلى لغتهم الأم

 لیها.  الكمیة والنوعیة لتحلیل البیانات التي تم الحصول ع

خلصت هذه الدراسة إلى أن استخدام اللغة الأم مع لغة الدراسة في السنة الأولى لە فوائد عدیدة للطلاب المقبولین )في المرحلة 

الأولى( حدیثاً في الجامعة. أولاً، لا یرغب الطلاب المقبولین في مواجهة سوء التفاهم مع أساتذتهم أثناء التعلم والدراسة. ثانیًا، 

الطلاب ن لغتهم أثناء الدراسة عندما یریدون التأكید على بعض المعلومات. ثالثاً،  المقبولوة الأولى، یغیر الطلاب  في السن

ن یقومون بتبدیل اللغة حتى لا یقطعوا المناقشة مع أساتذتهم. رابعًا، لاستخدام الكلمة في لغتهم الأم باللغة الثانیة وهي  المقبولو

مسًا، تغییر اللغة أثناء الدراسة، یساعد الطلاب المقبولین الجدد على تعلم كلمات ومصطلحات  لغة الدراسة في أقسامهم. خا

أكبر منهم في   یشارك عدد  الدراسة،  أثناء  لغتهم  بتغییر  السنة الأولى  یُسمح لطلاب  سادساً، عندما  جدیدة بسهولة وسرعة. 

 أنشطتهم الیومیة.  

الأضرار  تبدیل اللغة،    فوائدوظائف تبدیل اللغة،  أسباب تبدیل اللغة،  ،  ةانواع تبدیل اللغ،  ويالتناوب اللغ  الکلیمات الرئیسیة:

  .اللغةتبدیل 
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ABSTRACT 

Minor changes and improvements have been made to syllabi in the universities in Erbil-Kurdistan over the years. 

Hence, this research aims to bring to light the need for student-centered syllabus in Erbil- Kurdistan. It further 

aims to find out the degree to which the syllabi of syntax class are student-centered, assess the items mentioned in 

the syntax syllabi, and identify the frequency range of the existing student-centered factors. Additionally, it 

identifies the items in the syllabi that need to be modified towards a more student-centered format. Document 

review is adopted as a quantitative research tool for collecting data. 15 syllabi of syntax class have been collected 

in 8 public and private universities in Erbil-Kurdistan. To assess the learner-centeredness of the collected syllabi, 

the researchers adapted Cullen and Harris' (2009) rubric in accordance to the syllabi in the universities in 

Kurdistan. The results show that syllabi of syntax class in the public and private universities in Erbil-Kurdistan 

are teacher-centered to a high degree. Moreover, the findings also show that the syllabi of syntax class would 

sound more student-centered if teachers start working on certain elements in their syllabi, such as accessibility of 

teacher, learning rationale, teacher's role, student's role, grades, feedback mechanisms, and revision/redoing. The 

results will benefit all the teachers in Erbil-Kurdistan and show them a clear picture of the state of their syllabi in 

terms of student-centeredness and encourage them to work on certain aspects in their syllabi to design a more 

student-centered syllabus. 

 
Keywords: Student-Centered Syllabus, Syllabus Assessment, Syllabus Design, Syntax Class, Teacher-Centered 

Syllabus.   

 

1. Introduction 

In education, considerable importance has been given to the course content while problems 

related to teacher-student communication and goal setting are taken for granted at the course 

level. Syllabus is provided to the students as the initial and most formal communication tool 

between the teacher and the students concerning any course. Syllabus, in traditional times, has 

been described as a way to form a contract between students and the university because it 

performed the function of a contract in formalizing and clarifying the responsibilities of the 

teacher and the students (Eberly, et al., 2001). Meanwhile, syllabus, in modern times, is more 

than a contract since it plays the dual role of presenting specific information of the course and 

helping the students create their first impressions of how the class will function (Johnson, 

2006). Syllabus is more restricted to the accounts and records of what happens at the classroom 

level and more narrowly on the selection and grading of content (Rahimpour, 2010). 

There are various types of language teaching syllabi that each is designed for a certain teaching 

situation. Six types of syllabi are put forward by Krahnke (1987) that are, structural, 

notional/functional, situational, skill-based, content–based, and task-based syllabus. In 

language teaching and learning, teachers' choice of a syllabus has to be a mindful decision made 

with full consciousness and knowledge of the type as it affects the students' perception towards 

the subject.  

Since its introduction, student-centered approach to teaching and learning is the most preferred 

method of teaching implemented in today's time. The kind of syllabus that supports and is 

designed for this type of teaching method is student-centered syllabus. Student-centered 
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syllabus is viewed as the first chance of the teacher by which he/she can introduce the learning-

centered paradigm that is applied in his/her class and the students will know their role and 

responsibilities via the syllabus. Student-centered syllabus covers more than just inscribing 

meeting assignment deadlines and attending classes. It further elucidates the purpose of the 

course, how learning will be assessed during the course and the roles of both students and 

teachers in the classroom (Richmond, et al., 2016). 

There are several reasons why student-centered syllabus (SCS hereafter) is more compelling to 

students, for instance, the language used by the teachers in this type of syllabus is much 

friendlier, uses of images, and incorporating the learner-centered principles like approachability 

and flexibility. Moreover, SCS creates a seamless image of the teacher with a perfect exemplary 

teaching characteristics and ready to have a great rapport with the students. The students feel 

motivated to do well in a course if they are introduced to the course via such a captivating kind 

of syllabus (Richmond, et al., 2016). 

In designing a student-centered syllabus, teachers are given full freedom for designing their 

own syllabus. Though some teachers believe that syllabus should be designed by those with 

specific expertise, Rahimpour (2010) asserts that appropriate training should be given to all the 

teachers so that they would be competent and skillful enough to design their own syllabus. In 

the meantime, they should perceive the syllabus as open, flexible and negotiable because if they 

want their syllabi to be more student-centered then the syllabus has to be negotiated by teachers 

and their students and changes should be made to the syllabus on the basis of the students' needs 

analysis. Syllabi can be shifted from one-sided contract to a student-centered one via taking 

students' opinions and viewpoints for finding alternative ways in which students can attain class 

goals and adding them onto the syllabus (Eberly, et al., 2001). 

Contrary to the idea of syllabus being flexible and negotiable, in the previous times, teachers 

were described as consumers of other people's syllabi and syllabi tended to be underestimated 

in their value and passed from one generation of faculty to the next without any changes in it 

(Eberly, et al., 2001). This problem has evoked the need for a new approach to designing 

syllabus (i.e. SCS design). Public and private universities in Erbil-Kurdistan are equally in need 

of student-centered syllabus design as the other parts of the world. As yet, the term 'course 

book' is widely used as a connotation for the term 'syllabus' in the universities of Erbil-

Kurdistan. It's high time we made some changes in syllabus (the so called 'course book') in 

Erbil-Kurdistan because as Eberly, et al. (2001) rightly state that the efforts the teachers put 

into the writing of the syllabus is directly related to the value students set on the syllabus as a 

learning tool.  

This study aims at identifying the percentage of student-centeredness of the collected syllabi of 

syntax class from eight public and private universities in Erbil-Kurdistan for the academic year 

(2021-2022). It further pin points the parts of the syntax syllabi that need to be reformed and 

redesigned towards a more student-centered model. 

 

2. Literature Review 

The field of syllabus design has seen considerable changes in the last decade. This section is 

devoted to presenting the previous studies concerning the syllabus design. Eberly, et al. (2001) 

conducted an investigation to describe and identify the content of syllabi in general education. 

The sample size of their investigation was 145 general education syllabi from the 1997-1998 

academic year in Oakland University. A checklist was used to analyze the syllabi. The factors 

that were analyzed in the syllabi were acknowledgment of general education guidelines, basic 

course information, required reading, course format, course content, performance evaluation, 



 

 24 

Proceeding of 12th International Conference on Educational Studies and Applied Linguistics (VESAL12) 

DOI: https://doi.org/10.31972/vesal12 

use of technology, and responsibility for learning. The conclusion drawn in this study is that an 

established format is used for the syllabi and no changes are made to them despite the initiation 

of new faculty and development of new courses.  The current study assesses the syllabi based 

on student-centered factors that need to be available in syllabi. 

Johnson (2006) carried out a study to provide an overview of syllabus structure and further 

provide a checklist by which faculty members and administrators can evaluate and develop the 

syllabi. Likewise, the present study also assesses the collected data based on a modified rubric 

and the rubric can be used by instructors or review committees who develop and make 

improvements to the syllabi in Kurdistan.   

Another study, relevant to the syllabus design, was conducted by Cullen and Harris (2009) in 

which they offer a means for assessing the degree of student-centeredness in teaching practices 

via a systematic review of course syllabi. They developed a rubric for reviewing course syllabi. 

They recommend their rubric to be used as a criterion that can serve as a guide for future faculty 

development. The current study adapted their rubric and modified it according to the syllabi 

available in Kurdistan.  

Richmond, et al. (2016) compared students’ perceptions towards the traditional teacher-

centered syllabi versus student-centered syllabi via using an experimental design. The sample 

of the study were 90 students. They were randomly assigned to either student- or teacher-

centered syllabi. They were asked to rate the faculty authors using well-validated measures of 

teaching behaviors. The results showed that students had an evidently positive perception 

toward faculty using a learner-centered syllabus. The students perceived the instructors who 

wrote student-centered syllabus as having considerably higher teacher-student rapport than 

students who receive a teacher-centered syllabus. Though the study in hand does not investigate 

the students' perceptions towards the instructors who wrote the collected syllabi, it investigates 

both the degree of student-centeredness and teacher-centeredness in the collected syllabi.  

Richmond (2016) as an extension to Cullen and Harris' work (2009), explains the specific 

elements that need to be available in a student-centered syllabus and provides examples for how 

teachers can include these elements in their syllabi.  

Richmond, et al. (2019) modified Cullen and Harris' (2009) rubric to assess the student-

centeredness of 109 syllabi that were sampled from Project syllabus from the years 1999 to 

2018.  The results show that Project Syllabus, in this 19 years' time span, tended to have become 

disproportionately student-centered considering all the factors assessed. 

 

3. Research Methodology 

3.1. Rational for the Choice of Research Methodology 

A quantitative research approach has been adopted in this study. Document review was used as 

a tool for collecting the data. The main reason to use document review was that the researchers 

wanted to assess the extent to which the syllabi of syntax class are student-centered and that 

happens only by collecting the syllabi documents and analyzing them quantitatively. The reason 

why quantitative approach has been adopted is the nature of the research questions of the study 

(Dornyei, 2007). 

The research questions of the current study are: 

1. To what extent the syllabi of syntax class at public and private universities in Erbil-Kurdistan 

are student-centered? 
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2. What is the frequency range of each of the SCS components (i.e. factors) of the syntax syllabi 

collected from the departments of English language at public and private universities in Erbil-

Kurdistan? 

3. What are the parts of syntax syllabi that need an excessive amount of reform so as to shift it 

towards a more SCS model? 

 

3.2. Hypothesis of the Study 

It is hypothesized that minor changes have been made to the syllabi of syntax class at the public 

and private universities in Erbil-Kurdistan over the years and it is predicted that they are not 

student-centered to a good degree . 

 

3.3 Population and Context 

This study was conducted in Erbil, the capital city in the Kurdistan Region of Iraq. The 

population of the study is 15 syllabi of syntax class collected from the departments of English 

language in 8 public and private universities in Erbil (viz. Salahaddin University, University of 

Kurdistan Hawler (UKH), Tishk International University, Knowledge University, Cihan 

University, Lebanese French University, Catholic University, and Bayan University). The total 

number of syntax syllabi in Erbil were collected and that makes the data and results of the study 

more reliable. Moreover, only syllabi of syntax class were chosen as the data of the study 

because syntax tends to be a difficult subject for Kurdish EFL students in the universities in 

Erbil as this is mentioned by some of the professors who wrote the collected syllabi.  

The researchers gathered demographic information of the collected syllabi (as shown in Table 

1) including gender of the instructors who wrote the syllabi, institution type, year of syllabus 

publication, level of class, class name, class hours per week, and type of class format.  

As displayed in Table 1, all of the collected syllabi were designed for a face to face syntax class 

for the academic year 2021-2022. Furthermore, 11 of the collected syllabi were designed for 

juniors, while only 4 were for seniors. Regarding the institutional type of the collected syllabi, 

6 of them were from different colleges of Salahaddin public university (evening and morning 

study) and 9 of them were from the private universities in Erbil. Additionally, the syllabi were 

designed for either 2 or 3 class hours per week. Only one of them was designed for four hours 

per week. Finally, 7 of the collected syllabi were written by male instructors while 8 were 

designed by female instructors.   
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Table 1. Demographic information of the 15 collected syntax syllabi in public and private 

universities in Erbil-Kurdistan 

 

3.4 Research Instruments and Data Collection 

A fully manual analysis has been adopted in this study. Hence, this approach has limitations in 

that the close reading of long passages of discourse in the corpus of the study (viz. the syntax 

syllabi) forced the researchers to collect the syntax syllabi in public and private universities in 

Erbil only as the context of the study due to time and financial constraints. The study is 

restricted to analyzing the collected data based on Cullen and Harris' (2009) rubric. The rubric 

was modified by the researchers based on practical reasons (see 3.6).  

 

3.5. Ethical Considerations 

While collecting the documents (i.e. syllabi) from the public and private universities in Erbil, 

the foremost aim of the study was explained to the heads of the departments via an official 

support letter from the dean of college of education-Salahaddin University directed to all the 

public and private universities in Erbil. In the letter, they were asked to provide the data needed 

for the research and anonymity and confidentiality were guaranteed. Fortunately, the 

researchers were provided with the syllabi in all the public and private universities in Erbil that 

had syntax course as a part of their curriculum. 

 

 

 

No. of Selected 

Syllabi 

Variable 

Class level 

11 • Junior  

4 • Senior  

Class format 

15 • Face-to-face 

Class name  

15 • Syntax  

Institutional type 

6 • 4 year public college or 

university 

9 • 4 year private college or 

university 

Gender of instructor 

7 • Male 

8 • Female 

Academic year 

15 • 2021-2022 

Class hours per week 

5 • 2 hours/week 

9 • 3 hours/week 

1 • 4 hours/week 
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3.6 Data Analysis 

The collected data were analyzed based on Cullen and Harris' (2009) rubric. To get a concise 

analysis of the collected syllabi, the rubric was modified and adapted to the syllabi there are in 

Erbil. Cullen and Harris' (2009) original rubric presents 12 factors that need to be available in 

a student-centered syllabus and scores the student-centeredness of each factor based on 4 likert 

scales. The researchers of the current study added 3 more likert scales to each of the 12 factor 

so as to adapt it to the syllabi collected in the universities in Erbil. For instance, if the first factor 

is taken as a sample, Cullen and Harris' (2009) first rating scale for 'teacher accessibility factor' 

describes the teachers who are available for prescribed number of office hours only. In the 

modified rubric, the first rating scale added for 'teacher accessibility factor' describes the 

teachers who are available for prescribed number of class hours only (see Appendix A). The 

reason why this has been added is that there are teachers working as part time employees in the 

universities in Erbil and they merely interact with the students in class and have no office hours 

after class time. After the modifications were done to each of the factors in the rubric, it was 

revised by 3 professors for validity reasons. Finally, each of the 15 collected syllabi was 

manually analyzed and assessed based on the modified rubric. Moreover, descriptive statistics 

were performed using SPSS version 21.0. The reason for performing descriptive statistics is 

because the researchers needed to calculate the mean for each of the 12 student-centered factors 

in the collected syllabi.  

   

4. Analysis of Results 

Each of the collected syntax syllabi was assessed manually for their degree of student-

centeredness via three major domains in the modified rubric of Cullen and Harris (2009). The 

three domains were community, power and control, and evaluation/assessment. Each domain 

included further factors (i.e. sub-domains) and the mean for each of the factors was calculated 

as presented and discussed below.  

 

4.1 Community  

The first domain assessed in the collected syntax syllabi was community. By community, it is 

meant that the teacher, in his/her syllabus, should express his/her desire for creating a 

community with learners in class. This domain was assessed based on three factors that were 

accessibility of teacher, learning rationale and collaboration. The accessibility of the teacher 

assesses the extent to which the teacher is available for the students because a student-centered 

syllabus should mention the teachers' office hours, email address, phone number, and holding 

open hours in location other than office. As depicted in Table 2, the results show that the 

percentage of teacher accessibility mentioned in the 15 collected syntax syllabi was 3.73% 

student centered.  

Regarding the second factor which is learning rationale, a detailed rationale must be provided 

by the teacher for each assignment or assessment in the syllabus. The syntax syllabi were 1.86% 

student-centered regarding this factor. 

Collaboration, as the last factor in community domain, encourages the incorporation of 

collaborative learning into syllabi. On the contrary to the previously mentioned factors, 

collaboration was 26.53% student-centered in the syntax syllabi.   
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Therefore, these results show that more changes need to be done onto the learning rationale, 

accessibility of teacher and collaboration respectively in the syllabi of syntax class in the 

universities in Erbil- Kurdistan for the coming years. 

 

 

 

Table 2. Result of the degree of learner-centeredness and teacher-centeredness in the collected 

syntax syllabi 

 

4.2 Power and Control 

The second assessed domain in the collected syntax syllabi was power and control. The 

extraordinary change that is made in a student-centered syllabus is relinquishing control 

(Richmond, et al., 2016). In this domain of a student-centered syllabus, the teachers reveal that 

power and control are shared in the classroom. Four factors must be mentioned concerning this 

domain which are teachers’ role, students’ role, outside resources, and syllabus focus. 

The teacher's role in a student-centered classroom is of a facilitator and this should be conveyed 

to the students through the syllabus that the teacher's role is one of shared power. The teachers 

should mention in the syllabi that the students are allowed to participate in developing course 

principles, choice of assignments and the level of flexibility (Richmond, et al., 2016). This 

element in the syntax syllabi of Erbil universities ranked 0.80% student-centered which means 

this factor was rarely mentioned in the syntax syllabi. 

In student's role as the second factor, the teachers largely focus on the responsibilities of 

students in the class, which is generally considered as a powerful tool in boosting students’ 

Factors SCS % TCS % 

1. Community 

Accessibility of teacher 3.73% 96.27% 

Learning rationale 1.86% 98.14% 

Collaboration 26.53% 73.47% 

2. Power and control 

Teacher's role 0.80% 99.20% 

Student's role 6.60% 93.40% 

Outside resources 19.30% 80.70% 

Syllabus focus 37.40% 62.60% 

3. Evaluation/assessment 

Grades 5% 95% 

Feedback mechanisms 4.93% 95.07% 

Evaluation 30.26% 69.74% 

Learning outcomes 49.30% 50.70% 

Revision/redoing 0.80% 99.20% 

Total Mean 15.54% 84.46% 
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confidence in the teaching-learning process.  In a student-centered syllabus, the teachers should 

mention that the students are welcomed to present new materials and content in class. As seen 

in Figure 1, students' role in the collected syllabi has a very low extent of 6.60% student-

centeredness. 

Speaking of outside resources, the results showed that the teachers of syntax class had a better 

understanding of it as a tool to make their syllabi more student-centered and showed their 

awareness about the importance of outside resources as making their students autonomous. The 

percentage of the student-centeredness of outside resources was 19.30%.  

Concerning syllabus focus, the researchers attempted to understand and assess whether the 

collected syllabi are focused on teacher-established rules or on polices that are negotiable. This 

factor showed the highest percentage of student-centeredness in this domain which was 

37.40%. 

 
 

 

 

Figure 1. Total student-centered and teacher-centeredness of the 12 factors of syntax syllabi 

 

4.3 Evaluation/ Assessment     

As the final domain, the researchers have attempted to assess the process of evaluation and 

assessment mentioned in the collected syntax syllabi. This domain includes a group of factors 

viz. grades, feedback mechanisms, evaluation, learning outcomes, and revision/redoing. The 

factor of evaluation targeted to be 30.26% student-centered. This shows that the teachers of 

syntax prefer summative evaluation with a bit formative ones included. A student-centered 

syllabus must mention that students' performance in the classroom will be assessed through 

summative and formative evaluations including written and oral presentations, group work, and 

peer evaluation. 
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In addition, the two factors of grades and feedback mechanism scored almost the same degree 

of student-centeredness, 5% and 4.93% respectively.  

Based on the analyzed data, learning outcomes scored the highest degree of student-

centeredness among all the 12 factors which was 49.30%. This showcases that the teachers of 

syntax class in Erbil universities are aware of the importance of including learning outcomes in 

their syllabi to a moderate degree.   

Lastly, revision and redoing scored 0.80% of learner-centeredness. This result indicates that 

teachers of syntax class in Erbil-Kurdistan prefer to mark the assignments and written works 

once without giving the students a chance to redo it.  

The overall mean of the 12 factors of syntax syllabi was calculated (see Figure 2) and the result 

shows that the syllabi of syntax class at public and private universities in Erbil-Kurdistan are 

nearly 16% student-centered and 84% teacher-centered. This percentage is extremely 

disheartening and calls for a great deal of hard work in the syllabi of syntax class so as to be 

redesigned towards a more student-centered model. 

 

 

Figure 2. Total mean of student-centered and teacher-centeredness of syntax syllabi at the 

public and private universities in Erbil- Kurdistan 

 

5. Discussion 

The findings suggest that the syllabi of syntax class at the universities in Erbil-Kurdistan to a 

great extent are teacher-centered in terms of community, power and control, and 

evaluation/assessment. The student-centered factors that are rarely mentioned in the syntax 

syllabi are accessibility of teacher, learning rationale, teacher's role, students' role, grades, 

feedback mechanism, and revision/redoing. 

Although some of the other student-centered factors could be found in most of the collected 

syntax syllabi and showed a tendency towards student-centeredness, they were not consistent 
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enough to make the syllabi student-centered.  The factors were collaboration, outside resources, 

syllabus focus, evaluation and learning outcomes.  

Similar to the results of Eberly, et al. (2001), the results of the current study show that an 

established format of syllabi is used in Erbil-Kurdistan disregarding the new courses and 

developments happening to the class pedagogies. The results of Richmond, et al. (2019) work 

show that the Project Syllabi have become more student centered over the years. On the 

contrary, the current study shows that syntax syllabi in Erbil-Kurdistan in 2022 is still %16 

student-centered and needs tremendous amendments. 

Though the results of the current study are limited to the syllabi of syntax class at the 

universities in Erbil, they can be generalized to the syllabi of all the classes in the universities 

in Erbil-Kurdistan because the universities provide the same format sample of syllabus to the 

teachers teaching various courses in different fields. 

 

6. Conclusion 

Student-centered syllabus is a trendy design of syllabus in today's time. The current study 

assessed the extent to which the syntax syllabi of the universities in Erbil-Kurdistan are student-

centered. The data of the study were assessed based on 12 student-centered factors. The results 

of the current study show that the syntax syllabi at the public and private universities in Erbil 

are not student-centered to a good degree but rather teacher-centered to an exceedingly high 

degree. Therefore, there is an excessive need for student-centered syllabus design for syntax 

class at the universities in Erbil.  

The student centered factors that had no place in the syntax syllabi were accessibility of teacher, 

learning rationale, teacher's role, students' role, grades, feedback mechanism, and 

revision/redoing. In the syntax syllabi, the teachers failed to assure the students of their 

accessibility in the institution and outside. Multiple means of contact were not provided in the 

syntax syllabi.   Regarding the learning rationale, the same phenomenon could be noticed as 

the teachers could not provide a satisfactory rationale for the assignments and assessments or 

topics covered in the course. Moreover, teacher's role and students’ role in almost all of the 

collected syllabi were not identified as the students were not told of their responsibilities in the 

classroom. The grades factor was among those that scored low degree of student-centeredness 

as identified in some of the syntax syllabi that grades were used as a means of penalty and there 

was no reference to various options that students can acquire grades from. Feedback mechanism 

had no place in the syllabi along with revision/redoing of assignments and quizzes. A student-

centered syllabus should not focus on when and how students will lose marks or receive 

penalties. The teacher has to use a friendly language and mention in the syllabus that options 

are provided to the students for achieving points.  

In consequence, the syntax syllabi at the public and private universities in Erbil-Kurdistan 

should be redesigned and reformed in a way that would put students' minds at rest via 

communicating all the necessary student-centered factors in the syllabus.  
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Appendix (A) Cullen and Harris' (2009) modified rubric for assessing student-

centeredness of syntax syllabi at universities in Erbil-Kurdistan 

 

Factor 0% SCS  

100 % 

TCS 

2% SCS 

98% 

TCS 

4% 

SCS 

96% 

TCS 

6% SCS 

94% 

TCS 

20% 

SCS  

80% 

TCS 

60% 

SCS 

%40 

TCS 

100% 

SCS 

0% 

TCS 

1. Community 

a. 

Accessibil

ity of 

teacher 

Available 

for 

prescribed 

number of 

class hours 

only; 

teacher-

student 

interaction 

in class 

only. 

Available 

for 

prescribed 

number of 

office hours 

only; 

disheartens 

teacher 

interaction 

except for 

emergency 

Available 

for 

prescribed 

number of 

office 

hours; 

provides 

email but 

discourag

es contact 

except for 

emergenc

y 

Available 

for 

prescribed 

number of 

office 

hours; 

provides 

phone and 

email but 

discourages 

contact 

except for 

emergency 

Available 

for more 

than 

prescribed 

number of 

office 

hours; 

offers 

phone, 

email, 

private 

phone 

number; 

Available 

for more 

than 

prescribed 

number of 

office 

hours; 

offers 

phone, 

email, 

private 

phone 

number or 

Available 

for 

multiple 

office 

hours, 

multiple 

means of 

access 

including 

phone(s), 

email, 

private 

phone 
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encourage

s 

interactio

n 

creates 

Whatsapp, 

Viber or 

telegram 

groups; 

encourages 

interaction 

number, 

creates 

Whatsapp

, viber or 

telegram 

groups, 

holds 

open 

hours in 

locations 

other than 

office 

(e.g. 

library or 

union); 

encourage

s 

interactio

n 

b. 

Learning   

rationale 

No 

assignments 

or activities 

are 

mentioned 

in the 

syllabus. 

Assignment

s and 

activities 

are 

mentioned, 

but no 

rationale 

provided 

for 

assignment

s or  

activities 

Explanati

on of the 

mentione

d 

activities 

and 

assignme

nts, but 

no 

rationale 

provided 

for   

assignme

nts or  

activities 

Explanation 

of 

assignment

s and  

activities 

but not  

tied directly 

to  

learning  

outcomes 

Rationale 

provided  

for 

assignme

nts  

and 

activities; 

tied  

to 

learning  

outcomes 

Rationale 

provided 

for 

assignment

s and 

activities; 

tied to 

learning 

outcomes. 

Methods, 

policies 

and 

procedures 

are 

mentioned, 

but not tied 

to learning 

outcomes. 

Rationale 

provided 

for 

assignme

nts,  

activities, 

methods,  

policies 

and  

procedure

s; tied  

to 

learning  

outcomes 

 

c. 

Collabora

tion 

Collaboratio

n  

prohibited 

Collaborati

on  

discouraged 

Collabora

tion 

encourage

d. 

 Collabora

tion 

required 

as a 

learning 

tool for 

helping 

those who 

are slow 

learners. 

Collaborat

ion  

incorporat

ed; use of 

groups for 

work and 

study 

Collabora

tion 

required; 

use of 

groups for 

class 

work, 

team 

projects; 

encourage

s students 

to learn 

from one 

another 

2. Power and  control 

a. 

Teacher’s

  

role 

No shared 

power. 

Teachers' 

role not 

mentioned 

at all except 

that of the 

'maker of 

policies'. 

No shared 

power.  

Authoritari

an,  

rules are 

written  

as 

directives;  

numerous  

No shared 

power ;

while 

teacher is  

ultimate 

authority, 

some  

flexibility 

is 

included 

No shared 

power;  

while 

teacher is  

ultimate 

authority, 

some 

flexibility 

is  

Limited 

shared  

power; 

students  

may be 

offered  

some 

choice in  

weight of  

Limited 

shared  

power; 

students  

may be 

offered  

some 

choice in  

Shared 

power.  

Teacher 

encourage

s students 

to 

participat

e in 

developin

g policies 
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penalties; 

no  

flexibility 

in  

interpretati

on; not 

accommoda

ting  

to 

differences 

for  

policies 

and 

procedure

s. 

included 

for policies 

and  

procedures; 

some  

accommoda

tion  

for 

differences  

among 

students 

assignme

nts or  

due dates 

types of 

assignment

s or  

weight of  

assignment

s or  

due dates 

and 

procedure

s for class 

as well as 

input on 

trading, 

due dates 

and 

assignme

nts. 

b. 

Student’s   

role 

Student is 

not told 

what he or 

she is  

responsible 

for learning 

Student is 

told  

what he or 

she is  

responsible 

for learning 

Student is 

told what 

he or she 

is 

responsibl

e for 

learning 

but 

encourage

d to go 

beyond 

minimum 

without 

expecting 

to gain 

reward. 

Student is 

told what 

he or she is  

responsible 

for learning 

but  

encouraged 

to go 

beyond  

minimum 

to gain 

reward 

Student is 

given 

responsibi

lity for  

presenting

 material 

to class 

beyond 

what is 

studied, 

but it 

won't be 

required 

for class. 

Student is 

given 

responsibili

ty for 

presenting 

material to 

class.  

Some 

projects 

rely on 

student 

generated  

knowledge 

Students 

take  

responsibi

lity for  

bringing 

additional 

knowledg

e to class 

via class 

discussion 

or  

presentati

on 

c. 

Outside  

resources 

Reference 

to required 

textbook is 

not 

mentioned. 

Hence, it is 

expected 

that the 

teacher 

gives 

students 

pamphlets 

(few pages 

on each 

topic) to 

rely on.  

No outside   

resources  

other than 

required 

textbook.  

Teacher is   

primary   

source of  

knowledge 

  Reference 

to outside 

resources  

provided 

but not  

required 

Outside  

resources  

included 

with  

explanation  

that 

students  

are 

responsible  

for learning  

outside of 

the  

classroom 

and  

independen

t  

investigatio

n 

Outside 

resources 

included 

with 

explanatio

n that 

students 

are 

responsibl

e for 

learning 

outside of 

the 

classroom 

and 

independe

nt 

investigati

on.  

Students 

expected 

to provide 

outside  

Resource 

informati

on for 

class 

d. 

Syllabus 

focus 

Focus is on  

policies 

and 

procedures  . 

No 

discussion 

of  

learning or 

outcomes 

Weighted 

towards 

some 

reference to 

content 

covered 

Weighted 

towards 

policy 

and 

procedure

s with 

some 

reference 

to  

 Weighted 

towards 

policy 

and 

procedure

s with 

some 

reference 

to content 

Includes 

course 

objectives. 

Balance 

between 

policies 

and 

procedures 

Syllabus 

weighted 

towards 

student  

learning 

outcomes 

and 

means of 

assessmen
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content 

covered 
covered. 

Includes 

course 

objectives

. 

and focus 

on learning 

t; policies 

are 

minimal 

or left to 

class 

negotiatio

n 

3. Evaluation/ assessment 

a. Grades Focus is on   

losing 

points ; 

grades used   

to penalize 

Focus is 

on gaining 

points 

through 

written 

tests only. 

Emphasiz

es the   

accumulat

ion of  

points 

disassocia

ted 

from 

learning  

performan

ce 

Emphasizes 

the  

accumulati

on of  

points 

associated   

with 

learning  

performanc

e 

Grades 

are tied 

directly to 

learning 

outcomes. 

Grades are 

tied  

directly to 

learning  

outcomes; 

students 

have some 

options  

for 

achieving 

points 

Grades 

are tied to  

Learning 

outcomes; 

option for 

achieving  

points; 

not all 

work is 

graded 

b. 

Feedback   

mechanis

ms 

Mid-term 

and final 

test grades 

only.  

Students 

not  

allowed to 

see or to 

retain 

copies of 

tests 

Mid-term 

and  

final test 

grades 

only. 

Students 

may 

beallowed 

to see but 

not retain 

copies of 

tests 

Mid-term 

and final 

test 

grades 

with 

minimal 

other 

graded 

work.  

Tests not 

cumulativ

e. 

Students 

may see  

but not 

retain  

copies of 

tests 

Mid-term 

and final 

test grades 

with 

minimal 

other 

graded 

work .Tests 

not 

cumulative.

  

Students 

may see  

and retain  

copies of 

tests 

 Grades and 

other  

feedback in 

the form of 

non-graded  

assignment

s, activities,  

opportuniti

es to 

conference 

with 

teacher 

Periodic 

feedback  

mechanis

ms  

employed 

for the  

purpose 

of  

monitorin

g learning 

(lecture 

response 

slips, non-

graded  

quizzes, 

graded  

quizzes, 

tests,  

papers, 

SGID or  

other 

feedback 

on  

learning 

c. 

Evaluatio

n  

Tests (not  

Comprehen

sive) 

 Tests and 

quizzes 

Tests, 

quizzes and 

other 

summative 

evaluation 

Summativ

e and  

formative  

evaluation

,  

written 

work  

required 

Summative 

and 

formative 

evaluations

 including 

written and 

oral 

presentatio

ns and 

group 

work. 

 

Summativ

e and  

formative  

evaluation

s  

including 

written  

and oral  

presentati

ons, 

group 

work, 

self-

evaluation 

and peer 

evaluation 

Learning   

outcomes 

No 

outcomes or 
   Goals for 

course  

Learning 

outcomes  

Learning 

outcomes 

stated and 
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goals for 

course   

stated 

stated but 

not in  

the form 

or  

learning  

outcomes 

clearly 

stated 
are tied to 

specific 

assessmen

ts 

Revision / 

redoing 

This factor 

is not 

mentioned 

in the 

syllabus. 

No 

rewriting 

or  

redoing of   

assignment

s  

allowed 

 Some 

rewriting 

or  

redoing of   

assignment

s  

allowed, 

but  

penalized 

 Rewriting 

and  

redoing of  

assignment

s  

allowed 

Rewriting 

and 

redoing of 

assignme

nts 

encourage

d 

 

 

 
 كردستان  -تصميم المناهج المتمحورة حول الطالب لفصل التركيب اللغوي في جامعات أربيل 

 
 

 ریكان رشید اسماعیل                                                         نە وشە غالب                                            
 

 اربيل -اربيل                                             جامعة صلاح الدين -جامعة صلاح الدين                                        

 

 

 ملخص 

كردستان على مدى سنوات. ومن ثم ، يهدف هذا البحث إلى   -تم إجراء تغييرات وتحسينات طفيفة على المناهج الدراسية في الجامعات في أربيل  

ا تركيز مناهج فصل  كردستان. يهدف البحت أيضًا إلى معرفة الدرجة التي يتم به  - تسليط الضوء على الحاجة إلى مناهج تركز على الطالب في أربيل  

افة إلى ذلك النحو على الطالب ، وتقييم العناصر المذكورة في المناهج النحوية ، وتحديد نطاق التردد للعوامل الحالية المتمحورة حول الطالب بالإض

  ، فإنه يحدد العناصر الموجودة في المنهج الدراسي والتي يجب تعديلها بحيث تكون أكثر تركيزًا على الطالب

 

فئة النحو تم جمعها في    15تم اعتماد مراجعة الوثيقة كأداة بحث كمية لجمع البيانات.     - جامعات حكومية وخاصة في أربيل    8فصل دراسي من 

في جامعات ( وفقاً للمناهج الدراسية  2009كردستان. لتقييم تركيز المتعلم من المنهج الذي تم جمعه ، قام الباحثون بتكييف نموذج تقييم كولين وهاريس )

كردستان    -كوردستان. بينت النتائج أن مناهج الفصل النحوي في الجامعات الحكومية والخاصة علاوة على ذلك ، تظهر النتائج أيضًا أن مناهج أربيل 

 ي مناهجهم الدراسية ،تتمحور حول المعلم بدرجة عالية قد يبدو فصل النحو أكثر تمحورًا حول الطالب إذا بدأ المعلمون العمل على عناصر معينة ف

عادة. ستفيد مثل إمكانية الوصول إلى المعلم ، ومنطق التعلم ، ودور المعلم ، ودور الطالب ، والدرجات ، وآليات التغذية الراجعة ، والمراجعة / الإ

محور الطالب وتشجيعهم على العمل كوردستان وستظهر لهم صورة واضحة عن حالة مناهجهم الدراسية من حيث ت  -النتائج جميع المعلمين في أربيل  

 على جوانب معينة في 

 .المنهج الدراسي لتصميم منهج أكثر تركيزًا على الطالب

 

 : المنهج المتمحور حول الطالب ، تقييم المنهج ، تصميم المنهج ، الفصل النحوي ، التركيز على المعلم، المنهج   الكلمات الدالة

كة لة ذیَر هةذموونى قوتابى دایة لة  رِستةسازیي )سینتاكس( دارِشتنى كارنامةى خویَندن )كؤرس بووك( بؤ وانةى 

 كوردستان -زانكؤكانى هةولیَر 

 ریكان رشید اسماعیل                                                         نە وشە غالب                                            
 

 هە ولێر-نکۆی سەلاحەددینزا                                    هە ولێر    -نکۆی سەلاحەددینزا

 پوختە 

  وه ەۆیخرچاوى بە بە   كىە ییرانكارۆگ  چیكوردستان ه  -رێولهە   كانىۆزانك  بووك( لە  رس ۆ)ك  ندنێى خوبچووك، كارنامە   كىە ییرانكارۆند گچە   لە  جگە

   كوردستان.  لە  -رێولهە  كانىۆزانك  لەروو  بخاتە  ربوونداێف  ىسەۆپر   لە  ندهناوه  ندكارێخو  كە  كارنامە   ستىیوێپ  كە   تىێئامانج  ەیوهنە یژێم تو. ئەوه ینیبنە

 نگاندنى سەڵ( و هە نتاكسی)س  یی سازستە ڕ  ندنىێى خوكارنامە   لە   ندكارێخو  تىێند وه ێن  ىژهڕێ   كردنىیارید   لە  ە ییتیبر  ەیوهنە یژ یم توكانى ترى ئە ئامانجە

ى كارنامە  وا لەكە  ىانەیماو بنەلە  ندكارێخو  تىیند وهێن  ىژه ڕی  كردنىیارید   و  ،كراوه ێى پئاماژه  نتاكسیس  ندنىێى خوكارنامە  وا لەكە  ىگانە ڕو بئە

 بە   تێنجام بدرئە   داێت  انكارىۆڕگ  ستەیوێوا پكە  یشانەو بەئە   یووڕش، خستنەمانە راى ئەره . سەەی(  بوونى هە نتاكسی)س  ییسازستە ڕ  ندنىێخو

 راوهی رگوه  ێ ل  یكڵداتا كە  ىوهكردنە ۆك  ۆ ب  كێك ئامرازوه  كاننامەگەڵت و بە بابە  یوهداچوونەێ.پندكارێخور  سە   رنج بخاتەسە   اتریوا زكە   كێوازێش

كوردستان    -رێولهە   كانىە ییتبە یگشتى و تا  ۆزانك  (  لە نتاكسی)س  ییسازستە ڕى  وانە   ندنىێى خوكارنامە  15.  وهتە ێ نیبده  تىێند چە  وازىێش  لە  ىۆوا خكە

بەوهتنەكراوهۆك هە   .  كارنامانەلە   ندكارێخو  تىێند وه ێن  ىژه ڕێ  نگاندنىسەڵئامانجى  كەو  لەدا  تووهتنەكراوه   ۆك  كانۆزانك  وا   بە  سانڵهە   رانژهێ، 

 بەیروا هاوتەكە  اندایایت  كەیكاررانۆند گنجامدانى چەو ئە  شخراوهێپCullen and Harris (2009)   نەیلا  وا لەكە   ییوانە ێپ  كىێئامراز   نانىێكارهبە

  یی سازستە ڕ ندنى ێى خووا كارنامەن كەخەرهده وهكان ئە نجامە. ئەەیكوردستان بوونى هە  -رێولهە  كانىۆزانك وا لەكە  ىە یكارنامە  رهۆو جئە ڵگەلە

لەنتاكسی)س تا  ۆزانك  (  و  بە-  رێولهە   كانى ەییتبە ی گشتى  مامبە   كىەیادهڕكوردستان  فنە  دا،یایت  ندهوه ێن  ستاۆرز   سە رخوازێك  ش، مە ئە   یاڕره. 
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 انیستاۆر مامگەئە  وهبكاتە   ییقوتاب   تىێند وهێن  خت لەجە   اتریز  ێش( دهنتاكسی)س  ییسازستەڕ  ندنىێى خوكارنامە  ن كەخەردهده  وهكان ئەنجامەرئەده

 لە  ستاۆمام  ىڕۆڵ  ك،ێتر بابە هە   ربوونىێ ف  یكارۆه  یوهوونكردنەڕ  ستا،ۆمام  بە  كردنیند وهی: ئاسانى پەوانەەن، لبكە  كە ینەیند بنچر چەسەكار لە

لە  ىڕۆڵ  لدا،ۆپ بووننمره  ڵگەلە  كردنەڵمامە  وازىیش  لدا،ۆپ  قوتابى  پ  خنەه ڕ  یووڕخستنە   یئامراز  ی،  پرفەده  وه  ار،یشنێو  و    وهداچونەێتى 

ئە  وهكردنە یتاق  ىوهنەكرد دووباره لەركەو  لەنتاكسی)س  سازىستە ڕ  انىیستاۆمام  دا،یتاۆك  كان.  تاراده-رێولهە   كانىۆزانك  (    ر ۆز  كىەیكوردستان 

پ ئە  كانىوهنەیزۆد   بن لەندهسودمە پ  ەیژه ڕۆم  ئاشناكمەلە  . جگەاندایكانكارنامە   لە  ارندكێخو  تىێند وه ین  ىژه ڕێ  شاندانىیو   ۆ ب  انیو هاندان  ان یردنش 

 .داێیت ندهوهێن ندكارێخو كە ندنێى خوكارنامە  ىوهشتنەڕدا ناوێپ لە كەینە یند بنچر چەسەكاركردن لە

ى وانە   ندن،ێى خوكارنامە   شتنىڕدا  ندن،ێى خوكارنامە   نگاندنىسەڵهە  ،ە یژموونى قوتابى داهە   رێ ژ  لە  بووك( كە  رس ۆ) ك  : كارنامەكانەییلیكل  وشە

. ەیدا  ستاۆژموونى مامهە  رێژ لە بووك( كە رسۆ) ك (، كارنامە نتاكسی)س ییسازستەڕ
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Abstract 

 

The present study attempts to find out the distinctiveness of juncture(pauses within words, 

phrases and sentences) in English and central Kurdish. Juncture is the relationship between one 

sound and the sounds that immediately precede and follow it. It is a  morphophonemic 

phenomenon with double signification , a  suprasegmental phoneme which changes the 

meaning and is important for  phonological descriptions of languages. The aim of this study is 

to see how juncture affects the meaning of words , phrases and sentences. Slow or rapid speech 

can also determine the use of juncture which marks the break between sounds and the 

phonological boundary of words, phrases or sentences. However, the ambiguity of meaning 

resulting from the placement of juncture can be solved by context. Stress placement on certain 

words also affects the use of juncture and leads to a change in meaning. In this study, English 

and Central Kurdish junctures were identified within words, phrases and sentences. Based on 

the data collected and presented, it was found out that juncture in English is distinctive at all 

levels , namely , simple words, phrases and sentences .In Central Kurdish, however, juncture is 

distinctive in compound words and sentences. As for the sentence level, because Kurdish is an 

agglutinative language, there are cases where the pause or juncture is closely related to the 

morphological structure of the words and the personal clitics and prefixes added to the end. As 

for the implications of the results in the field of practice , teachers must take these into 

consideration while teaching stress , intonation and other aspects of connected speech. 

 

Keywords: Distinctiveness , Juncture in English, Juncture in Kurdish 
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1.Introduction 

Juncture as a concept has gained renewed interest cross-linguistically in the last few decades. 

There are several works conducted to uncover the nature and the status of juncture in different 

languages and at different levels of language. The distinctiveness of this concept in Kurdish 

language, however, still remains untackled by scholars. 

Junctures allow listeners/speakers of a given language to hear and produce differences between 

words and phrases. In English, there are a number of differences in the way words are 

pronounced in isolation and in the stream of speech in connected discourse. 

Juncture: is a pause of slightly delay in a continuous flow of speech 

Pauses: are intervals of silence between or with in words, phrases and sentences. 

2.Definition 

As for the definition of juncture , there are some different views. Juncture, to Roach 

(1991:p.129) is  "the relationship between one sound and the sounds that immediately precede 

and follow it". 

Juncture, in linguistics, is the manner of moving (transition) between two successive syllables 

in speech. An important type of juncture is the suprasegmental phonemic cue by means of which 

a listener can distinguish between two otherwise identical sequences of sounds that have 

different meanings. 

On the other hand . Juncture is seen as a para-phonotactic unit with a delimininative function. 

It refers to the boundaries between phonetic or phonological entities such a s phonemes , 

syllables , morphemes , words , intermediate prosodic phrases, and intonational phrases ( 

Mannell ,2000 : p.3 ).This turns to be the main reason that we have different types of juncture 

as it will be explained below. 

Juncture refers to 'any phonetic feature whose presence signals the existence of a grammatical 

boundary'(Trask 1996:p.189).Here, the concept of boundary refers to the boundary between 

syllables. 

Juncture is, generally, viewed as a type of supra-segmental area which has most to do with 

segmental phonemes ( Gramley and Patzold, 1992:p.109) . This term is used in phonology to 

refer to the phonetic boundary features that may demarcate grammatical units such as 

morpheme, word, or clause ( Crystal, 2003:p.248)  . In other  words, it is a phonologically 

manifested boundary between linguistic units( Lehiste, 1964: p.172). The most obvious 

realization of a junctural feature is pause or silence( West, 1975:p.104; Al-Hamash, 1979:p.124; 

Crystal, 2003:p.248); which is, though, functional ( Bičan, 2006:p.2)  . However, for some 

linguists " it is primarily a lengthening of a sound after which it , i.e. a boundary, occurs "( Hill, 

1955: p.534).  

In short , juncture refers to the pause that marks the boundary between two adjacent syllables 

or words that cause difference in meaning. 
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3.Types 

Concerning types of juncture, there are several classifications  proposed in the literature. The 

most convenient distinction is one made between three types: close juncture, internal open 

juncture, and external open juncture (Ukashah, 2005: p.53 and Roach, 2000: p.144).  

For further explanation of the type, in the phrase ' my train', the relationship that holds between 

/m / and /ai / in 'my', /t / and / r /, /r / and /ei /, and finally /ei/ and /n / in 'train" is described as 

a close juncture. The relationship that holds between /ai / of 'my' and / t / of 'train' is described 

as internal open juncture, whereas the relationship between / m / of 'my' and / n / of 'train' is 

described as external open juncture.   

Close juncture refers to the normal transition between sounds within a word (Crystal, 2003: 

p.249, and Ukashah, 2005:p.53). The internal open juncture (or the plus juncture / + / as 

frequently termed in the literature) is treated as a "special kind of break between phonemes, 

thus it breaks up the phonemic flow and makes words" (Roberts, 1956:p.231). This term is used 

to refer to the phonetic features that differentiate dozens of minimal pairs" which contain the 

same sequence of phonemes but differ in their prosody, meaning and orthography" (Karn and 

Yeni-Komshian, 2005:p.1). To consider the previously given example in the light of this 

account of internal open juncture, we gather the minimal pair 'my train' /mai + trein /and ' might 

rain' / mait + rein /. This notation suggests that in the first example the plus juncture falls 

between /ai / and / t /, whereas in 'might rain' it falls between /t / and / r /. 

Another classification of types of juncture is based on whether they occur within one multi-

syllabic word , or two words forming a compound or components of a phrase or words in a 

sentence. 
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4.Methodology and Research Design 

4.1 Objectives: 

The paper aims at:  

1-Identifying the distinctiveness of juncture in English and Kurdish 

2-Showing the phonetic, phonological and morphophonemic factors that remove juncture 

ambiguity 

3-Identifying similarities and differences in the distinctiveness of juncture in English and 

Kurdish 

 

 

4.2Research Questions: 

The paper attempts to answer the following questions: 

1)Is Juncture distinctive in English and Central Kurdish?. 

2)What are the similar aspects of juncture between English and Central Kurdish? 

3)What are the different aspects of juncture between English and Central Kurdish?  

 

 

4.3Data and Scope of the study 

 

The data of this study is from English and Central Kurdish  junctures which were mainly 

collected from newspapers , books and everyday talk. Possible junctures were also tried by 

going through the Kurdish–Kurdish Dictionary of Kurdistan (2021) and Kurdish-English 

Dictionary Sharazoor(2000). 

5.Previous studies 

The concept of juncture has received renewed interest cross-linguistically in the last six 

decades. A considerable work has been done to investigate the nature and the status of juncture, 

sometimes with remarkable debates though.  

Demirezan ,M.(2019) conducted a study entitled ' The phonological structures of open and close 

junctures in utterances for English Teachers'. The aim of the present work is to discuss the 

concept of juncture phonemes in relation to open and close internal juncture phonemes in 

English The main findings of this study was that at the word and phrase level, open and close 

junctures come to the stage to give hard times to the non-native speakers in perception of speech 

and production of speech. By nature, sounds signal pauses, segmentation, and which the 

listeners need them to perceive the spoken utterances. Close junctures take place in compound 

words while the open  or plus junctures are situated in or among the phrases. They both change 

the meanings of utterances; therefore, they are accepted as phonemes in English. 

 

Setter et al. (2014) conducted a study entitled ' Word juncture characteristics in world 

Englishes'. This study looks at the perception of  word juncture characteristics in three varieties 

of English (British, Hong Kong and Singapore) among  British, Hong Kong and Singaporean 

listeners in order to widen our understanding of English juncture  characteristics in general. We 

find that, even though reaction time data indicates that listeners perform  quickest in the variety 

they are most familiar with, not only are juncture differences in British English difficult for 

Hong Kong and Singaporean listeners to perceive, they are also the most difficult for British 
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listeners. Juncture characteristics in Hong Kong English are the easiest to distinguish among 

the three varieties. 

Saeed & Ahmed(2011) studies juncture in their work entitled 'The Perception of Word Juncture 

in English and Arabic'.In this study the perception of word juncture in English and Arabic is 

investigated. Word juncture is taken as the allophonic, or phonetic, variation at word boundary 

that is contrastive Corpuses of English and Arabic minimal pairs of juncture phrases were 

collected and native speakers of English and Arabic were asked to pronounce these phrases in 

isolation and then to use them in sentences. Three groups of subjects (a group of 13 

Undergraduate students of English, a group of 11 MA students of English and a group of 9 

Lecturers, all being native speakers of Arabic) were chosen to carry out the experimental part 

of the study. Four perception tests were carried out: two on English and two on Arabic. These 

tests were designated to examine the subjects' precision in  the identification of the juncture 

phrases when used in isolation and in sentences. The subjects' reliance on the phonetic cues to 

identify the juncture phrases when used in isolation was low and rather fluctuant between the 

groups and the two languages. The sentential context, on the other hand, has shown a significant 

influence on the identification responses of the subjects in the three groups and in both English 

and Arabic. 

The current study differs from the previous ones in dealing with data from Central Kurdish 

which has not been investigated in this respect. The data and the analysis of the Kurdish part 

are all original as there are no previous studies, to the best of researcher's knowledge, in this 

respect. 

6.Juncture in English 

Based on the literature , juncture in English has been tackled in several areas. Here are some 

examples of open and close syllabic junctures in English: 

 

Open juncture 

a nice house  

a nation  

Joy sleeps  

I scream!  

I saw her race 

that stuff 

the waiter cut it 

pets enter 

stopped aching 

Close juncture 

an ice-house  

an Asian  

Joyce leaps  

Ice cream  

I saw her ace  

that’s tough 

the way to cut it 

Pets centre 

Stop taking 
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Phonetically , the nature of open juncture is complicated because it involves changes in length, 

pitch, aspiration and in other features of sounds, e.g.: in the pair of words ni|trate – night-
|rate the distinction in juncture lies in: 1) the greater degree of aspiration of /t/ in the first word; 

2) allophonic difference of /r/ – in the first member of the opposition it is slightly devoiced 

under the influence of the initial /t/; 3) the diphthong // is shorter in the second word because 

the syllable is closed by a voiceless /t/.But , this lies outside the scope of this paper , therefore 

it will not be focused on here. 

Juncture is distinctive at all levels, namely word level , phrase level and sentence level in 

English. But , it is only observed in spoken language and is not reflected in writing. 

6.1 Word level 

For word level juncture in English. It is worthy to note that multi-syllabic words are meant here 

as they allow for more breakups. Consider the following examples: 

-triangle = try +angle 

As an example of juncture within one word , consider 'triangle' which has a special meaning ' a 

geometrical shape' but when a juncture is inserted or a pause is made /trai/ , /angl/ will be 

created which have two distinct meanings. 

6.2 Phrase level: 

 

As for juncture between two components of a phrase , English is rich due to the phonotactic 

rules , in other words the consonant clusters observed in English, Consider these examples  

 

In the phrases 'keep sticking' the boundary is clearly seen in writing but when during speaking 

the pause changes and attaches the initial /s/ of the second word to the end of the word we get ' 

keeps ticking' which has a totally different meaning. 

 

 Another example for phrase level is 'why choose' which has a clear meaning but when a 

juncture or pause is added then we might get ' white shoes' which is quite different. Stagaberg 

(1971:p.69) 

  

6.3 Sentence level : 

 

At the sentence level, juncture and pauses are also observed in English and they are distinctive. 

Consider the following examples: 
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In 'its praise' the boundary is clear and the meaning is obvious but when the juncture is shifted 

or the pause is delayed  we get ' it sprays' which has a quite different meaning.  

 

In the sentence 'I saw her race' we have clear word boundaries with a specific meaning , but 

with one pause insertion or delay between 'her race' it could sound ' her ace' which gives a 

different meaning. 

 

7. Juncture in Kurdish: 

 

As for juncture in Kurdish, the examples are somewhat limited due to the fact that Kurdish is 

an orthographic language. 

In Kurdish , juncture is closely related to stress as it can be observed at word and sentence level. 

 

7.1 Word Level 

For distinctiveness of juncture at word level , consider the following examples below: 

 

Harme / herme/ means …  but if we move the place stress to the second syllable or add a 

juncture or pauses after the first syllable / her/ + / me/  the meaning changes into  a sentence ' 

do not run'.  

 

Similarly , in /demar/ which means ' nerve' when it is said with stress on the first syllable , the 

meaning is totally changed when we add a juncture or a pause between the first and the second 

syllable and become /de/ + /mar/ which means ' ten snakes'. 

 

Other cases in Kurdish are observed to confirm the distinctiveness of juncture and pauses within 

words or phrases. Consider the following instances: 

 

When /yekser/ is connected as one word with no pause it means ' immediately' , but when you 

say or write them as two separate words , in other words you add juncture or pause and space 

between them /yek/ +/ser/ the meaning changes into ' one head'. 

Similarly , when /zordar/ is said or written as one word with no juncture ,it means ' oppressor' 

but when a pause or juncture is inserted within the word / zor/ + /dar/ the meaning becomes ' 

many trees'. 
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In /dupshk/ which means 'scorpion' when said or written as one connected word with no interval 

, whereas the same string of letters said or written with a pause or juncture within the word /du/ 

+ /pshk/ the meaning changes into 'two shares'. 

 

In /bezar/ which means 'bored' when it comes as one connected word , the meaning changes 

when you insert a pause or space  within the word and make it /be/ + /zar/ which means ' 

someone who has no ability to talk'. 

 

One unique example in Kurdish is the word /berdash/ which means 'griding machine' when it 

is said or written as one word , but when a pause is inserted it has two other options /ber/ + 

/dash/  which means ' a prior pawn' or /berd/ + /ash/ which is polysemous , it could mean ' stone 

for making food' or 'stone mill' 

In this sample /koandam/ which means 'system' when is it written and said all as one word , but 

when it is written or said as two separate words /ko/ and /andam/ each one has a different 

meaning , 'plus' and ' organ or member' . respectively. 

 

In this sample /serdar/ which means 'chief or a personal name' when is it written and said all as 

one word , but when it is written or said as two separate words /ser/ and /dar/ each one has a 

different meaning , 'on/above'' and ' tree' . respectively. 

 

In this sample /cebecekrdn/ which means 'implementing' when is it written and said all as one 

word , but when it is written or said as three separate words /ce/  , /ba/ and /ce/ each one has a 

different meaning , 'place','by' and ' ce' . respectively. 

 

In this sample /bezar/ which means 'bored' when is it written and said all as one word , but when 

it is written or said as two separate words /be/ and /zar/ each one has a different meaning , 

without and ' tongue/dialect' . respectively. 

 

Another example in Kurdish is /razyana/ which means 'fennel plant' when it is written or said 

as one word with no juncture or pause, but when it is written or said with an interval between 

them it becomes /raz/ which means ' secret' and /yana/ which means ' club'.This shows how 

distinctive juncture is in central Kurdish. 
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In /rahenan/ which means ' training' when it is written and said as one word, it becomes two 

different meanings when written as two separate words just by adding juncture or pause /ra/ 

which means ' opinion' and /henan/ means 'bringing'. 

 

On the other hand , in a  word like /ballkesh/ which means ' prevalent' when it is one word with 

no juncture or pause, but it has two totally different meanings when a juncture or pause it added 

/ball/ means ' wing' and /kesh/ which means ' weight'. 

 

In short , it is observed that juncture and pauses are distinctive at the word level in Central 

Kurdish ,both ins writing and speaking. 

 

7.2 Sentential Juncture: 

 

As for the samples at sentential level, there are some very interesting ones in central Kurdish. 

Consider the following: 

 

1.a بوو. کەبابمبوو،   بابم کە  

1.b  .کە بابم نەما ، کەبابم نەما 

/ke babm bu, kebabm bu/ which mean 'when I had father , I had Kebabs' 

/ke babm nema, kebabm nema/   means 'when I lost my father , there were no more Kebabs'.So, 

when the /ke/ is separated from /babm/ it means ' when' and 'bab' means ' father' , but when the 

juncture is removed it becomes /kebab/ which means 'Kebabs'. 

 

2.a هاتم. زۆربڵێ  

2.b هاتم.   بڵێ زۆر  

In this sentence , when /zorblle/ is written and uttered as one junk with no juncture or pause ,it 

means 'talkative' , the whole sentence means ' you talkative , I am coming for you'. When 

/zor/'many times' and /blle/'say' are separated with a pause in the same sentence , the meaning 

will be totally changed into ' Say I am coming many times'. 

 

3.a  بوو.  لابەلائەوە بابەتێکی  

3.b  لابە لاپێم گووتی ئەو چەکە.  
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In the sentence 3.a , the word /labala/ when it is written and said as one single word , it means 

in 'an off the record' , the whole sentence gives this meaning 'This was an off the record topic'.In 

the sentence (3.b)/laba/ and /la/ when separated , the meaning is changed into ' emphatic of 

move away' 

 

 هەرچەندە کە 'رووت'م ، مایلی 'ڕووتم'.4

 

In this sentence /her chanda ke rutm , mayli rutm/ , the first /rutm/ when pronounced together 

as one word it means 'I am naked' , while the second one means ' I long to your face'.Here , the 

role of stress is observed in identifying the intended meaning of the speaker.This is related to 

the morphological structure of the word and the personal suffix and clitic added to the end of 

the word.In the first /rutm/, /rut/ is the base which means /naked/ and /m/ is the first person 

clitic. In the second /rutm/ , /ru/ is the base which means 'face' , /t/ is the second person clitic 

and /m/ is the first person clictic. 

 

In short, juncture and pauses are distinctive at the  word , especially compound word level , and 

sentence level  in central kurdish. 

 

8. Discussion: 

 

Based on the data collected and presented, Juncture in English is distinctive at all levels , namely 

, words, phrases and sentences. As it can be observed from the English examples, pauses within 

single multi-syllabic words and compound words lead to changes in meaning while they are 

uttered by speakers as a casual speed. Though native speakers intuitively recognize the word 

boundaries and construct the meaning based on the context, yet this sometimes leads to 

misinterpretation and miscommunication. 

 

As for the samples at phrase level, it is quite clear that pauses and juncture, in other words 

annexing a sound with the preceding or following word leads to an overall meaning change, 

hence it is distinctive. This is primarily due to the nature and structure of the phonotactic rules 

in English which allows for consonants clusters are the beginning and end of words. English 

syllable structure, potential clusters are CCCVCCCC. So, the possibility of consonants 

following each other with no vowel interval paves the way for possibility of initial and final 

consonants to be move from one position, final to initial position, when two such words are 

uttered successively. 
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Concerning sentence level sample, though the context solves this problem of misinterpretation 

especially in writing due to punctuation marks and spelling conventions, yet sometimes 

hesitation in talking , other external factors and/or deliberate pauses ,as for language games or 

tongue twisters, might lead to misinterpretation and miscommunication. Therefore, pauses and 

juncture is distinctive in English at the sentence level as well. 

 

In Central Kurdish, However, juncture is distinctive in compound words  and sentences. As we 

have observed in the sections above , there are several samples for the distinctiveness at word 

level but due to the restrictions on the consonant clusters in Central Kurdish which allows only 

two  initially and finally in words with conditions on the second sound of the cluster, all the 

examples are compound words. No sample was found in Kurdish that contains distinctive 

pauses or juncture within one word. This is one of the differences found between English and 

Kurdish. 

 

The compound word level samples are also of various types. Some of them are based on the 

stress shift from one syllable into another, whereas others are based on whole syllable 

annexation to one another. Another important point of difference is related to the fact that there 

is no Kurdish word that starts with a vowel sound , instead they are preceded by an glottal stop 

/hamza/ which is not phonemic. This glottal stop is found in some varieties of English as a 

substitute of /t/ but it lies outside the scope of this study. 

 

Concerning the distinctiveness of juncture and pause within a sentence in Central Kurdish , 

there are several examples as stated above. In some sentences , the importance of pause and 

juncture is closely related to the morphological structure of the word , the clitics and personal 

suffixes. This is due to the fact that Kurdish is agglutinative language. 
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9. Conclusions 

It is concluded that juncture(pauses) are distinctive at word, phrase and sentence level in 

English and Central Kurdish. As Kurdish is an orthographic language , the distinctiveness is 

observed in speaking and writing ,whereas in English it is found only in spoken language. 

Due to the difference in the phonotactic rules in English and Central Kurdish , there are 

differences in the potential distinctives of pauses and junctures. 

At word level ,the distinctiveness cases are observed in multi-syllabic words and/or compound 

words in both English and Central Kurdish. At the phrase level , the data shows all types of 

phrases are liable for this phenomenon. As for the sentence level , because Kurdish is 

agglutinative language , there are cases where the pause and juncture is closely related to the 

morphological structure of words and the personal clitics and prefixes added to the base. 
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study were collected from essays written by Kurdish students at the 

English Department in Salahaddin University, Erbil. In total, 20 

essays were received with total of 19872 words and total 261 DMs 

were found in the data. A mixture of quantitative and qualitative 

methods was used to analyse the data. The raw frequencies of the 

DMs were: Additive (101 = 0.5 %), Adversative (45 = 0.22 %), 

Causal / Conditional (83 = 0.4 %), and Temporal (32 = 0.16 %). 

The findings suggested that level of attention to and appropriate 
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various misuses were found. Sample errors in using the DMs were 

selected for a qualitative analysis. It is recommended that discourse 

markers are taught individually not in groups with more focus on 

the more difficult discourse marker types. 

Ar  الخطاب على مهارات الكتابة لدى  یتركز هذا البحث على تأثیر استخدام علامات

طلاب الجامعات الكردیة. من خلال مراجعة الأدبیات ذات الصلة، اتضح أنە حتى 

(  DMالآن لا یوجد إجماع على التأثیر الفعلي للوجود الصریح لعلامات الخطاب )

على الكتابة بلغة أجنبیة. خلصت العدید من الدراسات إلى أن مؤشرات الخطاب  

؛ ینج ،   2004المختلفة لها تأثیرات مختلفة على كتابة متعلمي اللغة الأجنبیة )موریل ، 

، إلخ(. یحاول البحث  2015؛ داریوش ومحمد  2009؛ كاسترو ومارسیلا  2007

الحالي معرفة ما إذا كانت هناك أي عوامل لغویة یمكن أن تسبب مشكلات للطلاب في 

بیة. تم جمع بیانات الدراسة الحالیة من مقالات كتبها  وحدات اللغة الإنجلیزیة كلغة أجن

طلاب أكراد في قسم اللغة الإنجلیزیة في جامعة صلاح الدین، أربیل. في المجموع، تم 

في   DMs 261كلمة وتم العثور على إجمالي  19872مقالًا بإجمالي  20استلام 

یل البیانات. كانت البیانات. تم استخدام مزیج من الأسالیب الكمیة والنوعیة لتحل

٪( ،  0.22=  45٪( ، عرضیة )0.5=  101هي: مضافة ) DMs الترددات الأولیة للـ

٪(. أشارت النتائج إلى أن 0.16=  32٪( ، زمانیة )0.4=  83سببیة / شرطیة )

مستوى الاهتمام والاستخدام المناسب لعلامات الخطاب كان غیر متوازن بشكل كبیر ،  

 استخدام مختلفة. تم اختیار عینة من الأخطاء في استخداموتم العثور على إساءة 

DMs   لإجراء تحلیل نوعي. من المستحسن أن یتم تدریس علامات الخطاب بشكل

فردي ولیس في مجموعات مع التركیز بشكل أكبر على أنواع علامات الخطاب الأكثر  

 .صعوبة

 

Ku ی نیشاندەری گوتار لەسەر  ئەم توێژینەوەیە بەدواداچوون بۆ کاریگەری بەکارهێنان

تواناکانی نووسینی خوێندکارانی زانکۆی کوردی دەکات. بە پێداچوونەوە بە  

ئەدەبیاتی پەیوەندیدار، دەرکەوت کە تا ئێستا هیچ کۆدەنگییەک لەسەر کاریگەریی  

ڕاستەقینەی بوونی ڕوونی نیشاندەری گوتار لەسەر نووسینی زمانی بیانی نییە.  

ان گەیشتنە ئەو ئەنجامەی کە نیشاندەری گوتاری جیاواز زۆرێک لە توێژینەوەک

 ,Morell) کاریگەری جیاوازیان لەسەر نووسینی فێرخوازانی زمانی بیانی هەیە

2004; Ying, 2007; Castro and Marcela 2009; Dariush and 

Mohamad 2015, etc..).   ئەم توێژینەوەیە هەوڵدەدات بزانێت ئایا هیچ

انی هەیە کە دەتوانێت ببێتە هۆی کێشە بۆ خوێندکاران لە  هۆکارێکى زمانەو

داتاکانی ئەم توێژینەوەیە لە وتارەکان کۆکراونەتەوە کە لەلایەن   EFL مۆدیولەکانی

خوێندکارانی کورد لە بەشی ئینگلیزی لە زانکۆی سەڵاحەدین لە هەولێر نووسراون. 

 DM ٢٦١گشتی  وشە و کۆی ١٩٨٧٢وتار وەرگیراون بە کۆی گشتی  ٢٠بەگشتی 

لە داتاکاندا دۆزرایەوە. بۆ شیکردنەوەی داتاکان تێکەڵەیەک لە شێوازی چەندایەتی و 

  101ەکان بریتی بوون لە: زیادکەر )DM چۆنایەتی بەکارهێنرا. ژمارەی سەرەتایی

%(، و کاتی  0.4=   83%(، هۆکار / مەرجدار ) 0.22=  45%(، نەرێنی ) 0.5= 

ان پێشنیار دەکەن کە ئاستی گرنگیدان و بەکارهێنانی  %(. دۆزینەوەک 0.16=  32)

گونجاوی نیشاندەرەکانی گوتار بە شێوەیەکی بەرچاو ناهاوسەنگ بووە، و خراپ 

بەکارهێنانی جۆراوجۆر دۆزرایەوە. هەڵە نموونەییەکان لە بەکارهێنانی 

ە نیشاندەرەکانی گوتار بۆ شیکارییەکی چۆنایەتی هەڵبژێردران. پێشنیار دەکرێت ک

نیشاندەری گوتار بە تاک فێر بکرێن نەک بە گروپێک کە زیاتر سەرنجیان لەسەر  

 .جۆرەکانی نیشاندەری گوتار قورستر بێت

Keywords  Eng TEFL, Writing, Discourse Markers 

Ar  تدریس اللغة الإنجلیزیة كلغة أجنبیة، كتابة، علامات الخطاب 

Ku  فێرکردنی زمانی ئینگلیزی وەک زمانێکی بیانی، نووسین، نیشاندەری گوتار 
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Abstract 

This paper investigates the effect of using discourse markers on the writing skills of Kurdish 

university students. By revising the related literature, it appeared that so far there is no 

consensus on the actual effect of the explicit presence of discourse markers on foreign language 

writing. Many studies concluded that different discourse markers have different effects on the 

writing of foreign language learners (Morell, 2004; Ying, 2007; Castro and Marcela 2009; 

Dariush and Mohamad 2015, etc..). The current research tries to find out if there are any cross-

linguistic factors that could cause issues for students in EFL modules. Data for the current study 

were collected from essays written by Kurdish students at the English Department in Salahaddin 

University, Erbil. In total, 20 essays were received with total of 19872 words and total 261 DMs 

were found in the data. A mixture of quantitative and qualitative methods was used to analyse 

the data. The raw frequencies of the DMs were: Additive (101 = 0.5 %), Adversative (45 = 0.22 

%), Causal / Conditional (83 = 0.4 %), and Temporal (32 = 0.16 %). The findings suggested 

that level of attention to and appropriate use of discourse markers were significantly 

unbalanced, and various misuses were found. Sample errors in using the DMs were selected for 

a qualitative analysis. It is recommended that discourse markers are taught individually not in 

groups with more focus on the more difficult discourse marker types. 

Key words: TEFL, Writing, Discourse Markers,  
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1- Introduction 

English is considered as the major international language in various fields of study like  

business, science, entertainment, communications, and even on the Internet. Knowledge of 

English is necessary, at least at a basic level, in many professions and occupations throughout 

the globe. Consequently, English language teaching is increasingly taking place not only in 

English speaking countries, but in the foreign English learners’ own country. Teaching English 

as a foreign language usually occurs within the classroom with contextual characteristics that 

deserve special attention. 

One common characteristic of English as a Foreign Language (EFL) classrooms is that the 

teachers may be non-native speakers of the language they are teaching. From my experience as 

a non-native teacher of English and as a student/teacher educator, I consider that research on 

classroom interaction based on an analysis of the discourse can be very useful for two main 

reasons: First, it may contribute to gaining a better understanding of what happens inside the 

EFL classroom and second, it provides a valuable possibility to examine and describe the 

language used by non-native students and teachers of EFL. Inevitably, there has been a lot of 

research on this topic. Sinclair & Coulthard (1975) provide a comprehensive review, traced 

back to the late 1940s of the considerable amounts of research on the language used by teachers 

and pupils in classroom settings. The contribution by McCarthy (1991) on discourse analysis 

for language teachers provides not only a sound theoretical framework and descriptions based 

on research but also practical activities which informed teachers towards the language used 

inside their own classrooms. Similarly, CelceMurcia & Olshtain (2000) propose a context and 

discourse-based perspective on language teaching and learning to redefine the roles of teachers, 

learners and materials. Despite the extensive work by Llurda (2005) who explicitly addresses 

and puts together the research conducted in different EFL settings such as the Basque Country, 

Catalonia, Brazil, and Hungary, the language used in writings by non-native English-speaking 

students remains largely unexplored. 

The aim of this exploratory study is to investigate writing skills of students in EFL classes in 

the context of English as a foreign language where the students are nonnative speakers of the 

language. Discourse marker usage is one specific aspect of writing and language use that is the 

focus of my attention in this paper. Therefore, the occurrences of discourse markers will be 

explored and described both quantitatively and qualitatively with an established approach 

method in mind. Therefore, I have not attempted to validate, formulate, and hypothesize but 
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rather took simple statistical analyses as a starting point for a qualitative analysis of the 

discourse marker frequencies used by non-native students of EFL classrooms. 

2- Literature Review 

Discourse Markers (DMs) have been widely studied by researchers even if discussions on 

terminology and definable issues are still unresolved. However, there seems to be general 

agreement on the fact that the production of coherent writings is an interactive process that 

requires writers to draw upon communicative knowledge and pragmatic resources. The 

following is a list of names by which DMs are recognized: 

Longrace (1976) “mystery particles … grammatically optional and semantically or functionally 

unmotivated ” 

At first, these particles came meaningless, but Longrace himself found a way to resolve this 

problem by going beyond the level of sentence  . 

Discourse Particles: Aijmer (2002), Lam (2009a and 2010b) and Stede (2002) 

 Discourse Connectives:    Unger (1998) 

Pragmatic Markers:  Brinton (1996) Fraser (1999) 

Pragmatic Connectives: Van Dijk (1997) 

Although DMs do not seem complicated, the former investigations reveal that it is not the case, 

that is why different terminologies, definitions, classifications, and taxonomies are offered 

(Aijmer, 2002; Brinton, 1996; Fraser, 1999; Schiffren, 1987; Blakemore, 2002): 

Cohesion in English (Halliday and Hasan, 1976) Semantic values of DMs 

Text and Context (Van Dijk, 1977) Pragmatic potentials of DMs 

Fraser (1999): DMs are linguistically encoded clues which signal the speaker’s (writer’s) 

intention . 

According to van Dijk (1997) discourse is a form of language use which includes the functional 

aspects of a communicative event. It means that people use language in order to communicate 

ideas, beliefs or emotions in social events and situations such as an encounter with friends or a 

lesson in the classroom. As Douglas (2001) points out, discourse analysis is the examination of 

language used by the members of a speech community which involves looking at both language 
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form and language function. In this study, language is viewed as linguistic tool that is used to 

guide classroom writing among adult nonnative students in EFL classrooms. As mentioned 

earlier, one specific aspect of classroom language use is the occurrence of discourse markers. 

This literature review deals with the two central concerns of this study: discourse markers 

(DMs) and studies on the writing of nonnative EFL students. 

Schiffrin operationally defines DMs as "sequentially dependent elements which bracket units 

of talk" (1987, p. 31). She suggests that DMs are used in discourse because they provide 

"contextual coordinates for utterances". That is, they contribute to building the local coherence 

which is jointly constructed by speaker and hearer in their discourse structure, context, meaning 

and action during interaction. Thus, DMs serve to show how what is being written is connected 

to what has already been written. In the relevant literature, there are studies which deal, whether 

generally or specifically, with a wide scope of DMs, however, difficulties arise as there is no 

agreement among scholars when they refer to their terminology, classification and 

functionality1. 

Brinton (1996) points out that DM has been the most common name suggested for "seemingly 

empty expressions found in oral discourse", however, she proposes the term pragmatic markers, 

as pragmatic "better captures the range of functions filled by these items". Brinton compiles an 

inventory of 33 markers that have received scholarly attention and proposes a broad number of 

characteristics typical of these items. The characteristics were later adopted by Jucker & Ziv 

(1998) who reordered them to combine features that relate to the same level of linguistic 

description: phonological and lexical, syntactic, semantic, functional and sociolinguistic 

features.  They seem to be optional rather than obligatory features of discourse. Fraser suggests 

that the absence of DMs "does not render a sentence ungrammatical and/or unintelligible" but 

does "remove a powerful clue" (1988: 22). The different studies of DMs distinguish several 

domains where they may be functional, in which there are included textual, attitudinal, 

cognitive, and interactional parameters.  

As far as the written form is concerned, Jucker & Ziv (1998) analyzed DMs as text-structuring 

devices that serve to mark openings or closings of discourse units or transitions between these 

units. In addition, DMs serve as modality or attitudinal indicators, as instructions on how given 

sentences are to be processed or interpreted.  

With regard to the study of DMs in classroom settings, Chaudron & Richards (1986) 

investigated learning DMs by nonnative speakers of English living and studying in The United 

States, i.e., in English as a Second Language (ESL) contexts. Chaudron & Richards (1986) 

http://www.scielo.org.co/scielo.php?script=sci_arttext&pid=S1657-07902009000100005#1
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made use of four different versions of the same text with different categories of discourse 

markers (baseline, micro, macro, or micro-macro versions). Overall results showed that macro-

markers produced better text memory than micro-markers. It was claimed that micro-markers 

do not provide enough information to help in making content more relevant.  

The fact that most studies on DMs have focused their attention on native (or bilingual) speakers 

of English who acquire this pragmatic competence in their childhood might be an indicator of 

the need to further explore and systematically investigate the language used by non-native 

English speakers and writers. The current paper looks at the usage of DMs by non-native student 

of English department. The DMs selected to amplify on in this study spread over four main 

types of Additive, Adversative, Causal/Conditional and Temporal.  
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3- Methodology 

A mixture of quantitative and qualitative methods is used in this paper. The data for this study 

consists of a total of 20 essays written by 4th year students at the English department of College 

of languages in Salahaddin University, Erbil. The total tokens in these 20 essays were 19872 

words, of which a total of 261 DMs were used (see table 1). Preliminary analysis of the data 

involved the range of frequencies regarding the usage of various types of DMs. The samples 

present the commonest or most frequent DMs that were used by the students (Ying, 2007; 

Castro and Marcela 2009; Dariush and Mohamad 2015).  

Type of DMs Raw frequency 
Percentage 

(over all tokens) 19872 

Additive 101 0.5 % 

Adversative 45 0.22 % 

Causal / Conditional 83 0.4 % 

Temporal 32 0.16 % 

  Table 1: Frequencies of DMs  

The procedures of analyzing data starts with collecting the data from the essays. Then, each of 

the DMs used by the students were tabulated and classified according to Halliday and Hassan’s 

1976 taxonomy of conjunctive relations in which the DMs are distributed into four main 

categories: Additive, Adversative, Causal/Conditional, and Temporal. The analysis started 

from counting the number of different classes of DMs used by each student and combined in a 

total number of DMs in each category. In this case, the research result would inform which 

category of DMs were more frequent than the others. The calculation was continued to 

investigate errors in using DMs in the essays. This would give information about the students’ 

knowledge of appropriate use of DMS and their competency in maintaining textual cohesion 

and coherence.  

 

4- Findings and discussions 

Analyzing students' errors is a valuable source of information concerning the transitional state 

of the learners' competence and weaknesses (Al-Buainain, 2007). Looking at table1, it is 

apparent that the use of Additive DMs was much higher than the other types of DMs. The 

discrepancies in using different types of DMs and the frequency of using a category of DMs 

over others could disclose invaluable explanation about the students’ competencies regarding 

this topic and whether they have used DMs excessively and eventually they have misused them. 

For instance, the Additive DMs came at the first place with 39% of all DMs used in the sample 
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data (See Figure 1). This is the highest frequency among the four types of DMs focused on this 

study.  

 

Examining the samples closely revealed that some of the students used DMs excessively and 

made errors. The errors ranged from inappropriate and excessive use of DMs to major errors 

while using DMs mistakenly. For instance, the double usage of DMs: 

Sample errors in DMs usage: 

DM combination: 

…So I will be more confident for future. If I get the chance for more study abroad.  

DM traffic: 

“She succeeds gracefully in the levels of training. However, because of the political reasons 

they make her to quit and to go home where she belongs. Moreover, Jane does not give up 

easily and tries to make her way to join the forces again, therefore she makes a bold step which 

make the authorities in a bad position and take her back to the forces. From then she continues 

her training till the end, and she achieves her goal to become a strong and an independent 

woman.”  

Errors in using DMs: Wrong use of “because” 

“Because the more you appear in a humble face, increases the degree of self-confidence. 

Consequently I demand those who are responsible to develop the process of education to be 

separately. Because it is better healthier for them.” 

39%

17%

32%

12%

Figure 1: 
Raw frequency of DMs in EFL classrooms

Additive Adversative Causal / Conditional Temporal
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As far as the frequencies of the DMs are concerned, the high frequency of the Additive types 

in the data shows that the students are influenced by the additive “w” (and) in their mother 

tongue (Kurdish). That’s because Kurdish writers and speakers tend to use the additive DMs 

more frequently than other DMs in Kurdish language (Salih, 2014).  
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5- Conclusions 

This small-scale study showed that DMs were, to some degree, used by the non-native students 

to organize their writings in the classroom and to fulfill interpersonal, pragmatic functions as 

well. These findings might be useful to non-native EFL teachers and practitioners   The findings 

suggested that level of attention to and appropriate use of DMs were significantly unbalanced, 

and various misuses were found. 

Increased awareness on the textual functions of DMs could facilitate the structuring and 

organization of the practitioners’ lesson as the DMs work as signals of the main segments (e.g: 

frame markers) and perform a number of organizational functions such as topic shifts. Also, the 

frequency of Additive DMs by Kurdish students of EFL classes indicates that they are 

influenced by their mother tongue, because the frequency of additive DMs in Kurdish, 

especially the additive DM “w” (and) is usually very high.  
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Abstract 

Semantic transfer, or sometimes semantic change, occurs when a word drops its old 

meaning and comes to refer to something different. This results in a change in a word’s 

meaning. The changes in meaning are usually gradual. Many words in both languages, English 

and Kurdish, have gone through semantic transfer, whether the change is an extension or 

narrowing of the original meaning of them. This paper compares a set of words in the two 

languages in terms of their semantically transferred sense of the original meaning they used to 

convey. Those words are sometimes used interchangeably by the Kurdish students as a result 

of language interference between their first language which is Kurdish, and English which is 

the target language of their learning.  

Keywords: Second Language Learning, Semantic change, Semantic transfer.  

 

1. INTRODUCTION 

 

The word semantics denotes the study of meaning. It has 

two types: logical and lexical. Logical semantics is the study of reference (the symbolic 

relationship between language and real-world objects) and implication (the relationship 

between two sentences). Lexical semantics is the investigation of the meaning of a word 

(StudySmarter.de, n.d.). Language is continuously changing. Words change their meaning over 

time and this process is known as semantic change. This study is done to show the similarities 

and differences between the two languages, English and Kurdish, Concerning the Semantic 

Transfer (ST) or the semantic change. It also aims at helping us as teachers of English language, 

advance our understanding of L2 vocabulary acquisition in many ways. Furthermore, there is a 

general agreement today that vocabulary acquisition is at least as important as syntax 

acquisition in studying L2 acquisition. It is important that the learners of English become aware 

of the different meaning a word has and had in the past and compare them to those in their 

mother tongue to avoid some kinds of errors related to language interference. 

 This paper gives the readers an idea regarding how much the language users know 

about the multiple meanings of the same word. Another aspect of the study is to find out whether 

semantic change affects the comprehension of literature containing the words which went 

through semantic change. This study could be beneficial especially to teachers of English who 

teach non-native speakers of English to help them understand the odd usage of some words and 
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structures that might have originated from the ST in the students’ mother language which is 

Kurdish. 

 The present study hypothesises that semantic change occurs similarly, in both 

languages, in terms of the way the meanings and senses of words have been developed over 

time, whether the change is an extension, narrowing, metaphor, or any other type of ST, to give 

similarly new senses of the original meanings of them. It also hypothesizes that the similarities 

between the ST in the two languages are more than the differences. 

 

 

 

 

 

2. METHODOLOGY:  

 

1. Presenting a review of the relevant literature. 

2. Discussing some theoretical issues related to the study. 

3. Presenting some of the English words that have gone through semantic transfer over 

time, depending on the literature available on the subject matter. 

4. Presenting some of the Kurdish words that have gone through semantic transfer over 

time, and it important to note that probably this is the first paper to deal with the 

semantic transfer in Kurdish language and so, all the examples given in the paper on 

semantic change in Kurdish language are from the researcher’s diligence since this 

language, (Kurdish, and more specifically, the Badini Dialect), is her mother tongue, 

due to the lack of references that deal with this field of study in this language. 

5. Adopting a qualitative approach in gaining the data. 

6.  Comparing the semantic transfer of words and expressions in English and Kurdish.  

7. Concluding the main points related to the study. 

 

3. THEORIES OF SEMANTIC TRANSFER: 

In this paper, light is shed upon the theories of three scholars who were interested in semantic 

transfer the first one of them is Antoine Meillet (1906),, particular attention on three scholars 

whose interest was semantic change: Antoine Meillet (1906), Gustaf Stern who made a study 

of semantic change in 1931, and the last one is Stephen Ullmann (1951) who is the latest one 

among the three to investigate in the area matters. Those three are considered to be the leading 

modern researchers of language change.  

 

 

  3.1 THE MEILLET MODEL  

   

      Meillet divided the causes of sense change into three main ones. He emphasized that within 

each of these areas, there were multi-directional forces working together and against each other 

resulting in sense change. He makes clear the difficulty of the problem when he states: “...often 

- and perhaps most often - it is impossible to determine the causes of a particular change in 

meaning ...” (Meillet 1905-6:5 as cited in (Riddell, 1979)), Yet he says that it is possible to 

isolate general causes of sense-change and presents his three groups in the following order: 

  1. Primarily linguistic causes. (Semantic content has shifted) 
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2. Changes in the form of the referent during a period of years (he suggests that a large number 

of vocabulary is affected by sense relation but the affect can only be noticed when some unusual 

relations of ideas are made).  

  3. The contact between different social layers and the lexical borrowing which results.  

 

 

 

  3.2 STERN'S EMPIRICAL SYSTEM 

   

        Stern described an essential difference between change and fluctuation. He paid attention 

mainly to the psychological processes involved in semantic change. He mentions an example 

of how the word “Kodak” and how differently it is comprehended by two persons: camera 

expert and the ordinary home photographer the first one would have the image of a machine 

which has an complicated series of processes and mechanisms crossing his mind, while to the 

second person it is just an instrument for recording a visual scene (Riddell, 1979).  Hence Stern 

does not consider this as a sense change, but only a fluctuation. He says that fluctuations in the 

apprehension of the referent, in occasional specialization and in the factual variations of the 

referent, and stresses that these must be distinguished from genuine changes of meaning.  

       Stern understands meaning as being a three-sided notion with each angle of it being a 

necessary factor for completing the meaning. Meaning depends on its relation to the referent, 

the subject (speaker or hearer) and the word itself, these relationships being called the 

referential, subjective and verbal relations respectively. If one of the relations changes, then 

there is a matching difference in the other two relations.  

Stern mentions an example to change in semantic content of the word, which is “bead". He 

says that the word originally meant "prayer" in an expression such as "she is counting her beads 

on the rosary". As people were praying, they counted off one of the little balls on the rosary, 

and so that the sense of "bead" meaning "prayer" is lost. Although the change has happened to 

the sense of the word "bead", the expression "to count one's beads" still sufficiently signifies 

the concept of counting the rosary.  

 

 

 

  3.3 ULLMANN'S FUNCTIONAL CLASSIFICATION 

 

     The third theory is presented by Stephen Ullmann (1951), which is planned as a much more 

complete system than the Meillet model. He presented the following basic system of the 

Functional Classification.  

A. Semantic changes due to linguistic conservatism; 

B. Semantic changes due to linguistic innovation; 

I. Transfers of names: 

a) Through similarity between the senses 

b) Through contiguity between the senses 

II. Transfers of senses: 

a) Through similarity between the names 

b) Through contiguity between the names 

III. Composite changes. 
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4. DISCUSSION  

     The following section is the comparison between the types of semantic transfer in English 

and in Kurdish, and examples are given to each type of them in both languages. 

TYPES OF SEMANTIC TRANSFER/ CHANGE IN ENGLISH  

In this paper, five types of semantic transfer are presented that are the most common and 

obvious ones among the other types that are less happening over time.  

BROADENING, WIDENING OR GENERALIZATION  

     Broadening occurs when the meaning of a word changes to become more generalized over 

time. For example Nowadays word: cupboard originally meant a table upon which cups or 

vessels were placed, a piece of furniture to display plates became over time a ‘closet or cabin 

with shelves for the keeping cups and dishes’, presently means a small storage cabinet.  

 

NARROWING  

     Narrowing is a semantic process in which a word starts to give a more specified meaning 

than it used to in the earlier times of its usage. For example: 

The word: girl was in Middle English 'child or young person of either sex', now has become 

'female child, young woman' 

 

ELEVATION /AMELIORATION 

    Are the shifts in the sense of a word that makes the word feel  or have a more positive value 

in the minds of the users. Such as: 

 Nowadays word: knight 'mounted warrior serving a king' 'lesser nobility' was in Old 

English cniht 'boy, servant’, 'servant', or 'military servant' 

 

DEGENERATION / PEJORATION 

    The sense of a word becomes a less positive, more negative in the minds of the users such 

as: 

 Nowadays word: silly 'foolish, stupid' in  Middle English: sely 'happy, innocent. Old 

English sælig ''blessed, blissful'.  

Nowadays word: rude, according to undergraduate students at Lancaster University, they suggest 

that the exact meaning is something like ‘physically attractive (often in a slightly vulgar way)’. 

It actually seems to be applied especially to females, as in She’s rude or using the currently 

fashionable intensifier well She’s well rude (Hollmann, 2007). 

 

METAPHOR 

    This type of semantic transfer includes relationship of apparent likeness such as: 

The word root (of plant): root of plant, can refer also to the root of word, root in algebra, source, 

etc. 

 
 

TYPES OF SEMANTIC TRANSFER/ CHANGE IN KURDISH 

BROADENING, WIDENING OR GENERALIZATION  

     Some of the Kurdish words after the arrival of technology have gone through widening in 

meaning. They now give other meanings used in software language. The first would also refer 

to the asterisk sign on the dialing pad in phones, while the second started to refer to the windows 
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being opened and closed in computer system much similarly as the case in English language 

regarding the latter one. 

  

NARROWING  

     The most obvious word in Kurdish language that has been narrowed is probably the word 

 which was used generally in the past to refer to feminine gown as well as the shirt put on ,كراس

by men. Nowadays   كراس, can no longer refer to a masculine outfit, or at least is very rarely 

used by the older people. It now refers to the traditional Kurdish feminine dress that is specific 

and doesn’t include other types or options for the sense of the word. 

 

ELEVATION /AMELIORATION 

     The Kurdish word ثیس, which means bad, dirty, or filthy, has started to give a more positive 

and favorable meaning amongst the younger generation in the Badini dialect. In the 

expressions:  زؤرا ثیسة, زؤرئ ثیسة, mean something like: he is so/ she is so (respectively) funny, 

humorous, or even spontaneous person who says everything that crosses their mind even if it is 

an embarrassing thing to say. So a pure negative word in the past has gained a more positive 

sense.  

 

DEGENERATION / PEJORATION 

     The example in Kurdish language to this type of semantic transfer is probably considered 

that it is more an opinion than a change in the meaning. Nevertheless, it still used to belittle a 

person that may not be very well educated and cultivated, which is ,طوندي, it may also refer to 

a lifestyle that is too primitive or old fashioned. 

 

 

METAPHOR 

     The metaphors are used widely amongst the Kurdish language users. Perhaps the most 

famous one is  خاك, originally means ‘soil’ is used to refer to ones homeland or country. 

 

5. RESULTS  

This study has reached the following conclusions: 

1. Although these two languages, English and Kurdish, seem to have many differences in 

terms of semantic change, yet they share many similarities concerning the way words change 

over the passage of time. 

 

 

2. In both languages, there are words that have gone through semantic transfer/ change 

including all the types of the change. Although the same corresponding words in the two 

languages may not undergo the same type of the change during a similar period of time, yet 

they still are considered to be more similar than different.  

 

3. The Kurdish language, unfortunately, has less recorded examples of semantic change in the 

references related to this field of study.  

 

4. Finally, the study shows that there are semantically transferred words in English that don’t 

have equal Kurdish correspondents. On the other hand, the Kurdish language also contains 

some words and expressions that don’t seem to have equal English correspondents.  

 

The above conclusions and findings prove the study’s hypotheses which have been put by the 

researcher. 
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6. CONCLUSION AND RECOMMENDATIONS: 

 

The study has come out with recommendations below which might be useful to academics and 

scholars in the field of lexical semantics:  

 

1. Words and expressions in English carry more than the meaning that are found in the 

traditional literary texts, books, or dictionaries; and so, students need to be very careful when 

using them. 

 

2. Translators and interpreters should be careful when translating terms and expressions 

since they give different meanings according to different cultures and dialects to avoid 

misunderstanding and embarrassing situations when communicating with native speakers, so 

they need to keep their target language updated by learning through up-to-date resources and 

learning channels.  
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 پوختە

 تتداهڕ بنە   لە   كە   یە ییو واتالە  اوازه یج  دات كەده   ێ نو  یكە یواتا  كیێوشە  كە   ك ێدات كاترووده   یواتاساز   یانۆڕ گ

كەكرددهوهێل  یكوزارشت دهمەئە  .  گكەوشە  یواتا  ینیر ۆگ  یر گەئە  تەێبش  بەووناداتڕ ناكاو  لە  یواتاساز   یرانۆ.  لكو  , 

 كە  وهگرنەده  ۆخلە  ها وشەنده چە  یو كورد  یز ینكلیئ  ی ردوو زمان. هەڵسا  نیندچە  یبوونڕ پەێتبە  داتووده ڕ   یواش ێهبە

گرهاتووه سەبە   انییواتاساز   یانۆڕ گ وتاتە   انی  كەوشە   یواتا   لە   تێب  ربوونیگشتگ  اتر یز   كەانە ۆڕ , جا  ئە تبوونبە یسك  م . 

  ان ییواتا  یانۆڕ گ  كەوشە   كڵێمە ۆك  ۆكات براورد دهردوو زماندا بەهە   لە  یواتاساز   یانۆڕ گ  یتەڵحا  كڵێمە ۆك  ەیوه نە یژ ێتو

 یز ینكلیئ  یزمان  یكانكورده  رخوازهیف  نەیلالە  نێكاردبە   كراوێوگورپڵئا  یكە یوهێش   جار بە  كێندهە  م وشانە. ئەر هاتووه سەبە

   .انە یربوون یف یتێتارگ كە  یز ینگلیئ ی, وزمانكەیدا یزمان, كەیكورد یردوو زمانهە  یشبوونێكڵكە ێت  ۆیهبەكە
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 الملخص 

ا التغییـــر الـــدلالي ، عنـــدما تتخلـــى المفـــردة عـــن دلالتهـــا او معناهـــا القـــدیم  یحـــدل التحـــول الـــدلالي ، أو أحیانـــً

ــى  ــارة إلـ ــىوتســـتخدم لرشـ ــرات  معنـ ــون التغییـ ــا تكـ ــادة مـ ــردة. عـ ــى المفـ ــي معنـ ــذا تغییـــر فـ ــن هـ ــتج عـ مختلـــي. ینـ

لالي ، الدلالیــــة تدریجیــــة. العدیــــد مــــن المفــــردات فــــي اللغتــــین الإنجلیزیــــة والكردیــــة مــــرت بعملیــــة النقــــل الــــد

ــارن  ــذا البحــــث یقــ ــا. هــ ــلي لهــ ــا( للمعنــــى الأصــ ــییقًا )تخصیصــ ــعا( أو تضــ ــا )توســ ــر تعمیمــ ــان التغییــ ســــواء كــ

ــى  ــن المعنــ ــول عــ ــدلالي و التحــ ــر الــ ــث التغیــ ــن حیــ ــة مــ ــة والكردیــ ــاللغتین النكلیزیــ ــات بــ ــن الكلمــ ــة مــ مجموعــ

ا بشــــكل متبــــادل مــــن قبــــل الطــــلاب الكــــورد نتیجــــة  الاساســــي للمفــــردات. یــــتم اســــتخدام هــــذه الكلمــــات أحیانــــً

ــي  ــة التــ ــي اللغــ ــي هــ ــة التــ ــة الإنجلیزیــ ــة واللغــ ــة الكردیــ ــي اللغــ ــى وهــ ــتهم الأولــ ــین لغــ ــوي بــ ــداخل اللغــ التــ

 یدرسونها.
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Abstract 

Language educators aim to promote speaking skills because speaking skills are one of the productive skills that 

make language learners create meaningful conversations and dialogues with the target language. There are 

different methods and strategies for promoting speaking skills, such as communicative language teaching (CLT) 

and story-telling strategies. CLT aims to have communication and discussions in the class, and so does the story-

telling. The researchers conducted studies on making foreign language learners speak the target language. They 

concluded that enhancing speaking skills requires actively involved students, and for that, the language instructors 

need to use some tools and strategies. Moreover, the story-telling strategy involves the students practicing their 

speaking skills, and this technique aims to improve their speaking skills in a real-life situation. Thus, this research 

paper explores the values of story-telling strategies in the EFL classroom. A qualitative research design was 

implemented, and the data was collected from secondary sources such as research articles. For analyzing the data, 

a thematic analysis was used. The results demonstrated that story-telling was highly sufficient in improving 

speaking skills. It enhances the capacity of capturing new vocabularies, fostering pronunciation. It also enables 

the learner's imitation skill, expanding the learner's communication, including their criticality, and increasing the 

learning desire to use the target language. In brief, story-telling strategies help the language learners to use the 

target language, and it also helps the learners to improve their speaking skills. 

Keywords; Language teaching, speaking skills, story-telling, communication, EFL classroom

 

1.Introduction 

Language is the mean of communication. Human beings use language in order to talk 

about their needs. Therefore, meaningful communication is conducted with language. The 

English language has four skills: reading, writing, listening and speaking. In many languages, 

speaking is primary, and priority has been given to speaking skills. The demonstration of 

speaking is a verbal correspondence that people use to share data or associate with someone 

else during an appropriate circumstance. Furthermore, the capacity to talk is urgent for  

conducting  everyday exercises. Additionally, for students, communication ability is essential 

since it helps them comprehend the substance and the sentiments that others give to them. 

Students can collaborate with others and offer their perspectives and opinions through this 

expertise. Also, because an element of 21st-century communication is an important skill, the 

classroom is focused on teaching language to students. Speaking anxiety is a form of stress that 

someone may feel when dealing with public speaking (Blöte et al 2009). This research paper 

focuses on improving speaking skills in a foreign language. There are several ways to develop 

speaking skills. One of them is the storytelling strategy. Storytelling is the way of using short 

stories, novels, and books to enhance speaking skills. The history of storytelling belongs 30,000 

years ago (Yılmaz et al 2019). The evidence of the drawing from the walls of caves shows that 

at that moment, human beings have found their way of narrating actions. Stories can support 

people in understanding, practicing, and respecting different traditions and culture (Fog et al, 

mailto:kanar.zirak@tiu.edu.iq
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2005). Storytelling has been applied as a method of making communication and conversation. 

Storytelling makes the people read about themselves, including their lifestyle. In literature, 

storytelling has also been used to teach and narrate actions. The current study has three primary 

goals. The first one is to review the previous studies which are conducted in the literature about 

how foreign language learners had improved their speaking skills via storytelling strategies. 

The second one is to determine how storytelling affects the learners' speaking skills. The third 

one highlights the importance of using storytelling in language teaching. This review paper 

deals with the foreign language learners’s problem with expressing themselves in a foreign 

language. Some factors affect them, such as fear of making mistakes, high anxiety, and stress. 

Furthermore, the EFL learners do not have enough vocabulary to talk about their needs. 

This research paper aims to answer the following inquiries: 

1.Why foreign language learners are not able to speak with confidence? 

2.How can storytelling improve foreign language learners’ speaking skills? 

The scope of this study is to improve speaking skills and make language learners control 

their level of stress, shyness, and anxiety. It also focuses on how storytelling helps the teachers 

and the learners to acquire a foreign language. Additionally, this study is essential for both the 

learners and the teachers. It detail, how storytelling can help the teachers and students improve 

their speaking skills by applying and practicing what they have learned in the classroom. It also 

contains how storytelling has been used in teaching a foreign language. 

2.Methodology 

This research paper aims to explore the role of storytelling in improving speaking skills 

in the EFL Classroom. The previous studies had been taken into consideration. The design of 

this paper is a qualitative research design. The data has been collected from twenty previously 

conducted studies. The samples have been chosen purposefully. The data has been analyzed 

and discussed in detail. The thematic analysis was used to demonstrate the results. The tool of 

the data collection were the secondary sources such as articles and books.  For finding the 

articles the google scholar search engine is mainly used, and also some of the focused articles 

have been downloaded in Eric and Elsevier. 

3.Communicative Language Teaching 

In the twenty-first century, speaking skill is essential in the classroom. That is why 

teaching language, especially speaking, should be taken into consideration. Most of the human 

beings can speak. Thus, speaking in the target language is critical and active students who study 

language focus on speaking with the target language. Speaking is known as the capacity to chat 

or communicate a progression of ideas familiarly. The activity of making conversation expects 

no less than two people to be led. The people assume the jobs of the individual talking and 

tuning in. While speaking, one must effectively convey one’s thoughts so that the listener can 

understand the message being conveyed and provide an appropriate response to what is 

understood. There are many types of methods of teaching. Communicative Language Teaching 

(CLT) is one of them. CLT means speaking in the way of competence. CLT is different from 

the Grammar Translation Method (GTM). GTM focuses on contexts and learning about the 

language. However, CLT focuses on making conversations, and communicating (Littlewood, 

2014). The speaking skill is the integration of knowing the language and applying the features. 

For example, speakers articulate suitable words to share their thoughts. Furthermore, they pay 

attention to pronunciation and grammar rules to be sure about the correctness of the massage. 

Oral communication studies also reinforce learning new words and combining these words 
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according to grammar rules. By repeating and saying these words, the language learners 

promote their pronunciation. With this, they will be highly confident. It also encourages 

listening, reading, and writing skills (Chaney et al 1998).   

3.1Storytelling and Technology  

Storytelling is the process of telling or narrating a story with different actions, and it 

involves the class practicing the target language. Storytelling requires group work and a calm 

environment. When a story is narrated, most of the students in the class are silent, and they are 

relaxed and motivated to speak and have discussions. The storytelling technique helps language 

learners to think deeply. Thus the learners start imagining the actions and the events. The 

characters send messages to the readers. The readers learn from the characters. When they learn, 

they start to speak and talk about the story. They control their shyness, fear, stress, anxiety, and 

confidence when they speak. In this way, the students improve their speaking skills. The 

students interact with their classmates, and they communicate with each other. In short, 

storytelling is a way of interaction and communication. It is characterized as "somebody who 

communicates in a language, the action applied to speak with individuals consistently is known 

as talking" (Greene 1996 p. 23). While talking, individuals use dialects to convey their ideas 

and feelings. They are bestowing data to the audience utilizing these dialects. MacLeod and 

Davidson (2007) define storytelling as the oldest form of instruction. It is a straightforward but 

effective method for helping understudies in sorting out a mysterious and confusing universe 

of involvement through the creation of storylines. Digital storytelling is one of these practical 

approaches to mixed media production. Digital storytelling is a social act that involves telling 

stories with low-cost advanced cameras, non-direct composing tools, and PCs to create short 

mixed-media stories—a modern expression of the old art of storytelling. Since the beginning 

of time, storytelling has shared information, insight, and values. Stories have taken various 

structures, and they have been adjusted to each progressive medium that has arisen, from the 

campfire circle to the cinema and, presently, the PC screen. Digital storytelling has caught the 

creative mind of the two understudies and educators, and the demonstration of making 

meaningful stories has raised the experience for understudies and instructors. Digital 

storytelling crowds are seen as listeners and students who can cooperate and shape the story. 

The adaptable and dynamic nature of digital storytelling, which embodies aural, visual, and 

tangible components, uses many mental cycles that support gaining from verbal semantic to 

spatial, melodic, relational, intrapersonal, naturalist, substantial kinesthetic. Digital storytelling 

works with the union of four student-centered learning techniques: learner commitment, 

reflection for profound learning, project-based learning, and the possible integration of 

innovation into guidance (Robin, 2008). 

 3.2Computer-Aided Language Learning 

Innovation might deliver students with a safe, few compromising, profoundly inspiring 

climate to foster communication skills. Ehsani and Knodt (1998) emphasize that computer-

aided language learning (CALL) offers a student-centered and exploratory approach instead of 

a teacher-centered exercise-based approach. One PC-based, the student-focused approach is 

advanced narrating. In real-life situations, students can tell their stories, taking advantage of 

available innovation everywhere in the homeroom to communicate their feelings and 

sentiments (Arias et al 2010). In this way, digital stories combine traditional methods of 

storytelling. Digital stories have many uses, including telling individual stories or historical 

events and informing or teaching about specific topics. For instance, arithmetical stories can be 

narrated to showcase particular events and create a camera obscure. Thus, variety with the 

adaptability of the related topics permits an advanced level to squeeze hooked on numerous 

regions with educational programs. Besides, advanced stories get their power from winding 

around pictures, music, and account voice together, subsequently giving profound aspects and 
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striking tone to characters, circumstances, and experiences. Also, contend that the enlivened 

photos of the computerized story quickly include students in the advancement of the story ad 

add to making interest that prompts fixation. Moreover, the philosophical idea of advanced 

narrating will make a functioning learning process for students. Computerized stories can be 

precious in fostering the language learners’ receiving sound abilities in case suitably chosen; 

meanwhile, advanced books with a series of actions will more often be visual, intuitive, and 

reiterative. Furthermore, Collins (1999) claims that due to the "interchange between composing, 

talking, and tuning in, advanced narrating can assist students with learning the language." Since 

advanced narrating utilizes spoken accounts, the language learners acquire the ability to listen 

to the sounds and the voices that are available in their surroundings. And then, hey record their 

portrayals on numerous occasions, they might upgrade their oral capability. 

4.Results and Discussions  

4.1Vocabulary 

Kirsch (2016) specified that storytelling could deliver new vocabularies to the learners. 

In his study, he explored that storytelling expands the capacity to save the new words that the 

learners capture while reading and listening to the series of actions. He emphasized that 

storytelling is an effective method for teaching and learning new words. Listening to stories 

accelerates learners' acquisition of new words because it provides opportunities to practice new 

words in various contexts. Moreover, Mason (2005) claimed that students would be inspired 

from improving vocabulary by combining storytelling with other physical activities. (Lenhart 

et al 2018) researched about how storytelling is implemented to teach children a foreign 

language. They found that children learn a new language more quickly by imitating the sounds 

when they are exposed to the stories. Aside from that, stories can elicit emotional responses in 

students because affection strongly influences their cognition and activities. Then it creates 

favorable conditions for learning new words in the target language. Many studies show that 

storytelling can aid in memorization (Soleimani and Akbari, 2013). Learners gain more 

receptive and productive vocabulary by negotiating the meaning of words in stories than those 

exposed to display input. Furthermore, because a story has a structure, it makes it easier for the 

learners to recall the meaning of a word. Stories provide learners with context for the words 

they are learning. When it comes to learning vocabulary, context is critical in assisting students 

in comprehension. Stories provide learners meaningful context for learning new vocabulary. 

Due to the plots of the stories, teachers can quickly contextualize vocabulary, and students are 

more likely to understand and remember words. In short, it has been found that storytelling is 

very valuable role in teaching and learning new words. 

 4.2Pronunciation 

Storytelling can improve the learner’s pronunciation while the teacher and the learners 

read stories (Gusdian et al 2020). Storytelling makes teaching and learning activities more 

enjoyable and engaging. Educators can benefit from storytelling because it requires various 

skills, including speaking, listening, and pronunciation. In addition, many repetitions during the 

storytelling will give the students more practice to promote their pronunciation. However, the 

scholars have distinguished storytelling from reading aloud (Lenhart et al 2018). The storyteller 

will actively explore their ability to make the listeners understand the story by controlling their 

voice, pitch, tone, rhymes, and gestures during the storytelling because it requires more physical 

movement than before. The benefits of the storytelling technique on the students' pronunciation 

skills can be seen in this study. There are numerous techniques and media available for teaching 

English vowel sound pronunciation. One of them is reciting aloud a short story. A short story 

is a narrative text that is limited to a single unique or single effect to which every detail is 

subordinate and can be read in one sitting of one-half hour to two hours. Lucarevschi (2016) 

based on his study and the students' perceptions of storytelling strategy in developing their 
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pronunciation skills, the findings revealed that most of the students had positive attitudes 

toward the storytelling technique, which sparked their pronunciation. The students' motivation 

to learn pronunciation had increased, and the classroom environment had become alive and less 

boring. 

 

4.3Communication and Critical Thinking 

 

Students talk and communicate about the story they read by implementing the 

storytelling strategy. Engaging people and breaking down barriers are critical processes. Telling 

stories in some form is necessary to accomplish these goals. According to Peterson an 

Langellier (2005), students who are encouraged to use storytelling positively impact their 

intellectual, social, and emotional development. Students learn to listen, participate in, and 

understand narrative discourse as they engage in storytelling, paving the way for more 

sophisticated use of language, reading, and writing in their everyday lives. Perhaps being 

verbally proficient can help a student communicate effectively and successfully. Stories are 

essentials to express one's thoughts and feelings accurately in everyday communication. 

Students are encouraged to use their imaginations by telling and listening to a well-told story. 

Roney (1996) believes that storytelling fosters the development of the imagination, fostering 

problem-solving abilities. As a result, cultivating imagination can enable students to consider 

novel and inventive ideas. Moreover, Storytelling can educate by conveying truths. The 

students criticize the characters. However, storytelling can also educate by encouraging people 

to think for themselves and create their truths. When people come up with interpretations and 

back them up with reasons, they engage in critical thinking. When different people collaborate 

to create responses to stories, they learn problem-solving, self-reliance, respect for diversity, 

and the habit of cooperation skills. Students are constantly asked thought-provoking questions 

in interactive storytelling activities in the classroom. They must distinguish and choose between 

different options for the characters and events in the stories. Interactive storytelling activities 

require students to engage in a complex cognitive process (Yang and Wu, 2012). The content 

of the story chosen is also significant for learner's development, especially when it comes to 

teacher preparation. Exciting stories with meaningful lessons should be introduced to students 

in class. Then the students can interact with what happens in the stories, and the stories should 

be relevant to their lives. Thus, critical thinking ability promotes curiosity, which aids in gaining 

a deeper understanding of the problem under study. Furthermore, influential critical thinkers 

are naturally curious about various topics and have diverse interests. In short, is found the story 

telling strategies have significant role in directing the learners to be critical thinker (Davidhizar 

& Lonser, 2003). 

4.4Motivation 

There is a strong relation between storytelling and motivation. Motivation is as an 

intentional force pushing an individual to do or not do an action. Storytelling has been used as 

an encouraging method for making learners speak with the target language. Thus the students 

can increase their participation. They gain the desire to be a part of the actions. They will be 

more motivated to read different stories and tell stories. They used to speak the target language 

because the stories were written in English. With storytelling, the students learn morals, and 

with that, they will be motivated to personal development. Storytelling expands their thinking 

and their behavior. Bopp (2008) storytelling gives self-confidence to the learners. The students 

are highly confident when they read and tell a story. Additionally, storytelling inspires the 

learners to speak. They capture different ideas and concepts. That is why storytelling makes the 

learner produce a new point of view. In this way, they will be optimistic and thoughtful. The 

classrooms are full of activities because storytelling encourages learners to do activities. In this 

way, the teacher's role is to guide the students rather than teach them. In brief, based on the 
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previous studies, it has been found that storytelling needs to be a part of language classes. It 

needs to be used as a motivating tool. 

5.Conclusion and Recommendations 

This paper examined the role of the storytelling strategy in enhancing speaking skills in 

EFL classrooms. Storytelling strategy was one of the most effective strategies that have been 

used in EFL classes.Storytelling makes the more active in doing practices and applying their 

acquired knowledge. In brief, storytelling has a significant impact on empowering speaking 

skills. It has the power to promote pronunciation, learn new vocabulary, and communicate with 

the target language. As a result, students are more interested in doing the activities of narrating 

stories, making conversation, and gaining more desire to speak the target language. As a result, 

language learners are more encouraged to improve their speaking skills. Thus, storytelling 

strategy enriches the interests and desires of language learning regarding performing the 

knowledge that they have acquired. Based on the findings of the present study, the researcher 

recommends that language instructors need to implement the strategies of storytelling in their 

classes because a large number of scholars have highlighted the value of storytelling in EFL 

class. In addition, storytelling has prompted a lot of students' speaking skills. Therefore, the 

researcher recommends that language teachers include storytelling in their syllabus. The 

researcher also recommends that the teachers use short stories as teaching tools. Finally, the 

researchers need to research the impacts of storytelling strategies to find more about their value. 
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 تحسین مهارات التحدث مع استراتیجیات سرد القصص

 كە نار زیره ك حسیب جیجو 

 التربیة،قسم التعلیم اللغة الانجلیزیة/ جامعة تیشك/اربیلكلیة 

 احمد حسین عبدالل 

 باحث مستقل

یهدف معلمو اللغة إلى تعزیز مهارات التحدل لأن مهارات التحدل هي إحدى المهارات الإنتاجیة التي تجعل متعلمي اللغة  

یجیات مختلفة لتعزیز مهارات التحدل ، مثل تدریس  ینشئون محادثات وحوارات هادفة باللغة المستهدفة.هناك طرق واسترات

واستراتیجیات سرد القصص. یهدف تدریس اللغە التواصلیة إلى التواصل والمناقشات في الفصل ،  (CLT) اللغة التواصلیة

 .وكذلك الأمر بالنسبة لسرد القصص

المسته اللغة  یتحدثون  اللغة الأجنبیة  الباحثون دراسات حول جعل متعلمي  تعزیز مهارات  أجرى  أن  الباحثون  استنتج  دفة. 

التحدل یتطلب مشاركة نشطة من الطلاب ، ولهذا ، یحتاج معلمو اللغة إلى استخدام بعض الأدوات والاستراتیجیات. بالاضافە 

لذلك ، تتضمن استراتیجیة سرد القصص ممارسة الطلاب لمهاراتهم في التحدل ، وتهدف هذه التقنیة إلى تحسین مهارات  

تحدل لدیهم في مواقي الحیاة الواقعیة. وهكذا ، یستكشي البحث الحالي قیم استراتیجیات سرد القصص في الفصل الدراسي  ال

للغة الإنجلیزیة كلغة أجنبیة.تم تنفیذ تصمیم بحث نوعي ، وتم جمع البیانات من مصادر ثانویة مثل المقالات البحثیة. لتحلیل  

موضوعي. أظهرت النتائج أن روایة القصص كانت كافیة للغایة في تحسین مهارات التحدل.  البیانات ، تم استخدام التحلیل ال

فهو یعزز القدرة على التقاط المفردات الجدیدة ، وتعزیز النطق. كما أنە یمكّن مهارة التقلید للمتعلم، ویوسع من تواصلە، بما  

 .للغة المستهدففي ذلك قدراتە الانتقادیە، ویزید الرغبة في التعلم لاستخدام ا
 

 باشترکردنی کارامەیی قسەکردن لەگەڵ ستراتیجەکانی چیرۆکبێژی 

 كە نار زیره ك حسیب جیجو

 فاکەڵتی پەروەردە، بەشی پەروەردەی زمانی ئینگلیزی/ زانکۆی تیشک/هەولێر

 احمد حسین عبدالل 

 

 توێژەری سەربەخۆ

کارامەیی قسەکردنە چونکە کارامەیی قسەکردن یەکێکە لەو کارامەییانەی کە وا لە فێرخوازانی زمان  پەروەردەکارانی زمان ئامانجیان بەرزکردنەوەی 

دەکات گفتوگۆ و دیالۆگی مانادار لەگەڵ زمانی ئامانج دروست بکەن. شێواز و ستراتیژی جیاواز هەیە بۆ بەرزکردنەوەی کارامەیی قسەکردن،  

یژی چیرۆک وتن. سی ئێڵ تی ئامانجی ئەوەیە کە پەیوەندی و گفتووگۆ لە پۆلەکەدا هەبێت،  و سترات (CLT) وەک فێرکردنی زمانی پەیوەندی

هەروەها چیرۆک گێڕانیش هەیە. توێژەرەکان لێکۆڵینەوەیان کردووە لەسەر ئەوەی کە زمانەوانی بیانی بە زمانی مەبەست قسە بکەن ئەوان  

پێویستی بە خوێندکارە چالاکەکان هەیە، بۆ ئەوەش، ڕاهێنەرانی زمان پێویستە   گەیشتنە ئەو ئەنجامەی کە بەرزکردنەوەی کارامەیی قسەکردن

هەندێک ئامراز و ستراتیژی بەکاربێنن. سەرەڕای ئەوەش، ستراتیجیەتی چیرۆک گێڕان قوتابیەکان دەگرێتەوە کە ڕاهێنان بە کارامەیی 

ەکردنیان لە دۆخێکی ژیانی راستەقینەدا بەم شێوەیە، ئەم پەڕگەی قسەکردنیان دەکەن و ئەم تەکنیکەش بە مەبەستی باشترکردنی کارامەیی قس

لە  توێژینەوەیە بەهای ستراتیجەکانی چیرۆک وتن لە پۆلەکانی ئی ئێف ئێڵ دەکۆڵێتەوە. دیزاینێکی توێژینەوەی کوالێتی جێبەجێ کرا، و داتاکە

تاکان، شیکردنەوەیەکی تێماتیکی بەکارهاتووە. ئەنجامەکان  سەرچاوەی لاوەکی وەک وتارەکانی توێژینەوە کۆکرایەوە. بۆ شیکردنەوەی دا

دەریانخست کە چیرۆک وتن زۆر بەس بوو لە باشترکردنی کارامەیی قسەکردن. ئەوە توانای گرتنی وشە نوێیەکان بەرز دەکاتەوە، و ووتنەکە  

خواز و ڕەخنەیان و زیادکردنی خواستی فێربوون بۆ  بەخێو دەکات. هەروەها کارامەیی لاساییکردنەوەی فێرخواز و فراوانکردنی پەیوەندی فێر

بەکارهێنانی زمانی ئامانج. بە کورتی، ستراتیجی چیرۆک وتن یارمەتی فێرخوازانی زمان دەدات بۆ بەکارهێنانی زمانی ئامانج، هەروەها 

 یارمەتی فێرخوازان دەدات بۆ باشترکردنی کارامەیی قسەکردنیان. 

، کارامەیی قسەکردن، چیرۆک وتن، پەیوەندی،وشە سەرەکیەکان؛ فێرکردنی زمان . 
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Abstract 

To be able to use the target language sentence structure efficiently, a speaker needs to learn and 

have a very large number of words (Nation, 2013). Research shows that understanding the 

meaning of a word is not sufficient, rather, it involves more than just its meaning; such as 

spelling, and grammatical behavior (Pigada & Schmitt, 2006). Vocabulary acquisition requires 

effective methods. One of the methods of learning vocabulary is learning the process of word 

formation in the target language. This research aims at investigating and exploring one of the 

productive word-formation processes in the English language which is conversion or zero-

derivation in which the grammatical category of a word is changed without adding any affixes. 

For instance, every day, I walk(V) to the park near my house, or, every day, I take a walk(N) 

with my dog. The results will have several pedagogical implications for researchers, teachers, 

and learners. Based on the presented data in the current study, it can be concluded that zero-

morph can be considered one of the productive word-formation processes, and pedagogical 

implications are discussed in the discussion section. 

Keywords: Word-formation, conversion, Kurdish EFL learners, vocabulary acquisition 

1. Introduction 

his paper aims to examine and investigate one of the productive word-formation 

processes which have been labeled as zero-morph. In this research, the 

researchers provide adequate and valuable information on a key type of word-

formation process that is used in ordinary everyday English but is less known and rarely 

discussed among most ESL/EFL speakers and learners (Valera and Ruz, 2020). First, the above-

mentioned word-formation process has been defined, and clarifications are given on other 

concepts and terms which are used by linguists. Then, the major types of zero-morph are 

explained with word examples and sentences. 

2. Zero-morph: Definitions 

Linguists and researchers in the field of linguistics have been using a variety of concepts 

to refer to zero-morph such as conversion, zero-morph, zero-affixation, zero-derivation, 

functional change, and multiple word-class memberships, and non-affixational word-formation 

processes (Don, 1993; Mela-Athanasopoulou, 2018; Schmid, 2007). Plag (2003) defines 

conversion as “the derivation of a new word without any overt marking, for instance, to bottle 

(V) as a verb, whereas, the bottle (N)” as a noun (p. 145). In addition to that, Marchand (1969) 

defines zero-affixation as the change in the category of a lexicon, that is, no affixation is added 

to a lexeme. Furthermore, Štekauer (2009) defines conversion as “the process by which lexical 

items change category without any concomitant change in form” (p.418). For instance, 

(Google(N) ~ to google(V)). In this research, the researchers have used the terms conversion 

and zero-affixation and other used terms interchangeably. 
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3. Zero-morph: Explained 

The phenomenon of changing word categories has been a topic of debate among 

linguists. Zero-morph or zero-affix is first proposed by Allen (1978). Don (1993), in his book 

“morphological conversion” has assumed a model for English words, and states “if English 

morpho-phonology has two levels for affixation, for example, -al and -ive attach at level-I, for 

instance, act (V) ~ active (ADJ))”, whereas, for zero-affixation, this process takes place in level-

II, after the affixation of level I affixes such as in  [V [N hammer] Ø]. 

Here, two views are discussed. First, Lieber (2005) believes that conversion is a simple change 

in word category, but Valera (2005) states that conversion is more than just a process of word 

formation, and it is different from other types of derivation.  

4. Different Views on Zero-morph 

Reviewing the existing literature on this topic, a variety of views have been presented 

on conversion which is briefly explained in the followings: 

1. Two forms are available (e.g., write, right), and both of them are independent. Their 

identical form is accidental (Jespersen 1942; Don, 2004); this is called the homophony 

approach. 

2. When the word (water(N) ~ to water(V)) can be used as in the sentences “she needs a 

glass of water” and “They water the garden every day”, no visible affix can be seen that 

added to the underlined verbs in both sentences. Hence, this is called the zero-derivation 

approach (Jespersen, 1942; Marchand 1969; Kiparsky 1982; Don 2004, 2005).  

3. Lieber (2005) has proposed another approach which is called “empty category 

movement” which is when a word takes different functions such as (to walk (V) and a 

walk (N)). 

5. Major Types of Conversion (Zero-affixation) 

There are different types of conversion in the English language. These types have been 

explained with examples like the following (Don, 2005; Mela-Athanasopoulou, 2018; 

Marchand, 1969; Plag, 2003; Quirk et al., 1975; Sanders, 1988; Valera, 2005). 

 5.1. Noun →Verb 

This type of conversion is one of the most productive ones. In this type, the noun could 

be animate or abstract. Consider the following examples (Plag, 2003): 

 

(1) a) Plastic bottles are lighter than glass ones. (Noun) 

             b) The wine is bottled at the vineyard. (Verb) 
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Based on the given data in Table 1, the words can be used either as a noun of a sentence 

or as the main verb of the sentence (see example 1 above). 

5.2. Adjective →Verb 

This type of conversion can also be called the deadjectival verb. The process of adjective 

conversion to a verb is less productive because these verbs are produced through suffixation 

such as (short (ADJ) ~ shorten (V)). Examples of adjectives to verbs are shown in the table 

below: (Mela-Athanasopoulou, 2018): 

 

(2) a) Shall I take the empty bottles for recycling? (Adjective) 

 b) The place emptied pretty quickly when the fight started. (Verb) 

5.3. Verbs →Nouns 

In the English language, verbs are either transitive, intransitive, or both. Converting a 

verb into a noun can also be considered one of the productive processes of zero-affixation. 

Examples of this type are provided in Table 3 below (Mela-Athanasopoulou, 2018): 

 

The five first examples in Table 3 are transitive verbs, and the last five examples are intransitive 

verbs. 

(3)  a) Students are not allowed to cheat in any exams. (Verb) 

             b) Hey! You little cheat. (Noun) 

     (4)   a) This news will delight his fans all over the world. (Verb) 

            b) My delight in them is as varied as my moods. (Noun) 

 



 

 87 

Proceeding of 12th International Conference on Educational Studies and Applied Linguistics (VESAL12) 

DOI: https://doi.org/10.31972/vesal12 

6. Conversion by Stress Position 

Another common type of conversion is the case where the stress changes the word 

category of a lexeme. In this type, verbs can become nouns or nouns can become verbs by 

changing the position of the stress on each word. The stress position is indicated by a (`) 

diacritic. Furthermore, it is worth noticing that there are words whose lexical categories are 

changed but the stress is still in the same position (see Tables 4 and 5) (Mela-Athanasopoulou, 

2018): 

 

Analyzing the data sets in Table 4 and Table 5, it can be observed that zero-affixation or 

conversion can take place with shifting stress position on the words such as in Table 4; whereas, 

Table 5 tells us that shifting stress position does not always guarantee changes in the word 

categories. For instance, words can have more than one lexical category with the same stress 

position. 

(5)  a) The `increase in salary will be appreciable. (increase is used as a noun) 

              b) Having her there would certainly in`crease his enjoyment. (Increase is used as a 

verb) 
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7. Conclusions and Implications 

Words are the building blocks of any language in the world. Linguists have proposed a 

variety of word-formation processes such as compounding (e.g., mail carrier), affixation which 

is adding an affix to the word such as (teach +-er ~ teacher), clipping such as (advertisement~ 

ad), borrowing as in (e.g., point of view from French phrase point de vue); coinage which is 

inventing word such as “nylon”; blending as in “breakfast + lunch → brunch”, and conversion 

are among some of the word-formation processes For this research conversion (i.e., zero-

morph) was the main focus of the investigation. Conversion has been argued since Allen (1978) 

introduced Zero-morph or zero-affix in linguistics. Different terms and concepts have been 

attached to this word-formation process, but almost all the used terms give a general 

understanding of the process which is shifting the category of a word without adding any 

affixes.  

This study has some pedagogical implications for linguists, teachers, and ESL/EFL 

learners. For linguists, it can be an encouragement to investigate this process from different 

perspectives such as conducting more comparative studies. More studies are needed to be 

carried out across the language regarding this process. For instance, Kurdish researchers and 

linguists are invited to research to compare and investigate this process with the Kurdish and 

English languages. Furthermore, the provided information and conclusions can be used as a 

teaching reference by ESL/EFL teachers, especially those teachers who teach morphology.  

Finally, learning this word-formation process by ESL/EFL learners can benefit them 

immensely because when learners read two sentences such as (6a and 6b) can be very confusing 

without knowing a word-formation process which is called zero-morph or conversion. Hence, 

it can be concluded that zero-morph is a productive affix, and it also can be assumed that this 

word-formation process might be one of the most productive processes in the future because 

learners are looking for simple and productive ways of learning and remembering words of the 

target language. 
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 پوختە

ــێوەیەکی کارا بەکاربهێنیت، قســــەکەر پێویســــتی بە فێربوونى   بۆ ئەوەی بتوانیت پێکهاتەی ڕســــتەی زمانی ئامانج بە شــ

توێژینەوەکان دەریدەخەن کە تێگەیشتن لە مانای وشەیەک بەس نییە،  .  .(Nation, 2013) ژمارەیەکی زۆر وشەی دەبێت

. وەرگرتن  .(Pigada & Schmitt, 2006)بەڵکو زیاتر لە تەنیا ماناکەی دەگرێتەوە؛ وەک ڕێنووسی، ڕەفتاری ڕێزمانی

ی بریتییە لە و فێربوونى وشـەو وشـەسـازی پێویسـتی بە شـێوازی کاریگەر هەیە. یەکێک لە شـێوازەکانی فێربوونی وشـەسـاز 

فێربوونی پرۆسـەی دروسـتبوونی وشـە بە زمانی ئامانج. ئەم توێژینەوەیە ئامانجی لێکۆڵینەوە و لێکۆڵینەوەیە لە یەکێک لە 

پرۆســەکانی دروســتکردنی وشــەی بەرهەمدار لە زمانی ئینگلیزیدا کە بریتییە لە گۆڕین یان بەکارهێنانى وشــەیەک لە لە 

ــتە لە ــگرێـک  رێزبەنـدى و دانـانى لە ڕســ ــەیەک بەبێ زیـادکردنی هیچ پـاشــ ــوێنى جیـاواز کە تێیـدا پۆلی ڕێزمـانی وشــ شــ

پـارکەکەی نزیـک لە مـاڵەکەم، یـان، هەموو ڕۆژێـک،    دەچمە )کاار  دەگۆڕدرێـت. بۆ نموونە، هەموو ڕۆژێـک، من بە پێ

لەســەر توێژەران و  ئەنجامەکان چەندین کاریگەری فێرکردن و پێداگۆژییان .دەکەم پیاسااەیەک )ناو لەگەڵ ســەگەکەمدا 

مامۆســتایان و فێرخوازان دەبێت. بە پشــتبەســتن بەو زانیاریانەی کە لە لێکۆڵینەوەی ئێســتادا پێشــکەش کراون، دەتوانرێت  

ــە لەبەرچـاو بگیرێـت، و کـاریگەرییە   ــەکـانی بەرهەمهێنـانی وشــ بڵێین کە دەتوانرێـت مۆرفى بەتـاڵ وەک یەکێـک لە پرۆســ

  .ا باس دەکرێنپێداگۆژییەکان لە بەشی باسەکەد

 ، بەدەستهێنانی وشەسازی : وشەسازی، گۆڕین، فێرخوازانی کوردى زمانى ئینگلیزىکلیلى وشەکان

 

 

 خلاصة

ــتهدفة بكفاءة ، ــتخدام بنیة جملة اللغة المســ یحتاج المتحدل إلى التعلم ولدیە عدد كبیر جدًا من الكلمات  لتكون قادرًا على اســ

(Nation   ،2013 ل ا ؛ مثـ اهـ ە ینطوي على أكثر من مجرد معنـ ل إنـ اً ، بـ افیـ ة لیس كـ ال أن فهم معنى الكلمـ (. تظهر الأبحـ

ــلوك النحوي ) ــالیب فعالة. إحدى طرقPigada   &Schmitt  ،2006التهجئة والسـ ــاب المفردات أسـ تعلم  (. یتطلب اكتسـ

اف إحدى عملیات تكوین   تكشـ تقصـاء واسـ المفردات هي تعلم عملیة تكوین الكلمات في اللغة الهدف. یهدف هذا البحث إلى اسـ

تقاق الصـفري حیث یتم تغییر الفئة النحویة للكلمة دون إضـافة أي   الكلمات المنتجة في اللغة الإنجلیزیة وهي التحویل أو الاشـ

، أو ، كل یوم ، أمشــي مع كلبي. ســیكون   كل یوم إلى المنتزه بالقرب من منزلي (فعل)یر أس ــعلامات. على ســبیل المثال ، 

ــة الحالیة ، یمكن  ــتنادًا إلى البیانات المقدمة في الدراســ للنتائج العدید من الآثار التربویة للباحثین والمعلمین والمتعلمین. اســ

ــفر المرن كواحـدة من عملیـات تكو ــتنتـاج أنـە یمكن اعتبـار الصــ ــم اســ ین الكلمـات المثمرة ، وتنـاقش الآثـار التربویـة في قســ

 المناقشة.

 

 

 : تكوین الكلمات ، التحویل ، متعلمي اللغة الإنجلیزیة كلغة أجنبیة باللغة الكردیة ، اكتساب المفرداتالكلمات المفتاحیة
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Abstract 

Interpreting as a profession has become the center of interest and focus for 

many linguists, translation scholars, translators, and professionals. Interpreting 

has played a vital role in bridging the gap and maintaining relationships among 

people of different languages. The output of interpreting, unlike written 

translation is entirely oral leaving behind no written proof. Interpreting is an 

activity or a process which consists of the facility of oral and sign language 

communicated either consecutively or simultaneously between two or more 

speakers who are not speaking the same language. Interpretation is the act of 

transposing a message from one language to another immediately in real time. 

The study sheds light mostly upon non- linguistic factors in the process of 

interpreting which can be of no less important than the linguistic ones. The aim 

of the study is to provide an overview of interpreting in general with a detailed 

description of the non- linguistic strategies or skills from the perspective of 

interpreting process. Bearing these in tactics in mind, the interpreter tackles the 

interpreting problems and difficulties in a more skillful way. 

Key Words: Non- Linguistic Aspects, Interpreting, Paralinguistics Aspects, 

Verbal and non- verbal messages. 
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Introduction 

     Interpreting is a relatively new area of research that has been often 

subsumed under the heading of Translation. The Non- linguistics aspects of 

interpreting concern with the analysis of interpreting process and the basic   

interpreting skills. The analysis of the interpreting process analyses the problems 

and factors that may affect the quality of interpreting in different procedures, then 

to focus on the discussion of the main categories of interpreting skills and how to 

overcome those problems.  

            The current study tackles the issue of interpreting mainly discussing the 

non- linguistic factors involved in ascertaining meaning. The identification of 

meaning in the process of interpreting is also discussed focusing on the 

interpreter’s awareness of the non- linguistic elements. The lexical items in 

isolation and in context is followed by the input and the output switches depending 

on the speakers’ intention. The importance of the interpreter’s role in practice is 

explained together with the problem areas.  

          The process of interpreting in the classroom environment is yet another 

issue that is discussed in this study provided with the problematic situations and 

difficulties. The question: why interpreting is important? Is an answer given to 

serve the aim of the study. The data given to the students in class interpretation 

that includes those topics chosen for interpretation. Finally, the recordings of the 

students’ performances in interpreting the chosen topics is provided to reach the 

conclusions arrived at after the analysis. 

 

Non- Linguistic Factors Involved in Ascertaining Meaning 

Although translation is written and interpretation is oral, many of the 

principles of translation theory can be applied to the process of interpretation. The 

study focusses on interpreting. However, some points of translation theory are 

relevant to the ideas and analyses presented in this study. Catford (1965, p. 88), 

while emphasizing on translation theory in his work, refers in passing to “spoken- 

spoken translation”. 

    Catford also refers to context as an extra- textual situational phenomenon 

which is “linguistically relevant”, and to “co-text” as an item present within the 

text which provides information and clarifies the ambiguities. The term “context” 

is used here for both the linguistic and extralinguistic elements which contribute 

to the meaning and understanding. 

In the process of interpretation, interpreters listen, analyze, translate, and speak 

with a lag of only seconds/ words separating the original source language (SL) 

version and the target language (TL) rendition. The goal of this complicated 
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process is to communicate a message from the SL to the TL with minimal analysis 

time. Thus, interpreting is not a simple process of substituting a TL word/ phrase/ 

clause/ sentence in a word- for- word configuration. Rather it is: 

1. Understanding the meaning behind the SL words, and 

2. Expressing that meaning in the TL.    (Nida, 1982) 

Catford (1965, p, 20 defines Translation as “… the replacement of a textual 

material in one language (SL) by an equivalent textual material in another 

language (TL)”. In both processes of interpretation and translation meaning is 

often, if not usually conveyed in the TL through the use of words/ phrases/ 

sentences which are completely different from those of the SL (Lyons, 1984, 

Seleskovitch, 1983). Jakobson refers to this phenomenon as “equivalence in 

difference”. 

Moreover, a phrase in the SL may be replaced by a single word or a clause in 

the TL and vice versa. It is important to understand that interpreting the message 

of an utterance and finding word equivalents for the lexical items of an utterance 

are not the same thing. 

This study mostly examines the non- linguistic (extralinguistic) factors 

involved in ascertaining meaning, focusing on the selected contributions of 

general linguistic theory, interpretation and translation theory, and pragmatics to 

the study of interpretation process. To illustrate this, one can draw from his 

personal experience as well as from performances of the students interpreting at 

speeches, conferences, and during practice sessions. 

 

Identification of Meaning in Interpreting Process. 

The Interpreter’s Awareness of Non- linguistic Element. 

              What contribute to the meaning of an utterances is not only their 

phonological, syntactic, and semantic aspects, but in a much larger and perhaps 

more important sense, it is the context in which the speech occurs. Context is a 

strong determinant of how the syntactic and phonological patterns of utterances 

are perceived, analyzed, and understood (Catford, 1965), Lakoff (1982), Schweda 

Nichdson and den Tuinder (1993). 

 The identification and analysis of meaning have long been the backbone of 

interpretation and translation research. As in general meaning analysis, the 

process of interpretation relies not only on the linguistic aspects of an information 

available to the interpreter in any given context (Lederer, 1987, Schweda 

Nichdson 1985). 

 Understandably, pragmatics, also, plays a very important role in the process 

of interpretation. Interpreters are under constant pressure to perform quickly and 

accurately the task. In addition, processing all the incoming linguistic 
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information, the context is ever present in the interpreter’s mind, very importantly, 

by taking into account information which is forthcoming from both linguistic and 

non- linguistic sources, interpreters are able to resolve the ambiguities (Lyons 

1984, Selekovitch 1985). In addition, their understating of the speaker’s argument 

development becomes more and more clear as the speech proceeds (Henderson, 

1988). Uhlenberck (1985, p. 192) summarizes the process which applies well to 

interpretation and non- interpretation situation: 

“The final interpretation of a sentence by the hearer turns out to be the outcome 

of weighing and integrating a variety of cognitive data: factual and emotional 

information inherent in the sentence itself, together with extralingual information 

about the speaker, about the culture in which the speaker and the hearer are living. 

Analysis of all these factors is needed for understanding how the semantic aspect 

of language functions”. 

 

Lexical Items in Isolation and in Context 

 Components of language, other than semantics as well as extralinguistic 

data, contribute to understanding. For instance, one cannot isolate a lexical item 

such as “card” of instance and assign it one meaning which fits all contexts. Wold 

(1983, p. 42) states that when one word is presented to an individual in an artificial 

situation … the direction of the processing of different individuals will vary partly 

because the meaning processes is affected by different background factors. 

Jakendoff (1989, p. 139) writes “a word meaning … is a large heterogenous 

collection dealing with form, function, purpose, personality or whatever else is 

salient”.  

 Seleskoutich (1978) refers to the many out-of- context meanings for a 

single word as “linguistic meaning”. Each is valid in and of itself as it stands alone 

(i.e. the numerous dictionary entries for a word). In the sentence”.: 

“She handed him her card”; the reader, listener does not know which kind of card 

is the referent. If five different people read or hear this sentence, it is possible that 

the five different meanings will be assigned to the lexical item “card”. 

 Lyons (1984, p. 179) states that one can fason identical utterances- 

inscriptions without having produced the same sentence. However, place the 

above sentence in a context, and it takes on various, situationally- specific 

meanings) i.e. at the library, it’s a library card, at the meeting, it is a business card, 

at a restaurant, it is a credit card, at a stationary store, it is a greeting card being 

purchased, and so on. 

 Thus, out of context, in the above sentence evokes numerous different 

referents for the card. Catford, in this regard says: “The contextual meaning of an 

item is the groupment of the relevant features with which it is related”. 
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Input Analysis and Output Switches 

 Regarding input analysis and output switches, interpreters extract ideas 

from SL utterances and expressions in the TL. Interpreters should activate their 

receptive competence in one language and, only a second or two later sometimes 

even more quickly- utilize their performative competence in another. Interpreters 

are constantly required to perceive and comprehend new data while they are 

producing the material which has already been processed and understood. This 

procedure results because interpreters maintain a certain lag time behind the 

speaker. Lag time allows the interpreter to perceive, analyze, and comprehend 

before speaking. Interpretation is truly remarkable example of the brain’s 

information- processing capabilities.  

The amount of lag time varies from one interpreter to another. In general, 

though interpreters usually maintain, somehow, a lag of 5 to 10 words and/ or 

several seconds behind the speaker in interpretation. Worthy of note is that 

interpreting does not strictly maintain the same lag time through- out the course 

of speech. Some materials because of their difficult or complicated nature may 

require a longer lag, while other parts of speech may be more straight forward. In 

the later case, interpreters often follow at a shorter distance. 

 The linguistic and extralinguistic data available to the interpreter provide a 

constantly evolving system of checks and balances upon which subsequent 

assessments and analyses are based. 

 

Speaker Intention 

 With relevance to the interpretation process, is the factor of speaker 

intention. Pergnier (1992), refers to the “message- meaning” as that which is 

intended by the speaker and relies heavily on context. Uhlenbeck (1978), writes 

of a “maker- sense” principle in which listeners assume that what the speaker is 

uttering makes sense, given this pre- analysis frame of mind, listeners then 

interpret input, taking into consideration all the information available to them to 

ascertain the meaning expressed by the speaker. Sometimes, interpreters are faced 

with an ambiguity of a comprehension problem. When this occurs, they should 

utilize the “makes- sense” principle and take advantage of the linguistic and 

extralinguistic cues available to them to produce a complete accurate 

interpretation. 

Interpretation in Practice 

 After examining various linguistic and interpretation theories, it is wise, 

here, to produce some practical applications of the theoretical data to the 
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interpretation process. The examples will be taken from class formal actual 

situations in order to illustrate the intentions of theory and practice. 

 

1. Analyzing the situation: 

Before a conference or meeting begins, interpreters attempt to acquire 

pertinent information which might aid in preparatory analysis of the 

situation at hand and, if possible, the goal or the reason for organizing the 

meeting (Lederer, 1987). 

The current example, clearly, illustrates that background information can 

be in valuable when preparing for a conference task. As a result, before the 

meetings even began, the interpreters already knew much about the context 

in which they would be working (Pergnier, 1982). 

2. Who comprise the audience: 

Another element of the conference situation which can often be 

investigated prior to beginning of the meeting is to make up of the audience. 

Why is knowing who will be listening so important? It is quite common for 

the audience members at international conferences to share in the same 

field as the speaker. Consequently, there may not be comprehension 

problems, because those who are listening share a common intellectual 

background and understand all of the terminology and concepts that are 

treated. However, this is not always the case. Perhaps there are some 

individuals in the audience who do not yet possess sophisticated knowledge 

of the subject. If the interpreters are aware of this situation in advance, they 

can better serve their audience. If there is time, the interpreters can clarify 

or explain some of the particularly complicated and difficult points. 

Specialists, for instance, use acronym with which they are very familiar. 

Sometimes, however, these individuals offer no explanation of what the 

acronyms represent to their audience. 

 

Problem Areas 

Missed material, lack of knowledge, faculty anticipation and isolated 

lexical items.  

The following are some examples that illustrate interpreter’s contextual 

awareness and how it was manifested in actual interpreting situations: 

- When interpreters are uncertain about what they have heard, or have 

missed some information together, they should rely on context to “fill in 

the blank”. 

- The interpreter could have relied on the context of the current speech, as 

well as the general awareness of monetary fluctuations in his long- term 
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memory. Interpretation mistakes often appear to result from a lack of 

pertinent knowledge on the part of the interpreter. Knowing the material 

is the real key to providing a quality interpretation. 

- Any listener has a natural tendency to interpret and analyze subsequent 

words, phrases, and so on, in terms of what has already been heard 

during speech conversation. 

- Once the meaning is analyzed, the interpreter predicts what is to follow, 

or perhaps the interpreter’s pragmatic expectations about what the 

message would be affected the phonetic unit. 

 

The Process of Interpreting in the Classroom Environment 

 The Departments of English have put translation as a subject in the 

undergraduate curriculum as a compulsory subject taught to all English programs 

in universities and colleges alongside with other subjects. Interpreting, basically, 

is a process of translating the meaning of the source language into the receptor 

language in a verbal way. This process may only occur when someone acts as an 

interpreter to transfer the meaning of a message directly from the mouth of a 

speaker, from a tape player, from s radio, from a CD/VCD player, from a T. V.  

or from other sources of verbal messages in a source language to a listener or an 

audience of a receptor. 

In order to perform such a challenging task professionally and responsibly, one 

should have an adequate command of the receptor language in their linguistic and 

non- linguistic aspects. 

 It is important to bring students close to both English and Kurdish real- life 

environments and exposed them to different discourse genres and different 

dialects and accents. 

 The first step is to warm up activities to preparing the students to move up 

to the other step. Up to this level, students are exposed to a semi- real life situation 

where they are listening to different English native speaker dialects and non- 

native speaker accents either through the prepared tapes, CDs and VCD’s and they 

are also listening to different Kurdish discourse genres. 

 The other step is the most challenging one for the student because each 

student will demonstrate his/ her strategy and capability in performing an 

interpreting work in a set- up real- life situation. Such capabilities can be acquired 

consciously and unconsciously through a process of learning, training, and 

experiencing in a formal set-up situation and in a real-life situation. 
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Why is Interpretation Important for Students? 

 Not only will the interpreter benefit from being in the actual setting and 

being able to read facial expressions, etc., but the students will be able to build a 

personal relationship with the interpreter. The following points are some of the 

problematic situations and difficulties 

1. The problem lies in not having a certain sound lab or specific lab for 

interpreting process. 

2. Not having a specific course for interpreting within the 4th year 

curriculum program. 

3. Problems of having large classes in which students have no equal chance 

for practicing in such an oral task. 

4. Lacking to have specialized staff members for teaching interpreting. 

5. No chance to visiting interpretion centers in our area for the students. 

6. Students are of different levels regarding English language mastery and 

performance. 

7. The task of oral rendering is mostly embarrassing and complicated the 

interpretor, needs to be tactful in performing the task. 

8. Having no interest somehow in rendering language of media, journalism 

and political texts or topics. 

 

 Thus, the role of the interpreter, here, is not only to convey the words 

between the participants in the communication process, but they also need to 

make sure that the goal of the lecture/ lesson is clear and that all important aspects 

are properly understood. The interpreter, in this case, helps fostering social 

interaction and assists the student with hearing impairment in blending with their 

classmates. 

 In the actual interpreting process, the speaker should speak, rather slowly 

and make reasonable breaks. It is OK to say 2-3 sentences in a row and then let 

the interpreter render them in the target language. 

 

In Class Interpreting Practical Application 

 4th year Class Students 

 English Department, College of Languages 

 Salahaddin University 

 2nd- Term 2021-2022 

 No. of students: 87 

 Group A: 28 students 

 Group B: 27 students 

 Group C: 32 students 
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 Since the beginning of the course study in the academic year 2021-2022, 

Kurdish- English, written translation has been taught to the 4th year students as a 

subject in their curriculum program, two hours per week. Due to the importance 

of interpreting as an oral translation activity, it comes as a complementary to the 

written translation process. Moreover, the students need to practice it once they 

graduate or in applying for working as interpreters in the Kurdistan Region 

establishments and foundations. 

Due to the students request and interest in having a short-term practical 

practice in class interpreting task, the required approval was obtained from the 

department, to devote, somehow, 6-8 hours practice for this purpose. In fact the 

actual practical sessions in the process with English-Kurdish rendering, then 

Kurdish- English interpreting which the latter seems somehow to be more 

complicated since it requires a high skill performance in language mastery and 

tactfulness on the part of the student. 

During the formal in class interpreting setting, the teacher’s role is to divide 

the class into small 4 to 5 students groups, giving each group a certain topic for 

discussion, and later on, each group to nominate a speaker and an interpreter on 

the behalf of the group, meanwhile, the other students in the groups are regarded 

as the audience and they watch and give their viewpoints regarding the 

performances of both the speaker and the interpreter, also the psychological stress 

imposed on them in practicing such a task of others and informal setting. The 

teacher’s role is to guide them and give the required necessary comments later. 

The performance of such a task is to be checked by the teacher for the evaluation 

purpose. 

It seems that the students are more interested in practicing such an oral task 

more than the written translation activity. They see that they need to be well- 

acquainted with practicing such activity, practicing once they apply for jobs or 

work as interpreters after their graduation.  

One can point out that the most problem areas of the students meant here, 

i.e., the speakers and interpreters, are the problem of English language mastery 

and not being able to arrive at the right equivalence in TL text for the SL text 

terminology or lexical items. Also, the non- linguistic factors impact and the 

psychological stress during performing such a task in a formal setting and in front 

of the audience and being in short of time, all these affect the students in class 

interpreting task. 

In this practical practice of interpreting task in actual class setting with the 

4th year students, most of them participated actively in performing the task as 
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speakers, interpreters, and the audience giving their comments and viewpoints 

towards this challenging practice inside the class. 

The Topics Given for Discussion and Performing the Task 

1. Working in public or privet sectors after graduation. 

2. Arriving to college on time is really a problem. 

3. What are you looking forwards to achieve or to be once you graduate? 

4. The advantages and disadvantages of using internet and social media 

nowadays. 

5. An embarrassing situation once you come across. 

6. Traffic and means of transportation problems. 

7. In class interpreting and formal conference interpreting. 

8. Written and oral translation. 

9. The interference of mother tongue in English language performance. 

10. What sort of register or text type you are interested in reading and 

investigating? 

The following link represents the documented and recorded materials of 

students’ performance zip archive (1) 9.9 (11 files). 

 

 

Conclusions 

 The study has tackled the non- linguistic aspects of interpreting with 

reference to English and Kurdish, focusing on identification of meaning. It has 

highlighted the relevance of contextual appropriateness for lexical item choice. 

The hypothesis of input- output switches in the importance of speaker intention 

have also been examined; moreover, the study has illustrated practical 

applications of theoretical implications through examples taken from actual 

interpreting situations and class exercises: 

- The study points out the way interpreters utilize a combination of 

linguistic and extralinguistic cues to ascertain meaning. 

- In general, the study has attempted to show that there is much more 

involved in the practice of interpretation than the mere substitution of 

TL words for those of an SL. 

- Interpretation gained a wide acceptance after its successful use at the 

Nuremberg Trials in the mid 1940s. during the late last century, much 

has been written about various aspects of interpretation. 
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Abstract 

     This research aims to discover a different definition of interpretation and to prove that non-

verbal communication is a fundamental part of interpretation. Therefore, an interpreter without 

a good knowledge of non-verbal communication cannot be a complete interpreter. The 

interpretation process is not only the process of meaning transference from one language to 

another; it is also the transference of the meaning of non-verbal communication such as; facial 

expression, tone of voice, eye contact etc. 

The problem of this study is that most interpreters do not take non-verbal communication into 

consideration, and they do not have enough information about it. This will be proved through 

an incident occurred while USA president Joe Biden delivered a speech in April this year for 

which all details of the reason illustrated clearly. The lack of knowledge about non-verbal 

communication can cause problems while interpreting or analyzing a speech of a president or 

a government official or speaker. It leads to misunderstanding and misinterpretation that might 

be embarrassing for the interpreter and the organization or the Media network they are working 

for.  

Non-verbal communication can be used in different forms, each illustrating or replacing a 

specific part of verbal communication. It contains many more figures than anyone might think 

in the first place. So non-verbal signs/Communications play a significant role in the 

interpretation. It is the essential base in the interpretation process; interpreters have to 

concentrate on these elements to carry out a successful interpreting process and achieve great 

interpretation results.  

The data of this study is mainly taken from books and articles about translation, Interpretation 

and Nonverbal Communication. The exemplification is primarily drawn from English sources, 

books and articles that have partly been opted out depending on self-experience. Therefore, it 

is analyzed through a questionnaire in which eighteen professional translators/interpreters are 

asked seven questions regarding the importance of Non-Verbal Communication in Oral 

Translation. In conclusion, the outcome of this manuscript reiterated that interpretation and 

Non-Verbal Communication complete each other; the latter cannot be perfect without the 

former. 

Keywords: Oral Translation, Non-Verbal Communications, Interpretations, Facial Expression, 

Interpretation. 
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I. Introduction 

          It is very typical if we don’t know about many aspects of non-verbal communication 

when we hear about this topic. What comes to mind immediately are body gestures or facial 

expressions. However, there are too many aspects. For this reason, chapter two begins with a 

definition of non-verbal communication, and chapter three illustrates these definitions with 

Types of Non-verbal communication. They also demonstrate the significance of non-verbal 

communication in daily life. In this paper, the task of the interpreter is coded in two steps: first, 

the transfer of a message from the speaker to the interpreter and secondly, the transfer of this 

message from the interpreter to the audience.  

Therefore, the work of interpretation is not only converting the source language meaning into 

the target language, but most importantly is to grasp the meaning of what is said verbally 

through the non-verbal communications such as gestures, facial expression, tone of voice, body 

posture that can convey more that the words uttered. 

II. Methodology 

The data of this study is mainly taken from books and articles about translation, Interpretation 

and Nonverbal Communication. The exemplification is primarily drawn from English sources, 

books and articles that are partly been opted out depending on self-experience. Therefore, it is 

analyzed through a questionnaire in which fifteen professional translators are asked seven 

questions regarding the importance of Non-Verbal Communication in Oral Translation. 
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III. Literature Review 

(Bambaeeroo, F., & Shokrpour, N. 2017/ Non-Verbal Communication in Teaching) 

mentioned that if this skill is practiced by teachers, it will have a positive and profound effect 

on the students’ mood. Non-verbal communication is highly reliable in the communication 

process. 

(Magdalena & , Anthony. 2013/Non-verbal Signs). Mentioned that the essential functions of 

nonverbal discussion across the stages of research were identified as clarification, 

juxtaposition, discovery, confirmation, emphasis, illustration, elaboration, complementarity, 

corroboration. 

(Chakravarty.D ,2015/Non-Verbal VS Verbal Communication) coaches say 93% of all 

interactions is non-verbal and only 7% is actual words. 

 (Burgoon,2014/Distinction between verbal and Non-Verbal Elements), The differences 

between the use of verbal elements and the use of non-verbal elements can be described as the 

difference between doing and communicating about doing. 

Chapter One 

1. Definition of non-verbal communication 

           It is a spoken Behavior and elements instead of from words themselves that convey 

meaning. Non-verbal communication signs contain pitch, speed, tone and volume of voice, 

gestures and facial expressions, body posture, stance, and proximity to the audience, eye 

movements and contact, and dress and appearance. 

Researchers  believe that only five percent effect is produced by the spoken word, forty five 

percent by the tone, inflexion, and other elements of voice, and fifty  percent by body language, 

movements, eye contact, etc. (van Wyk et al., 2013) 

Nonverbal Communication has been defined as communication without words. It includes 

apparent behaviors such as facial expressions, eyes, touching, and tones of voice, as well as less 

obvious messages such as dress, posture and spatial distance between two or more people. 

Everything communicates, including material objects, physical space, and time systems. 

Although verbal output can be turned off, nonverbal cannot even silence speaks. From this 

website ((Harper et al., 1978) 

Non-verbal communication is the indirect means of communication which usually includes 

some gestures and sign languages. Some signs are understood beyond mere words. There are 

signs and gestures that do tell us many things about a certain individual and what he/she is 

trying to communicate. See the below diagram (Scala and McGrath, 1993). 

https://www.helpguide.org/articles/relationships-communication/nonverbal-communication.htm
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Figure 1 

1.1. Definition of Interpretation  

The process of explaining, reframing, or otherwise demonstrating your understanding of 

something is known as interpretation. An interpreter interprets one language into another and 

explains what someone is saying to someone who doesn't understand it. To analyze something, 

you must first comprehend the piece of music, writing, language, or idea and then explain it. A 

machine can generate large amounts of data, but humans will need your interpretation to 

understand it. (Definition of Interpretation, 2011) 

2.1. Types of Interpretation 

Simultaneous interpreting: The interpreter listens to the speaker and renders the message in the 

target language simultaneously. 

Consecutive Interpreting: When the interpreter speaks after the source-language speaker has 

finished speaking, it is known as consecutive interpreting. 

Chapter Two  

Types of Non-Verbal Communication 

1. Facial Expressions 

           Facial expressions are responsible for a huge proportion of nonverbal communication. 

Consider how much information can be conveyed with a smile or a frown. The look on a 

person's face is often the first thing we see, even before we hear what they have to say. While 

nonverbal communication and behavior can vary dramatically between cultures, the facial 

expressions for happiness, sadness, anger, and fear are similar throughout the 

world.(Zuckerman et al., 1981) See Example Below: 

https://www.verywell.com/understand-body-language-and-facial-expressions-4147228
https://www.verywell.com/understanding-emotions-through-facial-expressions-3024851
https://www.verywell.com/understanding-emotions-through-facial-expressions-3024851
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Figure 2 

 

2. Gestures 

          Deliberate movements and signals are an important way to communicate meaning 

without words. Common gestures include waving, pointing, and using fingers to indicate 

numeric amounts. Other gestures are arbitrary and related to culture. In courtroom settings, 

lawyers have been known to utilize different nonverbal signals to attempt to sway juror 

opinions. An attorney might glance at his watch to suggest that the opposing lawyer's argument 

is tedious or might even roll his eyes at the testimony offered by a witness in an attempt to 

undermine his or her credibility. These nonverbal signals are seen as being so powerful and 

influential that some judges even place limits on what type of nonverbal behaviors are allowed 

in the courtroom. And gestures differ from a country to another in accordance to the culture as 

shown below: (Zuckerman et al., 1981) 

 



 

 108 

Proceeding of 12th International Conference on Educational Studies and Applied Linguistics (VESAL12) 

DOI: https://doi.org/10.31972/vesal12 

Figure 3 

3. Paralinguistics  

          Paralinguistics refers to vocal communication that is separate from actual language. This 

includes factors such as tone of voice, loudness, inflection, and pitch. Consider the powerful 

effect that tone of voice can have on the meaning of a sentence. When said in a strong tone of 

voice, listeners might interpret approval and enthusiasm. The same words said in a hesitant tone 

of voice might convey disapproval and a lack of interest. Consider all the different ways simply 

changing your tone of voice might change the meaning of a sentence. (Harper, R. G. 1978) A 

friend might ask you how you are doing, and you might respond with the standard "I'm fine," 

but how you actually say those words might reveal a tremendous amount of how you are really 

feeling. A cold tone of voice might suggest that you are actually not fine, but you don't wish to 

discuss it.A bright, happy tone of voice will reveal that you are actually doing quite well. A 

somber, downcast tone would indicate that you are the opposite of fine and that perhaps your 

friend should inquire further. (Zuckerman et al., 1981) 

4. Body Language and Posture 

        Posture and movement can also convey a great deal on information. Research on body 

language has grown significantly since the 1970's, but popular media have focused on the over-

interpretation of defensive postures, arm-crossing, and leg-crossing, especially after publishing 

Julius Fast's book Body Language. While these nonverbal behaviors can indicate feelings 

and attitudes, research suggests that body language is far more subtle and less definitive than 

previously believed. (Zuckerman et al., 1981) 

https://www.verywell.com/attitudes-how-they-form-change-shape-behavior-2795897
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Figure 4 

5. Proxemics 

          People often refer to their need for "personal space," which is also an important type of 

nonverbal communication. The amount of distance we need and the amount of space we 

perceive as belonging to us is influenced by a number of factors including social norms, cultural 

expectations, situational factors, personality characteristics, and level of familiarity. For 

example, the amount of personal space needed when having a casual conversation with another 

person usually varies between 18 inches to four feet. On the other hand, the personal distance 

needed when speaking to a crowd of people is around 10 to 12 feet. (Zuckerman et al., 1981). 

6. Eye Gaze 

         The eyes play an important role in nonverbal communication and such things as looking, 

staring and blinking are important nonverbal behaviors. When people encounter people or 

things that they like, the rate of blinking increases and pupils dilate. Looking at another person 

can indicate a range of emotions including hostility, interest, and attraction. People also utilize 

eye gaze a means to determine if someone is being honest. Normal, steady eye contact is often 

taken as a sign that a person is telling the truth and is trustworthy. Shifty eyes and an inability 

to maintain eye contact, on the other hand, is frequently seen as an indicator that someone is 

lying or being deceptive. (Zuckerman et al., 1981). 
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7. Haptics  

            Communicating through touch is another important nonverbal behavior. There has been 

a substantial amount of research on the importance of touch in infancy and early 

childhood. Harry Harlow's classic monkey study demonstrated how deprived touch and contact 

impedes development. Baby monkeys raised by wire mothers experienced permanent deficits 

in behavior and social interaction. Touch can be used to communicate affection, familiarity, 

sympathy, and other emotions. In her book Interpersonal Communication: an everyday 

encounter, author Julia Wood writes that touch is also often used as a way to communicate both 

status and power. Researchers have found that high-status individuals tend to invade other 

people's personal space with greater frequency and intensity than lower-status individuals. Sex 

differences also play a role in how people utilize touch to communicate meaning. Women tend 

to use touch to convey care, concern, and nurturance. Men, on the other hand, are more likely 

to use touch to assert power or control over others. (Zuckerman et al., 1981). 

8. Appearance 

           Our choice of color, clothing, hairstyles, and other factors affecting appearance are also 

considered a means of nonverbal communication. Research on psychology has demonstrated 

that different colors can evoke different moods. Appearance can also alter physiological 

reactions, judgments, and interpretations. Just think of all the subtle judgments you quickly 

make about someone based on his or her appearance. These first impressions are important, 

which is why experts suggest that job seekers dress appropriately for interviews with potential 

employers. Researchers have found that appearance can play a role in how people are perceived 

and even how much they earn. One 1996 study found that attorneys who were rated as more 

attractive than their peers earned nearly fifteen percent more than those ranked as less attractive. 

Culture is an important influence on how appearances are judged.  

9. Artifacts 

           Objects and images are also tools that can be used to communicate nonverbally. On an 

online forum, for example, you might select an avatar to represent your identity online and to 

communicate information about who you are and the things you like. People often spend a great 

deal of time developing a particular image and surrounding themselves with objects designed 

to convey information about the things that are important to them. Uniforms, for example, can 

https://www.verywell.com/child-development-theories-2795068
https://www.verywell.com/child-development-theories-2795068
https://www.verywell.com/harry-harlow-and-the-nature-of-love-2795255
https://www.verywell.com/what-are-emotions-2795178
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be used to transmit a tremendous amount of information about a person. A soldier will don 

fatigues, a police offers will wear a uniform, and a doctor will wear a white lab coat. At a mere 

glance, these outfits tell people what a person does for a living. (Zuckerman et al., 1981) 

Chapter Three 

1.3. Interpreting non-verbal communication 

         It has been stated that non-verbal communication plays a role in every kind of discourse, 

and in professional interpretation, it is crucial as well. This chapter discusses the following 

problems: in what situations and to what extent can the professional interpreter make sense of 

non-verbal communication? Where exactly in the brain is this interpretation of non-verbal 

communication located? For this chapter, websites were studied, since they are often more 

recent than books. Similar to the act of translation, the act of interpretation is influenced by 

many factors. This is why this chapter tries to give a different view by mentioning aspects from 

the fields of sociology, neurophysiology and psychology. (Phutela, 2015)  

1. The importance of face-to-face situations 

         Non-verbal communication does not only play a role in face-to-face situations. It is also 

important in mediated communication, for example, as this is the case for telephone 

interpreting, where the interpreter does not see the speaker. Non-verbal communication is also 

crucial for every other kind of professional interpreting where the speaker cannot be seen. 

(Buck, Ross., & VanLear, Arthur. 2002) It is important, because even in such situations the 

voice itself can express non-verbal paralinguistic messages. (Burgoon,& Woodall, 1996) Those 

messages, for example, are intonation, tone of voice, vocally produced noises or pause. Then 

again, it has to be considered that non-verbal, communicative acts might only be fully expressed 

and observed in face-to-face situations, where rhetorical sensitivity is accompanied by visually 

perceivable emotions. As a result, this chapter will mainly consider face-to-face situations. 

(Phutela, 2015) 

2. The importance of a shared culture 

          The differences between the use of verbal elements and the use of non-verbal elements 

can be described as the difference between doing and communicating about doing. It is believed 

that non-verbal communication is continuous, while verbal communication is discontinuous. 

Furthermore, as we have seen, verbal activity never stands alone – it is always joined by non-

verbal action. Non-verbal action can be dynamic and spontaneous, but usually it is patterned by 
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the respective culture. (Burgoon,2014) A successful interpretation of non-verbal elements 

conveyed by the speaker requires the same understanding of the symbols shared between 

interpreter and speaker. That means, for the understanding and for the correct interpretation of 

an utterance and its simultaneously conveyed non-verbal elements, it is crucial that there is a 

shared knowledge of the rules and codes of non-verbal communication, which are embedded 

in the participants’ culture. Therefore, if the participants have a shared understanding of non-

verbal meanings, the interpreter can also predict the non-verbal action of the speaker. 

Predictability is extremely important for interpreters. That is, thanks to the interpreters’ 

unconscious or conscious knowledge of the culturally determined non-verbal elements, they 

are able to predict what exactly is going to be said, or are able to detect the meaning in an early 

stage of the discourse. Thus, predictability of meaning in the field of interpretation is not only 

a result of the interpreter’s general culture, but also a result of his ability to interpret non-verbal 

communication. (Phutela, 2015). 

2.3. Interpreting non-verbal elements: neurophysiologic aspects 

          What is the biological explanation for the process of interpreting non-verbal elements, 

for the interpretation of gestures or other signs, as well as for the supposition that this process 

happens even before the act of interpreting utterances? It has been proved that emotional areas 

of the brain fire up even as cognitive areas fire up when discussing emotional topics. That means 

that the emotional areas of an interpreter’s brain will work as well as the cognitive areas, when 

the interpreter listens to an angry speaker who raises his voice. Of course, “good” interpreters 

should not show emotions and must remain impartial. The process of understanding non-verbal 

and verbal elements can be described as follows: Neural pathways bring information to the 

brain through the senses. Information entering through eyes or ears goes first to the thalamus, 

to the large part of the limbic system. (Blumer,1969) The thalamus could be compared to a mail 

sorter. It decides to which parts of the brain to send the information. If the incoming information 

is emotional, the thalamus sends out two signals – the first to the amygdale and the second to 

the neo-cortex. As a result, the emotional brain, the limbic system, receives the information 

first. For the biological aspect of a species’ survival, here human beings, this point is very 

important: hypothetically, in the event of a crisis (attack of a wild animal, confrontation with 

an enemy etc.) the interpreter could react (flee or fight) before the thinking brain has even 

received the information and had a chance to weigh the options. Today, the interpreter must not 

fear to be confronted with such dangerous attacks or confrontations. (Phutela, 2015) 
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3.3. The transfer of non-verbal elements from the interpreter to the audience 

          As mentioned above, non-verbal communication is emotionally expressive as people 

from all cultures smile, cry, caress, or then repress their emotions through body or facial action. 

Many emotional expressions seem to be displayed universally. However, non-verbal behavior 

varies from culture to culture, which means it is specific to each culture and may be interpreted 

differently. (Argyle, Michael F., Alkema, F, & Gilmour, R. 1971). What reactions do these non-

verbal elements evoke among an audience when being transferred by an interpreter? Referring 

to the examples of non-verbal communication listed in chapter 3, the following text deals with 

the transfer and reception of such elements with special regard to cultural characteristics.   

1. Intonation 

          Ideally, interpreters should recreate the same intended meaning of the speaker in target 

language. However, intonation is not always used correctly. For instance, the fact that 

simultaneous interpreters do not know how the speaker is going to proceed in his or her speech 

that may lead the interpreters’ intonation to indicate their state of expectation. In that case, the 

voice tends to go up at the end of a sentence. In many languages, a rising intonation is a sign of 

surprise or a question, but when being used systematically by the interpreter it becomes very 

difficult for the audience to listen and understand where sentences begin and end, or to 

distinguish what is affirmative and what is interrogative. Furthermore, interpreters should not 

emphasize words where there is no need for it. Especially in rather vacuous texts, the actual 

emptiness of the text is highlighted by stressing too many words and the interpreter will come 

across as a poor public speaker. (Phutela, 2015). 

 

2. Tone of voice 

         The interpreters’ choice of the adequate tone of voice can give rise to serious problems. 

They can only be guided, in each case, by their tact and intuition. For example, an overreaction 

to being under pressure might manifest itself by an exaggerated attempt to sound calm. This 

can lead to a monotonous interpretation that sounds totally bored or even supercilious and will 

probably fail to communicate, as it might be rather irritating for the audience. (Phutela, 2015) 
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3. Body posture 

       The simultaneous interpreters might not be able to reproduce the speaker’s body postures 

(for example, due to the positioning of the booth) whereas interpreters that are visible to the 

audience may do so. However, one must consider that the audience usually looks at the speaker 

while listening to a simultaneous interpretation. In this case, there is a rather small need for the 

interpreter for transferring body gestures. 

4. Body gestures 

        Body gestures can only be transferred if the interpreter is visible for the audience Body 

gestures vary considerably according to cultural regions. A speaker, for example, agrees on a 

proposal - which is reproduced by the simultaneous interpreter - but shakes his or her head 

several times. This might be a sign of consent in the speaker’s culture. However, a European 

audience will consider this gesture as a sign of refusal and is probably confused not knowing, 

which information might be correct – the positive one (by the interpreter) or the apparent 

negative one (visually). (Dolin, D, & Booth,1993) If the simultaneous interpreters could express 

themselves visually, they would support the verbal reproduction of consent by nodding their 

head. It is generally not recommended that interpreters imitate or exaggerate (striking) gestures 

as they run the risk to make fools of themselves. 

5. Facial expressions and eye movement 

      Likewise, body gestures, facial expressions and eye movement differ from culture to 

culture. A speaker from a far Eastern country may report on a rather depressing subject but at 

the same time may be smiling or even laughing. Consequently, a European audience will be 

puzzled by these apparent contradictions. Once again, simultaneous interpreters are limited in 

their opportunities of cultural transfer for they cannot communicate visually in their booth and 

clarify the situation.  

7. Pause 

       Appropriate pauses do add to the meaning of a speech and give interpreter’s time to gather 

their thoughts in order to provide a better interpretation. However, some interpreters may feel 

under pressure to keep up a continuous flow of sound. The interpreters think the audience will 

become impatient and lose confidence in them because the hearers seem to be missing 

something. Indeed, there are some people who encourage this belief, who turn round and frown 

or make gestures indicating they feel their headphones are no longer working if they do not 

hear something for a few seconds. (Phutela, 2015) 
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4.3. Summary of Finding  

Depending on the questionnaire results arranged to ask eighteen professional interpreters seven 

questions that are covered below. Therefore, the vast misinterpretation made by (The Sun), 

(Gravitas), (K24), and many other international journals was the best evidence to show that 

interpreters have poor knowledge about Nonverbal Communication and they do not take this 

point seriously. Furthermore, the president of the USA, Joe Biden delivered a speech on 17 

April; then, at the end of the speech, he moved his hand towards the audience, waving at the 

backstage security officers to show him the way out. Regretfully, all the mentioned journals 

and media have misinterpreted his gesture, claiming that he shakes hands with thin air. It is 

worth noting that the interpreters in these international Journals or media are supposed to be 

more accurate than any other international and local journals. Professional interpreters need to 

study and grasp the meaning of the nonverbal communication of the presidents.   

 

   

                    Figure 5                                         Figure 6                                               Figure 7 

 

Questionnaire result and charts   

Below are the pie charts of the questionnaire results:   
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Figure 8 

 

   

 

Figure 9 
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Figure 10 
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Figure 11 

 

 

 

Figure 12 
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Figure 13 

 

Conclusion 

               Throughout this research, we have come across a substantial result that can reiterate 

that non-verbal communication is essential for interpreters. They are conveying and facilitating 

the understanding process and the meaning of what the speakers said in a more appropriate 

forum. Therefore, the interpretation process is not about converting the speaker's words; it is 

about understanding the content of the speech in terms of the speaker’s feelings, emotions, non-

verbal signs, and the meaning behind every sentence they state. Therefore, the suggested new 

definition of Interpretation is transferring the meaning of verbal and non-verbal signs from the 

source language into the verbal and non-verbal signs in the target language. Non-verbal 

communication can be used in different forms, each illustrating or replacing a specific part of 

verbal communication. It contains many more figures than anyone might think in the first place. 

So non-verbal signs/Communications play a significant role in the interpretation. It is the 

essential base in the interpretation process; its why interpreters have to concentrate on them to 

carry out a successful interpreting process and achieve great results. 
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Implications 

1. The findings of this study can serve the field of interpretation training.  

2. The Ministry of Higher education in collaboration with interpretation professionals and 

college of languages can use these findings to outline proper principles of interpretation 

when it comes to the syllabus of future translation field.  
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مة اللفظیة اهمیة التواصل الغیر اللفظي في الترج  

 

 احمد قادر محمد امین 

 المجلس الكوردستاني الاعلى للاختصاصات الطبیة /مكتب الرئیس /العلاقات الدولیة 

 المستخلص

 

یهدف هذا البحث إلى اكتشاف تعریي مختلي للترجمة الفوریة وإثبات أن التواصل الغیر اللفظي هو جزء أساسي من       

الترجمة والتفسیر. لذلك ، لا یمكن للمترجم الفوري الذي لیس لدیە معرفة جیدة عن التواصل الغیر اللفظي أن یكون مترجما 

عملیة نقل المعنى من لغة إلى أخرى. بل هو أیضا نقل معنى التواصل غیر   فوریا كاملا. عملیة الترجمة الشفویة لیست فقط

مشكلة هذه الدراسة هي أن معظم المترجمین الفوریین لا یأخذون التواصل غیر اللفظي  .اللفظي مثل تعبیرات الوجە و غیرها

ع أثناء إلقاء الرئیس الأمریكي جو  في نضر الاعتبار ، ولیس لدیهم معلومات كافیة عنە. وسیتم إثبات ذلك من خلال حادل وق

بایدن خطابا في أبریل من هذا العام وقام باشارة اثارت ضجة في الاعلام والذي فسروه بالخطأ ولذلك أوضحت فیە جمیع  

تفاصیل سبب عمل هذه الاشارة و بوضوح. یمكن أن یسبب نقص المعرفة حول التواصل الغیر اللفظي مشاكل أثناء الترجمة 

طاب رئیس أو مسؤول حكومي أو متحدل. یمكن استخدام التواصل الغیر اللفظي بأشكال مختلفة ، كل منها یوضح  أو تحلیل خ

أو یحل محل جزء معین من التواصل اللفظي. یحتوي على . لذلك تلعب الاتصالات الغیر اللفظیة دورا مهما في الترجمة 

ة؛ یجب على المترجمین الفوریین التركیز على هذه العناصر لتنفیذ الشفویة. وهو القاعدة الأساسیة في عملیة الترجمة الشفوی

بیانات هذه الدراسة مأخوذة أساسا من الكتب والمقالات حول .عملیة ترجمة فوریة ناجحة وتحقیق نتائج ترجمة فوریة رائعة

ب والمقالات الإنجلیزیة اعتمادا  الترجمة التحریریة والفوریة والتواصل الغیر اللفظي. یتم استخلاص المثال من المصادر والكت

على التجربة والسیرة الذاتیة في هذا المجال. لذلك ، یتم تحلیلە من خلال استبیان یتم فیە طرح ثمانیة عشر مترجما / مترجما  

ئج هذه  فوریا محترفا سبعة أسئلة تتعلق بأهمیة التواصل الغیر اللفظي في الترجمة الشفهیة. وفي الختام، فإن النتیجةأكدت نتا

بدون   مثالیا  یكون  أن  یمكن  لا  الأخیر  هذا  البعض.  بعضهما  یكملان  اللفظي  الغیر  والتواصل  الترجمة  أن  و  البحث 

                                 الأول.                                                                                                                       

                                                                                                                                                                                                                                              

 

                             الرئیسیة: الترجمة الشفهیة، الاتصالات غیر اللفظیة، التفسیرات، تعبیرات الوجە، الترجمة الفوریة .                                 الكلمات
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 احمد قادر محمد امین 

 

 پزیشکیەکان/نووسینگەی سەرۆکی ئەنجومەن/پەیوەندیەکانی دەرەوە ئەنجومەنی باڵای کوردستان بۆ پسپۆڕیە 

 

 گرنگی ئاماژە جەستەییەکان یاخود پەیوەندی نا زارەکی لە وەڕگێڕانی زارەکیدا

 

 پوختە 

 

ئەم توێژینەوەیە ئەنجام دراوە بە مەبەستی دۆزینەوەی پێناسەیەکی جیاواز بۆ وەرگێڕان و سەلماندنی ئەوەی کەئاماژەی  

ناتوانێت جەستەیی   جەستە  ئاماژەکانی  لە  باش  زانیارییەکی  بەبێ  وەرگێڕێک  هەر  بۆیە،  وەرگێڕانە.  بنەڕەتی  بەشێکی 

بەڵکو   تر؛  زمانێکی  بۆ  زمانێکەوە  لە  نییە  مانا  گواستنەوەی  تەنیا پرۆسەی  وەرگێڕان  پرۆسەی  بێت.  تەواو  وەرگێڕێکی 

موچاو، تۆنی دەنگ، پەیوەندی چاو.کێشەی ئەم توێژینەوەیە  گواستنەوەی مانای ئاماژە جەستەییەکانیشە وەکو؛ دەربڕینی دە

ئەوەیە کە زۆربەی وەرگێڕەکان پەیوەندیە ئاماژەییەکان ڕەچاو ناکەن و زانیاری تەواویان لەسەر نییە.بۆیە ئەمە لە ڕێگەی  

پێشکەش  وتارێکی  ئەمەریکا  سەرۆکی  بایدن  جۆ  ئەمساڵدا  نیسانی  مانگی  لە  کە  دەسەلمێنرێت  و   ڕووداوێکەوە  کرد 

ئاماژەیەکی کرد کە هەموو ماڵپەڕو کەناڵکان بە هەڵە لێکدانەوەیان بۆکرد و هەموو وردەکارییەکانی هۆکارەکە بە ڕوونی  

ڕوون دەکرێتەوە.نەبوونی زانیاری سەبارەت بە پەیوەندی ئاماژەییەکان دەتوانێت کێشە دروست بکات لە کاتی وەرگێڕان ز  

ی سەرۆکێک یان بەرپرسێکی حکومەت یان قسەکەرێک. ئەمەش دەبێتە هۆی خراپ  لێکدانەوە یان شیکردنەوەی گوتارێک

تێگەیشتن و لێکدانەوەی هەڵە کە لەوانەیە ببێتە مایەی شەرمەزاری بۆ وەرگێڕی ئەو دەسگایە یان ڕێکخراوەکە یان تۆڕی 

از بەکار بهێنرێت، هەر یەکە  ئاماژە جەستەییەکان دەتوانرێت بە شێوەی جیاوڕاگەیاندن کە وەرگێڕەکان کاری بۆ دەکەن.  

نا   نیشانە  کەواتە   . بگرێتەوە.  زارەکی  پەیوەندی  لە  دیاریکراو  بەشێکی  یان  ئاخافتن  دەتوانێت  ئاماژانە  لەم 

زارەکیەکان/پەیوەندیەکان ڕۆڵێکی بەرچاو دەبینن لە وەرگێڕاندا. بنەمای سەرەکیە لە پرۆسەی لێکدانەوەدا و وەرگێڕان، 

بەدەستهێنانی   وەرگێڕەکان دەبێت جەخت لێکدانەوەی سەرکەوتوو و  ئەنجامدانی پرۆسەی  بۆ  بکەنەوە  ئەم خاڵانە  لەسەر 

وتارەکان   و  کتێب  لە  سەرەکی  شێوەیەکی  بە  لێکۆڵینەوەیە  ئەم  دروست.زانیاریەکانی  لێکدانەوەی  ئەنجامی  وەرگێڕان 

ب نموونەکەش  ئاماژەیی.  پەیوەندی  و  لێکدانەوە  وەرگێڕان،  دەربارەی  سەرچاوە  وەرگیراوە  لە  سەرەکی  شێوەیەکی  ە 

لە   بۆیە  ئەزموونی خود هەڵبژێردراون.  بە  پشتبەستن  بە  تا ڕادەیەک  ئینگلیزیەکان، کتێبەکان و وتارەکان وەرگیراوە وە 

ڕێگەی پرسیارێکەوە شیدەکرێتەوە کە تێیدا هەژدە وەرگێڕ/وەرگێڕی پرۆفیشناڵ لە بارەی گرنگی پەیوەندی نا زارەکی لە 

رەکیدا حەوت پرسیار دەکرێت.لە کۆتایدا ئەنجامی ئەم ڕاپرسیە دووپاتی کردەوە کە لێکدانەوە و پەیوەندی نا  وەرگێڕانی زا

                                                                    زارەکی یەکتر تەواو دەکەن، ئەمەی دوایی ناتوانێت پاراو بێت بێت بەبێ ئەوەی پێشوو .                                              

 

 ووشە سەرەکیەکان: وەرگێڕانی زارەکی، ئاماژە جەستەییەکان، وەرگێڕانی زارەکی، دەربڕینی دەموچاو، وەرگێڕان 
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Abstract 

Specific learning disability is a psychological and mental disorder that prevents students from learning like normal 

students, especially in the primary school period. While other people often see this condition of students as a 

mental problem, it is treatable. They generally do not have any problems with their intelligence, and it is possible 

to educate them so as to be normal individuals because they are normal indeed. The application of the curriculum 

suitable for these students is very important to overcome the problem. Although they may exhibit some behaviours 

that are not compatible with their age because of slow improvement of emotional quotient, they may change into 

normal individuals in time. It is very common for the teachers to behave these students as if they are mentally 

retarded. In fact, the case is quite different. In this study, we applied a questionnaire to detect how aware the 

teachers are of their situation and how they approach these students. The aim of the study is to show that many 

teachers have the false idea that these students as if they were mentally retarded and there is nothing to do for 

them. A Likert-scale questionnaire was applied, and the teachers’ opinions were taken through it. The questions 

are about how aware the teachers are of these students and if they think these students are mentally retarded. In 

total, 789 teachers participated in the questionnaire, and 69% of them think that these students have mental 

problems.  

Key Words: Specific Learning Difficulty, Dyslexia, Intelligence  

Introduction 

Specific learning disability is an academic failure seen in primary school students. The reason 

why it is usually noticed at these ages is that academic learning begins at these ages. In fact, 

these children may show signs of this problem during infancy. In addition to being academically 

unsuccessful, some social problems are also a big handicap for these children. First of all, the 

approach of their friends and teachers to these children as people with intelligence problems 

brings along prejudices that will have very important consequences. This study was conducted 

to detect the extent to which these attitudes are valid in the population of teachers we are 

handling. 

1. Literature Review 

1.1.Specific Learning Disability 

Specific learning disability is a problem seen in children with normal or above-normal 

intelligence level (Öğülmüş et al., 2021). Although children with this problem receive a normal 

education in the education system, they show lower success in literacy and math skills than 

their peers in relation to their intelligence (Geary, 2011). This problem is more common in boys 

than girls. However, the rates put forward have been expressed differently in different reports. 

For example, some sources show the proportion of children with specific learning difficulties 

in school-age children between 5% and 15% (Pennington, 1991). In addition, it has been 

mailto:bunyamin.celik@tiu.edu.iq
mailto:recep.bilgin@tiu.edu.iq
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reported in different sources that this problem is more common in boys than girls. Some studies 

have determined that this risk is high in children of parents who have a specific learning 

disability. It has been reported that 30-40% of boys and 17-18% of girls whose parents have 

this problem are at risk of experiencing this problem. The resulting Risk in this case is 5-12 

times higher than the risks in the normal population (Aslan, 2015). 

Where learning is defined as acquiring knowledge, a child's difficulty in acquiring this 

knowledge is defined as specific learning disability. It is possible to consider this problem as a 

learning problem, as the diagnosis of this problem can be made after children start to receive 

education (Balikci and Melekoglu, 2020). Children with normal intelligence and sometimes 

above normal intelligence with specific learning difficulties do not have any primary psychic 

disease. At the same time, there is no obvious brain pathology and sensory disability in these 

children (Lyon et al., 2021). However, these children have significant difficulties in acquiring 

listening, speaking, reading and writing, reasoning and math skills and using these skills 

(Pesova et al., 2014). While the problems mentioned here occur primarily in these children, 

they also cause some social problems secondarily. A child often has problems with self-

management, social perception, or communication with others. It is seen that they experience 

some socialization problems due to the underdevelopment of their emotional aspects in 

accordance with their age and intelligence (Boucher, 1986). 

Despite the education they receive, these children cannot show success in direct proportion to 

their age and intelligence, and they experience a neurological disorder (Muthusamy and Sahu, 

2020). 

1.2.The Causes of Specific Learning Disability 

The causes of this problem are mostly sought on a genetic basis. Accordingly, it is defined as a 

biologically based disorder determined by environmental factors. This disorder, the most basic 

etiological factor of which is determined genetically, affects the normal development, 

maturation and functions of the brain. Although brain development is affected by environmental 

factors such as malnutrition and lack of education, genetic factors are thought to predominate 

(Karande et al., 2007). 

In addition, it has been determined that some problems experienced by mothers before and 

during birth may cause brain damage in children and this is an important risk factor (Price et 

al., 1990). 

The effect of neurological dysfunctions has been observed in the emergence of this problem. 

Some studies have shown that EEG and MRI images of children with this problem have less 

brain activation. In addition, in some cases, communication problems between the two lobes of 

the brain triggered this problem (Chabot et al., 2001). 

Although these children's sensory organs and nervous systems are intact, it has been observed 

that they have difficulties in perceiving, identifying and reacting to external stimuli. Modern 

sciences of medicine cannot exactly detect the causes of specific learning disability but focuses 

on some serious causes that can be changeable from person to person. Nerve system 

functionality disorders seem to be one of the major causes. Some other causes can be counted 

as follows:  disorders in information processing, perception disorders, marriage with close 
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relatives, metabolic diseases, lack of care during pregnancy, drug, alcohol, cigarette and 

substance use, difficulties at birth, diseases after birth, nervous system infections, viral 

infections, poisoning, long-term nutritional deficiencies in early childhood (Miller et al., 2009). 

1.3.Typical Indicators of Specific Learning Disability 

It is very difficult to diagnose children suffering from this problem at a very early age. It does 

not show symptoms like a normal disease. In addition, since this is a problem of getting 

education, the diagnosis is also done after the child starts his education life. Children in this 

situation have more difficulties in learning than their peers, and in some cases they fail 

completely (Balikci and Melekoglu, 2020). 

Although it is a problem that can be examined during the education period, specific learning 

difficulties can manifest themselves with some symptoms at an early age. It is an important 

indicator that children cannot acquire their mother tongue especially in the period required by 

their age. In this type of children, the acquisition of mother tongue is later than normal children 

(Ahmad, 2015). 

Considering the clinical diagnosis of this problem, we can see that it concentrates on learning 

problems. In addition, other complications such as depression, low self-esteem, anxiety, 

behavioral disorders, and inability to socialize occur in children. However, the time when 

almost all of them are most clearly detected is the primary school years when they started to 

receive education. Therefore, it is very difficult to detect this problem before and there is very 

little data to diagnose it (ValÅs, 1999). 

The typical symptoms that occur in children starting primary school play an important role in 

diagnosing this problem. The most obvious of these typical symptoms appear in reading and 

writing. Children in this situation write the direction of letters and numbers in reverse. 

Sometimes it is very typical to write words from the end to the beginning or write them like a 

reflection in a mirror. In addition, these children write by skipping some letters in the word, so 

do not write some letters. They confuse letters that look alike, such as “b” and “d”. When these 

children read a text, they cannot follow up correctly and lose where they stopped last time. 

Skipping lines while reading a book is quite typical. In addition, these children get tired quickly 

when writing. This typical problem of children with specific learning difficulties is technically 

called dyslexia (Lachmann and Geyer, 2003). It is very difficult for children suffering from 

dyslexia to realize that spoken and written language, or words, are made up of phonemes, so 

they can't associate the spoken words with written forms (Asfuroğlu and Fidan, 2016). 

Another problem arising from specific learning difficulties in students is the math 

comprehension problem called dyscalculia. Although less common than dyslexia, this problem 

occurs most often in children with specific learning difficulties. These children have difficulties 

in matching numbers as digits and words. In addition, there are symptoms such as not 

sequentially counting numbers, using fingers while performing mathematical operations, 

difficulty in reading the clock, inability to solve multi-digit questions, inability to continue 

writing on a straight line, and difficulties in establishing mathematical relationships. They also 

have difficulties while learning multiplication table (Pandey and Agarwal, 2014). 
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Dysgraphia, which means a written expression disorder, is one of the important indicators of 

specific learning disability, which can be defined as a lack of academic skills in the most basic 

sense. The fact that these children do not show the skills expected from their age is also evident 

when writing. The handwriting of these children is irregular or illegible. In addition, letter 

skipping in words, word skipping in sentences, reverse writing, mixing letters together, mixing 

words together, adding words, misspelling the word and punctuation errors are typical 

symptoms (Asfuroğlu and Fidan, 2016). 

Apart from these categories, there are other indicators of specific learning disabilities. These 

children have difficulty in learning directions such as right-left, east-west, north-south. They 

also confuse the times. For example, these children may express concepts such as yesterday, 

today, before and after, as the opposite. They also confuse the order of days and months. For 

example, when asked what month we are in, they can answer this question with a day of the 

week. In parallel with this, they can answer the question of which season are we in, with any 

month (Selikowitz, 2012). 

Some psychomotor features of these children may develop later. Therefore, they are 

incompetent compared to their peers in tasks such as catching the ball, jumping rope, tying 

shoes and ties. These kids get pretty clumsy, so they often fall to the ground and injure 

themselves. Also, it is very commonly observed that they break something unintentionally. 

These children have not developed the habit of studying on their own. There are problems with 

their study strategies, they do not know how to study. 

Another issue to be considered here is that all of the above-mentioned symptoms should not be 

expected to occur simultaneously in a child with specific learning difficulties. Some of these 

may occur in one child, while others may occur in another child. Therefore, each child has a 

unique profile. 

1.4.Diagnosis Of Specific Learning Disability 

Parents and teachers have important duties in the diagnosis of this problem because they are 

the first to sense this problem. One of the important conditions of the treatment of specific 

learning disability is early diagnosis (Törö and Balázs, 2015). For this, parents and teachers can 

play critical roles (Yildiz, 2017). However, clinical determination of this should be made by a 

specialist psychiatrist. For this, first of all, it should be determined that there are no visual and 

hearing problems in children and an intelligence test should be applied to these children because 

these children often do not have intelligence problems. It is not possible to apply any diagnosis 

or treatment for specific learning disabilities to children with hearing and vision and mental 

retardation. 

At this point, a detailed developmental history should be obtained from the parents of the 

children. In addition, it should be determined whether there is someone in the family who has 

had this problem before. That's why family history is also important. Then, with tests specially 

developed for learning disabilities, it can be determined at what points children have problems. 

There are the following tests for this: 

 Mangina test 
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 Audio-visual Number Sequences Test 

 Number String Learning Test 

 Auditory Verbal Learning Test 

Judgment of Line Orientation test  

Specific Learning Disability Battery (Mangina and Beuzeron-Mangina, 1988). 

When making the necessary diagnosis, specialist psychiatrists evaluate the child's 

concentration, language, vocabulary, fluency in expressing himself, and listening and 

understanding skills. In addition, they evaluate the depression, anxiety, behavioral disorders, 

and lack of self-esteem, which are usually seen in these children, and make the necessary 

diagnosis. 

1.5. Treatment of Specific Learning Disability  

Specific learning disability is a lifelong problem. The treatment for this is psychological 

training. This education is different from the formal education given at school. While these 

children continue their normal school education, they are taken to special education individually 

or collectively. 

Along with the education given, it is necessary to identify and correct the psychological 

processes that hinder the development of children. During this period, necessary trainings are 

given to develop children's visual, auditory, tactile, and kinesthetic perceptions, to increase their 

arithmetic abilities, and to develop psychomotor coordination. It is necessary to increase the 

phonetic awareness of children, to develop their language skills, and to support their concepts 

and thinking processes (Yildiz and Celik, 2020). This education aimed at developing children's 

perceptions should be provided together with academic development (Yildiz and Mustafa 

Yucedal, 2020). There is no drug treatment that can completely eliminate this problem. 

However, diseases such as hyperactivity, attention deficit, depression, anxiety disorder 

accompanying this problem can be treated with medication. 

The treatment of this problem is possible with the application of an appropriate training 

program. Therefore, not all children diagnosed with a specific learning disability receive the 

same education. It is important to determine a separate program for each of them and to design 

them according to the needs of the children (Yildiz, 2019). 

1.6. Roles of Parents to Overcome This Problem 

Parents of children with specific learning difficulties have important roles in overcoming this 

problem (Celik et al., 2022). We can express these roles as follows: 

1-) First of all, parents should accept this problem of their children. It is generally seen that 

parents cannot accept this issue as it is seen as an intelligence problem. In addition, parents may 

sometimes be inclined to blame the child for failure. This is an incorrect judgment based on 

false information (Abrams and Kaslow, 1976). 

2-) One of the most important things that parents will do in this regard is to provide the child 

with the necessary education and psychiatric support. 
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3-) It should be ensured that the skills learned by the child during the special education are to 

be reinforced with various games and activities at home because using these environments 

attract and motivate them (Yildiz, 2021). These children learn by doing and experiencing 

something (Celik et al., 2022; Tosun and Yildiz, 2015a). 

4-) Parents should inform the school and teachers about their children's situation and cooperate 

with them. In addition, it is not right to expect the education of this child from the teachers, 

because this problem can be solved with a specialist (Padeliadou and Chideridou, 2013). 

5-) One of the most important problems of these children is their self-esteem. The 

encouragement and support of parents is very important for children to gain self-confidence. 

Children need this support to increase their self-confidence. Should they feel that they are 

criticized, they will not communicate (Daskan and Yildiz, 2020). 

6-) It is necessary to instill the feeling of success in children by starting from simple tasks that 

they can do to gain self-esteem. Thus, a step will be taken for children to achieve more difficult 

tasks. 

7-) Helping these children with their homework is one of the most important duties of parents. 

However, it is a wrong behavior for the parents to do the homework of the child (Bryan et al., 

2001). 

8-) Where the long-term relationships of the parents make the child tired, other alternatives 

should be tried. For example, someone else can be found to tutor the child. 

9-) These children also need support in reading books (Yildiz, 2020). Parents should encourage 

the child in this regard. It is also necessary to ensure that children read aloud. While doing this, 

it is necessary to listen to the child. 

10-) It is very important to discipline the child's behavior, so teachers have a great responsibility 

to develop character (Tosun and Yildiz, 2015b). Specific learning difficulties that the child 

suffers does not mean that he is not good at learning the rules. 

11-) It is necessary to accept in advance that this treatment will continue for a very long time. 

The results of the treatment to be applied here can only be obtained in a very long time. That's 

why parents need to be patient. At this point, it is necessary to focus on what the child has 

accomplished rather than what the child could not do during the treatment. 

12-) These children have many characteristics that are different from other children. Parents 

have important duties in their discovery and development. It should not be forgotten that 

important people, like Albert Einstein, who had a very important place in the history of 

humanity, suffered from this problem in their childhood (Madalyon Psikiatri Merkezi, 2017; 

Thomas, 2000). 

2. Methodology 

2.1.Research Model 

In order to detect teachers’ attitudes to the children with specific learning disabilities, we 

applied a questionnaire to them. This was a Likert-scale questionnaire, and we divided the 

questions so that we could detect several points about teachers’ attitudes. Firstly, to check any 
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gender differences, we asked a question about their gender. Second, we asked about their 

experience in this profession to evaluate age differences and if that comes up with significant 

changes in their points of view. As for the questions, we firstly asked the questions to see if the 

teachers are aware of such students in their classes. Second, we checked if the teachers exactly 

know what kind of disabilities the students suffer when they have such a problem. Teachers 

may also develop some negative attitudes to these children in their classes and they do not want 

them there. It is very common for teachers to hold the idea that these students should be 

separated from ordinary students, and they come up with their reasons for this opinion. To see 

what these teachers think about this issue, we asked some questions about if they want to see 

them in their classes. Lastly, the teachers generally think that these students have intelligence 

problems and adjust their attitudes according to this opinion. In fact, this is a kind of prejudice 

and stereotyping that people resort to very often. We also asked a question to see the prevalence 

of this opinion among teachers. The questions in the questionnaire were in Kurdish and English. 

2.2.Sampling 

The people who participated in our survey were all teachers in different cities in Kurdistan. 

Most of them were teachers in public schools while some of them were the teachers in private 

schools. The gender distribution is shown below. 

Figure 1-Gender Distribution 

 

In total, 741 teachers answered this questionnaire, and 400 of them were males, and 341 of 

them were females. In fact, 789 teachers answered this questionnaire, but 48 of them just 

answered the demographic questions at the beginning and left, so we eliminated these people 

from the evaluation.  

As for years of experience distribution, the figures came out like this: 

Figure 2-Years of experience distribution 
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31% of the teachers had the experience in this profession between 1 and 3 years. 21% of them 

had the experience between 4 and 7 years. 14% of them had the experience between 8 and 11 

years. 30% of them had the experience of 11 years and above. Among these 741 teachers, 29 

of them (4%) did not answer this question. 

These teachers were mostly from public schools, and there were some of them who were 

working in private schools. The distribution is as follows: 

Figure 3-distribution of school type 

 

695 teachers (94%) were from public schools in Kurdistan, and 46 of them (6%) were from 

private schools. 

We also detected the country of origin of these teachers, and the results are as follows: 

Figure 4-Country of origin distribution 
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721 teachers (97%) were from Iraq and 20 of them (3%) were from Turkey.  

2.3.Data Collection 

We collected data by administering Likert-scale questionnaire and got demographic data from 

them firstly. Then we asked questions to check how aware the teachers were of these students 

in their classes. Moreover, we asked questions to check if they exactly know these students’ 

weak points. Later, we tried to get their attitudes to these children and if they think that these 

students have intelligence problems. We brought all data together and put them in statistics to 

evaluate and come to a conclusion. 

2.4. Validity and Reliability 

While we were preparing the questionnaire, we resorted to different sources for similar 

questionnaires to get an idea from them. Then, we put the questions into a classification in 

accordance with our aims to reach. We checked teachers’ awareness, what they know about the 

disability and what attitudes they developed towards these children in the questionnaire, so we 

prepared questions accordingly. We also gave them to some academicians being experts in this 

field and got their opinions. As a result of their recommendations, we made some amendments 

in our questionnaire. 

We also made reliability check in SPSS program, and the result of Cronbach alpha was .812, 

so it is in excellent range. 

Table 1-Cronbach Alpha results 

Reliability Statistics 

Cronbach's 

Alpha 

Cronbach's 

Alpha Based 

on 

Standardized 

Items N of Items 

.812 .813 14 

721

20

Iraq Turkey
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3. Findings 

In this study, we gathered the questions under different headings. First of all, we asked 

questions to determine whether teachers were aware of the existence of students with specific 

learning difficulties. Children suffering from this problem may not be labeled with this problem, 

but by other names. Although they are aware of the problem, teachers may give this problem 

other names. Therefore, the survey started by determining how much the teachers were aware 

of the existence of these students. In the next section, the common problems caused by the 

specific learning difficulties of these students were asked. These children generally have 

problems such as reading and writing, solving mathematical problems, and establishing social 

relations. In order to determine how aware the teachers were of this, questions were asked in 

the second group. Afterwards, the teachers were asked whether they knew the methods to deal 

with these children's problems, and the teachers' approach to this issue was determined. In the 

next section, teachers' attitudes towards these children were investigated. Finally, it was 

revealed how they diagnosed the problem. 

3.1.Awareness of the Existence of These Students 

The most basic point to be clarified is if these teachers are aware of the existence of these 

students in their classes. These students reveal themselves with some extraordinary qualities, 

but teachers may interpret these revelations wrongly.  

The Numbers in the statistics denote: 

1- Strongly agree 

2- Agree 

3- Neutral 

4- Disagree 

5- Strongly disagree 

The first thing we enquired in this questionnaire was if they are aware of these students in the 

classes. These are the statistics about the issue. 

Figure 5-Do you think there are students in your classes who need special education? 

 

736 teachers answered this question, and 622 of them (85%) are aware of these students in their 

classes. 52 of them remained neutral while 62 of them disagreed. These two groups make 15% 
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of the whole population, and it should be considered as high number of them who are not aware 

of these students. 

3.2. Awareness of Their Problems 

As it was mentioned above, these students have certain outstanding problems, and it is generally 

very easy to detect them among others. Since they are in an academic setting in the class, their 

existence is clearly detected because of their academic performance. We asked these clear signs 

of the students having specific learning disability to the teachers and the answers are shown in 

statistics below. 

One of the main problems of these students is being forgetful very often. When we asked the 

first question about this topic, they gave answers as follows: 

Figure 6-These students are very forgetful. 

 

731 teachers answered this item and 611 of them (%84) are aware of such a problem of these 

students. 70 teachers do not have any idea about it while 50 them do not think that they have 

such a problem. 

Their social relations are very poor, and they have difficulty in forming friendship with others, 

which could be because of their different and outstanding personality or the others’ attitudes 

towards them. Since they are generally academically poor achievers, the others may develop 

some prejudices to them, which even has the potential to worsen the situation. That is a crucial 

issue that teachers should be aware and interfere when necessary. To check how aware the 

teachers are, we asked the next question. 

Figure 7-They have problems with social interaction. 
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498 of 731 teachers (68%) think that they have social interaction problems. 92 of them (12%) 

do not think they have such a problem. For teachers, it is quite high proportion that such a 

percentage of them did not notice such a problem. 

Another problem they clearly exhibit is that they have very short attention span, and their 

concentration on anything lasts very short. To check how aware the teachers are, we asked the 

next item. 

Figure 8-They have poor attention span. 

 

342 of 736 teachers (46%) see that they have poor attention span. 219 teachers (30%) think that 

these students do not have such a problem, and 175 of them (24%) remained undecided. 

Although this is very clear sign for these children to have concentration problems, there are 

really a lot of people who did not detect it in their classes.  

One of the distinguishing features of these students is that their handwriting is very poor and 

full of spelling errors. In fact, it is possible to say that the most striking aspect among these 

items that show the problem aspects of children is their handwriting. Teachers may have 

detected students' other problems on more limited occasions. However, the handwritings of 

these children should be the most visible aspect for the teachers. In this case, the answers of the 

teachers to this question can clearly reveal their approach and knowledge on this subject.  

Figure 9-Their handwriting is poor and full of mistakes. 
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487 (66%) of 733 teachers seem to have discovered this problem of their students. On the other 

hand, 139 teachers (18%) expressed a negative opinion on this issue. According to these 

teachers, students do not have such a problem. In addition, 107 teachers (16%) remained neutral 

on this issue. In fact, the fact that such an obvious problem has not been seen by so many 

teachers leads us to consider different alternatives. Either these teachers do not know the 

specific learning disability and the problems it brings, or they may have given a cursory 

response when answering this questionnaire. 

One of the weak points of these students is that they make too many spelling mistakes. The 

extent to which teachers examine the problem in this regard is shown below. 

Figure 10-They have many spelling mistakes. 

 

533 (73%) of 734 teachers examined these weaknesses of their students. On the other hand, 110 

teachers (15%) think that children do not have such an aspect. 91 teachers (12%) are undecided 

on this issue. 

As stated above, the biggest academic problem of these children usually arises in their success 

in mathematics. In fact, their mathematical problem is more outstanding than reading and 

writing. Mathematics lessons are the subjects that these children are most worried about. Since 

their failures in this subject are very evident, the feeling that they will not succeed after a point 

turns into anxiety. To see how much teachers discovered this situation, we asked the next 

question. 

Figure 11-They are very anxious while doing math problems. 
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461 of 731 (63%) teachers expressed a positive opinion on this issue. According to these 

teachers, students experience anxiety problems in mathematics lessons. On the other hand, 89 

teachers (12%) claim that these children do not have such a problem. 181 teachers (25%) 

remained neutral on this issue. In fact, it is understandable for teachers to express negative 

opinions on this issue, because even if these students fail in mathematics, some of them may 

not show any signs of anxiety. 

There are different years of experience in the profession of these teachers. We applied ANOVA 

in SPSS, and the results are shown below. 

Dependent Variable Mean 

Difference 

(I-J) 

Std. 

Error 

Sig. 95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

These 

students are 

very 

forgetful. 

1-3 4-7 -.064 .082 .896 -.29 .17 

8-11 -.016 .093 .999 -.28 .25 

11 and 

above 

-.081 .075 .760 -.29 .13 

4-7 1-3 .064 .082 .896 -.17 .29 

8-11 .048 .099 .972 -.23 .33 

11 and 

above 

-.017 .083 .998 -.25 .21 

8-11 1-3 .016 .093 .999 -.25 .28 

4-7 -.048 .099 .972 -.33 .23 

11 and 

above 

-.065 .094 .922 -.33 .20 

11 and 

above 

1-3 .081 .075 .760 -.13 .29 

4-7 .017 .083 .998 -.21 .25 

8-11 .065 .094 .922 -.20 .33 
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They have 

problems 

with social 

interaction. 

1-3 4-7 -.126 .093 .605 -.39 .13 

8-11 -.132 .104 .660 -.42 .16 

11 and 

above 

.013 .084 .999 -.22 .25 

4-7 1-3 .126 .093 .605 -.13 .39 

8-11 -.006 .112 1.000 -.32 .31 

11 and 

above 

.138 .093 .532 -.12 .40 

8-11 1-3 .132 .104 .660 -.16 .42 

4-7 .006 .112 1.000 -.31 .32 

11 and 

above 

.144 .105 .595 -.15 .44 

11 and 

above 

1-3 -.013 .084 .999 -.25 .22 

4-7 -.138 .093 .532 -.40 .12 

8-11 -.144 .105 .595 -.44 .15 

They have 

poor 

attention 

span. 

1-3 4-7 -.194 .111 .381 -.50 .12 

8-11 -.115 .125 .837 -.47 .23 

11 and 

above 

.027 .100 .995 -.25 .31 

4-7 1-3 .194 .111 .381 -.12 .50 

8-11 .079 .134 .951 -.30 .45 

11 and 

above 

.221 .112 .269 -.09 .53 

8-11 1-3 .115 .125 .837 -.23 .47 

4-7 -.079 .134 .951 -.45 .30 

11 and 

above 

.142 .126 .732 -.21 .49 

11 and 

above 

1-3 -.027 .100 .995 -.31 .25 

4-7 -.221 .112 .269 -.53 .09 

8-11 -.142 .126 .732 -.49 .21 

Their 

handwriting 

is poor and 

1-3 4-7 -.143 .110 .637 -.45 .16 

8-11 -.030 .124 .996 -.38 .32 
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full of 

mistakes. 

11 and 

above 

.002 .099 1.000 -.28 .28 

4-7 1-3 .143 .110 .637 -.16 .45 

8-11 .114 .133 .867 -.26 .49 

11 and 

above 

.146 .111 .630 -.16 .46 

8-11 1-3 .030 .124 .996 -.32 .38 

4-7 -.114 .133 .867 -.49 .26 

11 and 

above 

.032 .125 .996 -.32 .38 

11 and 

above 

1-3 -.002 .099 1.000 -.28 .28 

4-7 -.146 .111 .630 -.46 .16 

8-11 -.032 .125 .996 -.38 .32 

They have 

many 

spelling 

mistakes. 

1-3 4-7 .015 .103 .999 -.27 .30 

8-11 .046 .116 .984 -.28 .37 

11 and 

above 

.149 .093 .468 -.11 .41 

4-7 1-3 -.015 .103 .999 -.30 .27 

8-11 .031 .125 .996 -.32 .38 

11 and 

above 

.134 .104 .642 -.16 .42 

8-11 1-3 -.046 .116 .984 -.37 .28 

4-7 -.031 .125 .996 -.38 .32 

11 and 

above 

.103 .117 .855 -.22 .43 

11 and 

above 

1-3 -.149 .093 .468 -.41 .11 

4-7 -.134 .104 .642 -.42 .16 

8-11 -.103 .117 .855 -.43 .22 

They are 

very 

anxious 

while doing 

math 

problems. 

1-3 4-7 -.085 .097 .855 -.36 .19 

8-11 .140 .109 .653 -.17 .45 

11 and 

above 

.126 .088 .565 -.12 .37 

4-7 1-3 .085 .097 .855 -.19 .36 
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8-11 .225 .118 .301 -.10 .55 

11 and 

above 

.211 .098 .201 -.06 .49 

8-11 1-3 -.140 .109 .653 -.45 .17 

4-7 -.225 .118 .301 -.55 .10 

11 and 

above 

-.014 .110 .999 -.32 .29 

11 and 

above 

1-3 -.126 .088 .565 -.37 .12 

4-7 -.211 .098 .201 -.49 .06 

8-11 .014 .110 .999 -.29 .32 

Table 2-ANOVA table according to years of experience 

According to these results, there is no significant difference by years of experience among these 

teachers. 

When we look at the frequencies of the answers, they will give more ideas about the answers. 

 

  Do you 

think 

there 

are 

student

s in 

your 

classes 

who 

need 

special 

educati

on? 

These 

stude

nts 

are 

very 

forget

ful. 

They 

have 

intellig

ence 

proble

ms. 

They 

have 

proble

ms 

with 

social 

interact

ion. 

They 

have 

poor 

attent

ion 

span. 

Their 

handwr

iting is 

poor 

and full 

of 

mistake

s. 

They 

have 

probl

ems 

with 

readin

g and 

writin

g. 

They 

have 

many 

spelli

ng 

mista

kes. 

They 

are 

very 

anxio

us 

while 

doing 

math 

proble

ms. 

N Vali

d 

738 732 733 731 736 734 734 736 734 

Miss

ing 

2 8 7 9 4 6 6 4 6 

Mean 1.95 2 2.32 2.32 2.75 2.32 2.08 2.2 2.33 

Median 2 2 2 2 3 2 2 2 2 

Std. 

Deviatio

n 

0.89 0.79 0.912 0.887 1.058 1.057 0.964 0.988 0.934 
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Range 4 4 4 4 4 4 4 4 4 

Minimu

m 

1 1 1 1 1 1 1 1 1 

Maximu

m 

5 5 5 5 5 5 5 5 5 

Table 3-Statistics of the answers about awareness of their problems 

The standard deviation of two answers stands out in the statistics. More teachers think that these 

students do not show any sign of poor attention span and that they do not have any bad 

handwriting. There are not so many teachers answering negatively in the other questions. 

According to these statistics, the most outstanding characteristic of these students is their being 

forgetful. More teachers in this question than any other questions gave positive answers 

denoting that their most apparent side is being forgetful. 

It should also be highlighted that 85% of the teachers think that there are students in their classes 

who are academically less successful than their friends. When they see this problem, it is 

expected that they should also see the other problems clearly. Since the teachers gave fewer 

positive answers to the other questions, it indicates that some teachers only see their academic 

problems, and they do not notice other points, or they are not aware of specific learning 

disability.  

When we look at the gender differences in these questions, the following table gives the results. 

Independent Samples Test 

  Levene's 

Test for 

Equality of 

Variances 

t-test for Equality of Means 

F Sig

. 

t df Sig. 

(2-

taile

d) 

Mean 

Differen

ce 

Std. 

Error 

Differen

ce 

95% 

Confidence 

Interval of 

the 

Difference 

Low

er 

Upp

er 

These 

students 

are very 

forgetful. 

Equal 

varianc

es 

assume

d 

3.62

1 

.05

7 

-

.759 

694 .448 -.045 .060 -.163 .072 

Equal 

varianc

es not 

    -

.753 

647.4

13 

.452 -.045 .060 -.164 .073 
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assume

d 

They 

have 

intelligen

ce 

problems

. 

Equal 

varianc

es 

assume

d 

.442 .50

6 

-

1.04

2 

694 .298 -.073 .070 -.210 .064 

Equal 

varianc

es not 

assume

d 

    -

1.04

2 

671.9

76 

.298 -.073 .070 -.210 .064 

They 

have 

problems 

with 

social 

interactio

n. 

Equal 

varianc

es 

assume

d 

.001 .97

3 

.663 694 .508 .045 .067 -.087 .176 

Equal 

varianc

es not 

assume

d 

    .663 673.7

48 

.508 .045 .067 -.087 .176 

They 

have 

poor 

attention 

span. 

Equal 

varianc

es 

assume

d 

4.61

2 

.03

2 

1.01

6 

694 .310 .082 .081 -.076 .240 

Equal 

varianc

es not 

assume

d 

    1.01

1 

659.4

00 

.312 .082 .081 -.077 .241 

Their 

handwriti

ng is 

poor and 

full of 

mistakes. 

Equal 

varianc

es 

assume

d 

13.2

55 

.00

0 

-

3.03

4 

694 .003 -.240 .079 -.396 -

.085 

Equal 

varianc

es not 

assume

d 

    -

3.00

9 

647.2

50 

.003 -.240 .080 -.397 -

.083 
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They 

have 

many 

spelling 

mistakes. 

Equal 

varianc

es 

assume

d 

1.98

2 

.16

0 

.522 694 .602 .039 .074 -.107 .184 

Equal 

varianc

es not 

assume

d 

    .525 686.0

62 

.600 .039 .074 -.106 .183 

They are 

very 

anxious 

while 

doing 

math 

problems

. 

Equal 

varianc

es 

assume

d 

1.74

6 

.18

7 

-

.951 

694 .342 -.067 .070 -.205 .071 

Equal 

varianc

es not 

assume

d 

    -

.950 

669.5

07 

.343 -.067 .071 -.205 .072 

 

Table 4-Gender differences in the answers 

There is no statistically significant difference between two gender types.  

 

3.3. Awareness to Deal with Them 

It requires expert assistance to fully deal with the problems of these students. In related 

literature, it is generally recommended that they should have normal education with other peers 

but also should be supported by an expert in this field. In other words, they should get special 

education to overcome the academic difficulties. Yet it is still crucial for the teachers to know 

the ways to deal with them from different perspectives. Teachers may not help them 

academically, but they can help them socialize with others, be ordinary members of society, 

and even encourage other students to have good relations with them. In this sense, we asked the 

next question to the teachers and the answers are as follows. 

Figure 12-I know the ways to cope with their problems. 
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526 out of 730 teachers (72%) stated that they know how to deal with the problems of these 

students. On the other hand, 58 people (8%) stated that this issue is unsolvable for them. An 

important issue here is that it is necessary to take into account that these teachers may have 

become intolerant of these children in their classes. Therefore, while the majority of teachers 

said that they could cope with their problems, a small number of teachers expressed a negative 

opinion on this issue. In addition, 148 teachers (20%) were undecided on this issue. In fact, we 

can state that they also have negative opinions about these students. Therefore, it can be said 

that 28% of the teachers stated that they do not know the ways of coping with the problems of 

these students. 

3.4.Teacher Attitudes 

The failure in the academic success of the students is really tiring for the teachers, and the 

problems in social communication cause other problems in the classroom. Therefore, as in other 

students, some negative attitudes may develop in teachers towards these students. To see to 

what extent these attitudes were revealed by the teachers we surveyed, we asked them the 

following 3 questions. 

 First, we investigated the question of whether teachers want these students in their classrooms. 

The first reaction that teachers can develop when these children become problems is that they 

do not want them in their classes, or from another point of view, we can say that the teachers 

who try all the alternatives finally come to this idea. 

Figure 13-I don't want them in my classes. 

 

 Considering the answers we received from the teachers, 171 (23%) of 734 teachers do not want 

to see these students in their classrooms. In fact, the answers given to this question are consistent 
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with the previous question in which some teachers stated that they could not cope with the 

problems of these students. In the same way, the answers to this question have also emerged at 

a rate close to the previous question. Therefore, we can conclude that teachers who cannot cope 

with the problems of these students do not want these children in their classrooms. 

On the other hand, 422 teachers (57%) stated that they had no problems with these students. 

Although this rate is high, it is remarkable that the other group of teachers do not want these 

children in their classrooms. The presence of so many teachers in this population can be 

considered as a high number.  

In parallel with the same issue, we can say that the teachers are helpless at the point where they 

cannot find a solution to the problems of these children, and they develop an attitude 

accordingly. In context, we asked the teachers if there was a solution to these students' 

problems. 

Figure 14-There is no cure for their problems. 

 

155 (21%) of 726 teachers think that these children's problems have no solutions. In addition, 

107 teachers (15%) were undecided on this issue. 464 (64%) teachers think that these students' 

problems have a solution. Therefore, we can say that these teachers have developed more 

positive attitudes.  

When we look at ANOVA table to see significant differences among years of experience 

groups, we will see the point.  

Multiple Comparisons 

Scheffe 

Dependent Variable 

Mean 

Difference 

(I-J) 

Std. 

Error Sig. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

I don't 

want 

them in 

1-3 4-7 -.236 .124 .307 -.58 .11 

8-11 -.156 .140 .744 -.55 .24 
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my 

classes. 

11 

and 

above 

.211 .112 .313 -.10 .52 

4-7 1-3 .236 .124 .307 -.11 .58 

8-11 .080 .151 .964 -.34 .50 

11 

and 

above 

.447* .124 .005 .10 .80 

8-11 1-3 .156 .140 .744 -.24 .55 

4-7 -.080 .151 .964 -.50 .34 

11 

and 

above 

.367 .141 .079 -.03 .76 

11 

and 

above 

1-3 -.211 .112 .313 -.52 .10 

4-7 -.447* .124 .005 -.80 -.10 

8-11 -.367 .141 .079 -.76 .03 

They 

distort the 

normal 

flow of 

the 

lesson. 

1-3 4-7 -.152 .113 .614 -.47 .17 

8-11 -.347 .128 .063 -.71 .01 

11 

and 

above 

.000 .102 1.000 -.29 .29 

4-7 1-3 .152 .113 .614 -.17 .47 

8-11 -.195 .137 .572 -.58 .19 

11 

and 

above 

.152 .114 .618 -.17 .47 

8-11 1-3 .347 .128 .063 -.01 .71 

4-7 .195 .137 .572 -.19 .58 

11 

and 

above 

.346 .129 .065 -.01 .71 

1-3 .000 .102 1.000 -.29 .29 
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11 

and 

above 

4-7 -.152 .114 .618 -.47 .17 

8-11 -.346 .129 .065 -.71 .01 

There is 

no cure 

for their 

problems. 

1-3 4-7 -.142 .127 .745 -.50 .22 

8-11 -.043 .144 .993 -.45 .36 

11 

and 

above 

.027 .115 .997 -.30 .35 

4-7 1-3 .142 .127 .745 -.22 .50 

8-11 .098 .155 .939 -.34 .53 

11 

and 

above 

.168 .128 .630 -.19 .53 

8-11 1-3 .043 .144 .993 -.36 .45 

4-7 -.098 .155 .939 -.53 .34 

11 

and 

above 

.070 .145 .972 -.34 .48 

11 

and 

above 

1-3 -.027 .115 .997 -.35 .30 

4-7 -.168 .128 .630 -.53 .19 

8-11 -.070 .145 .972 -.48 .34 

*. The mean difference is significant at the 0.05 level. 

Table 5- Teachers’ attitudes according to the years of experience 

In these three questions, there is no significance difference among the groups except one 

question between two groups. In the question if they want these students in their class or not, 

there is significant difference between 4-7 years of experience group and 11 and above group. 

The mean difference between them lower than 0.05 and it gives us the significant difference. 

After several years of experience, they may have developed negative feelings to these children, 

and after getting more experience, they may have developed more positive ideas to these 

children.  

As for gender differences, we get these results. 

Independent Samples Test 
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  Levene's Test 

for Equality 

of Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-

tailed

) 

Mean 

Differe

nce 

Std. 

Error 

Differe

nce 

95% 

Confidence 

Interval of 

the 

Difference 

Low

er 

Uppe

r 

I don't 

want 

them 

in my 

classes

. 

Equal 

varian

ces 

assum

ed 

2.964 .086 .136 711 .892 .012 .089 -.163 .187 

Equal 

varian

ces not 

assum

ed 

    .136 701.2

08 

.892 .012 .089 -.162 .187 

They 

distort 

the 

normal 

flow of 

the 

lesson. 

Equal 

varian

ces 

assum

ed 

.027 .869 -.772 711 .441 -.062 .081 -.221 .096 

Equal 

varian

ces not 

assum

ed 

    -.773 696.5

28 

.440 -.062 .081 -.221 .096 

There 

is no 

cure 

for 

their 

proble

ms. 

Equal 

varian

ces 

assum

ed 

.469 .493 .783 711 .434 .071 .091 -.107 .249 

Equal 

varian

ces not 

assum

ed 

    .781 681.2

48 

.435 .071 .091 -.108 .250 

Table 6-Teachers' attitudes according to gender differences 

There is no statistically significant difference between two genders. 



 

 149 

Proceeding of 12th International Conference on Educational Studies and Applied Linguistics (VESAL12) 

DOI: https://doi.org/10.31972/vesal12 

3.5.Diagnosis of the Problem 

After the teachers' knowledge, attitudes, and experiences about these students, we asked the last 

and most important question of this study to see how they diagnosed this problem. The majority 

of teachers are aware of children's problems. In addition, these teachers generally show a 

positive attitude towards students. However, at the point of diagnosing the problem, it is 

generally thought to be an intelligence problem. To see how much these teachers made this 

misdiagnosis, we asked the next question. 

Figure 15-They have intelligence problems. 

 

  506 (69%) of 731 teachers in total state that these children have intelligence problems. On the 

other hand, 125 people (17%) were undecided on this issue. 100 teachers (14%) stated that these 

children do not have intelligence problems. In this case, we can state that the problem of these 

children is correctly diagnosed by only 14 percent of the teachers. 

When we compare different years of experience in ANOVA test, we can see the results as 

follows. 

Multiple Comparisons 

Dependent Variable:  

Scheffe 

(I) Years of 

experience 

Mean 

Difference 

(I-J) 

Std. 

Error 

Sig. 95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

1-3 4-7 -.093 .095 .814 -.36 .17 

8-11 -.147 .107 .598 -.45 .15 

11 and 

above 

.037 .086 .981 -.20 .28 

4-7 1-3 .093 .095 .814 -.17 .36 

8-11 -.054 .115 .974 -.38 .27 
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11 and 

above 

.129 .096 .610 -.14 .40 

8-11 1-3 .147 .107 .598 -.15 .45 

4-7 .054 .115 .974 -.27 .38 

11 and 

above 

.184 .108 .407 -.12 .49 

11 and 

above 

1-3 -.037 .086 .981 -.28 .20 

4-7 -.129 .096 .610 -.40 .14 

8-11 -.184 .108 .407 -.49 .12 

Table 7-ANOVA table according to years of experience 

We do not see any significant difference according to years of experience. The teachers in 

general think that they have intelligence problems. Although these teachers changed their 

attitudes towards them as they gained more experience, their diagnosis did not change in years. 

It means teachers need more informing about specific learning disability. 

The different points of view according to gender is shown above in this question 

Independent Samples Test 

  Levene's 

Test for 

Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig. 

(2-

taile

d) 

Mean 

Differe

nce 

Std. 

Error 

Differe

nce 

95% 

Confidence 

Interval of 

the 

Difference 

Low

er 

Uppe

r 

They 

have 

intellige

nce 

problem

s. 

Equal 

varian

ces 

assum

ed 

.411 .522 -

1.19

7 

728 .232 -.081 .068 -.214 .052 

Equal 

varian

ces 

not 

assum

ed 

    -

1.19

7 

711.7

76 

.232 -.081 .068 -.214 .052 

Table 8-Comparison of Genders about intelligence 
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There is no statistically significant difference between the genders. 

4. Discussion 

Specific learning disability is a very common problem among children. This problem arises 

especially in school age. The results we obtained from the questionnaire we made with the 

teachers revealed the opinions of the teachers about the students with specific learning 

disability. 

Most of the teachers are aware of the existence of these children. However, these teachers 

examine children only for their academic achievements. In addition, teachers often see the 

typical problems of these children. One of the most important shortcomings of children, 

forgetfulness, is the aspect that attracts the most attention of teachers. However, poor attention 

span, which is one of the main problems of these children, did not attract the attention of many 

of the teachers. 

Another aspect that attracts the attention of teachers is the social relations of these children. 

Most of the teachers discovered that their social relations were weak. However, it is seen that 

they do not pay much attention to some details. For example, the most unsuccessful course of 

these children academically is mathematics. In fact, mathematics is the one with the most 

distinguishing weaknesses of them besides all the others. It was seen that a significant part of 

the teachers could not realize this problem aspect of the issue. 

 When we look at the answers comparatively, the majority of the teachers claimed that they 

know the ways of coping with these children's problems. However, on the other hand, many 

teachers did not realize the typical problems of children. The conclusion to be drawn here is 

that these teachers see children's problems with different frequencies. In other words, they see 

some problems more than others. The high number of teachers who stated that they could cope 

with the problems can be attributed to some reasons. For example, these teachers are self-

confident about it. According to them, there are certain ways to cope with children's academic 

failures and these teachers know these ways. From another point of view, it can be said that 

teachers attribute a different meaning to this question. They may have understood that the 

teachers would not allow these children to fail in their social relationships and sabotage the 

lessons. On the other hand, it is not consistent that the answer to this question is so high when 

compared to other questions. 

When we look at the attitudes of the teachers towards the students, it is seen that relatively few 

of the population develop a negative attitude. However, considering the size of the population, 

we can say that this number is quite high. Therefore, a significant part of teachers need to be 

informed more about these children. In addition, these teachers may have problems because 

they do not know how to deal with these children. At this point, teachers may also need 

technical support. In addition, it is necessary to observe the situation of teachers who have 

negative attitudes in more detail. Sometimes the children that these teachers encounter can be 

highly problematic. Therefore, teachers' tolerance towards these children may have decreased. 

In addition, the educational aspects that concern the problems of these children do not look at 

the teachers. The people who will give special education to these children are not teachers. 

Parents have a responsibility in this regard. Children in need of special education can be trained 

by experts in this field. What teachers can do in this regard is to enable children to socialize 
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faster in the class and school and to give them the feeling that they are normal members of the 

society. Otherwise, on an academic point, teachers do not have much to offer these children. 

Therefore, an important part of the teachers think that there is no solution to the problem of 

these children. It is quite normal for them to think this way, as this subject is beyond their 

specialization. However, the problem side of this issue arises when teachers develop a negative 

attitude towards these children. 

When we come to the point, which is the main emphasis of this study, we see that most of the 

teachers misdiagnosed the problems of these children. As the relevant literature insists, these 

children mostly do not have intelligence problems. But more than anything else, the reason 

behind their outstanding academic problems is not what teachers see. These children cannot 

bring together the concepts in their minds and the symbols that correspond to them in the world 

outside. They cannot think that the symbol they see in front of them corresponds to the concept 

in their minds. This is why academic failure occurs. However, as seen in this study, the majority 

of teachers think that these children have intelligence problems. Although teachers usually 

diagnose problem points correctly, they do not see that these children do not have intelligence 

problems as a result. Teachers need serious training and guidance in this regard. Even after 

these needs are met, teachers' attitudes towards children can change greatly, because when we 

label a person as retarded, we are already accepting that they do not have the capacity to learn 

any more. This is just a prejudice that can have dire consequences. Breaking this prejudice in 

teachers' minds through necessary education can make great changes in their attitudes towards 

children. In addition, although teachers see the current problem, they may not know that it is 

called specific learning disability in modern psychology and what the content of it is. The 

training to be given to teachers on this subject can be an important step in overcoming the 

problems of these children. 

 In addition, parents have a lot of work to do in this regard. First of all, it is the duty of parents 

to diagnose their child's problem as early as possible. In addition, parents must make an effort 

to provide the necessary special education. In this regard, one should not expect much from the 

teacher or the school. The solution to this is only the experts of the subject. What they expect 

from the teacher is to help their children socialize and to help them feel part of that society. 

Conclusion 

Specific learning disabilities not only negatively affect children's education life, but also 

negatively affect their later life. Parents, who are expected to take the first step in this regard, 

neglect this issue due to different psychological factors. The most obvious reason for this is that 

parents, as well as teachers, think of the existence of an intelligence problem labeled on these 

children. Because they are uncomfortable with their own children being named in this way, 

they often neglect this issue. However, telling them that the issue is not an intelligence problem 

and their taking action will be an important factor in changing attitudes towards these children. 

In addition, the issue needs to be addressed at the policy makers level and evaluated as an 

education policy. Therefore, the steps towards resolving the issue can start from the policy level 

and extend down to educational institutions, teachers and parents, then other students and these 

students. One of the biggest obstacles to developing a solution to this problem is psychological 

barriers. The misdiagnosed intelligence problem about these children gives very painful results. 

Reflecting the issue correctly can be a giant step towards solving the problem. 
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APPENDIX- The questionnaire 

Gender  ڕەگەز male / 

 نێر 

female 

 مێ /

      

Years of experience 1 ساڵەکانی ئەزموون to 3 / 

1 3 بۆ  

4 to 7 / 

٧ بۆ ١  

8 to 11 

 بۆ  8 /

11 

11 and 

over / 

 و 11

 زیاتر 

  

Country of Origin وڵات Iraq / 

 عێراق

Turkey 

 تورکیا /

Iran / 

 ئێران

Syria 

 سوریا

Other / 

تر  ئەوانی  

School type  جۆری قوتابخانە Private 

 تایبەت 

Public 

 گشتی  /

      

              

    strongly 

agree / 

توندی  بە  

 ڕازیم 

agree / 

 ڕازیم 

neutral 

 بێلایەن /

disagree 

 نارەزایم /

strongly 

disagree 

 بە /

 توندی

 ناڕازیم 
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Do you think there 

are students in your 

classes who need 

special education? 

پۆلەکانتدا   لە  وایە   پێت 

پێویستی   کە  هەیە  قوتابی 

تایبەت   پەروەردەی  بە 

 هەبئت؟ 

          

These students are 

very forgetful. 

زۆر   خوێندکارانە  ئەم 

 شت لە بیر دەکەن.

          

They have 

intelligence 

problems. 

زیرەکییان   کێشەی  ئەوان 

 هەیە. 

          

They have 

problems with 

social interaction. 

هەیە   کێشەیان  ئەوان 

گفتوگۆی   لەگەڵ 

 کۆمەڵایەتیدا. 

          

They have poor 

attention span.  

خراپیان   سەرنجی  ئەوان 

 هەیە . 

          

Their handwriting 

is poor and full of 

mistakes. 

خراپە  دەستنووسەکانیان 

 و پڕە لە هەڵە. 

          

They have many 

spelling mistakes. 

هەڵەی   ئەوان 

زۆریان  ڕێنووسێکی 

 هەیە. 

          

They are very 

anxious while 

doing math 

problems. 

لە   دەشلەژئن  زۆر  ئەوان 

شیکارکردنی  کاتی  

 هاوکئشەی بیرکاریدا. 

          

I know the ways to 

cope with their 

problems. 

گونجان   ڕێگاکانی  من 

 لەگەڵ کێشەکانیان دەزانم. 

          

I don't want them in 

my classes. 

لە  ناوێت  ئەوانم  من 

 پۆلەکانمدا. 

          

They distort the 

normal flow of the 

lesson. 

ئاسایی  ریتمی  ئەوان 

 وانەکە دەشێوێنن.

          

There is no cure for 

their problems. 

هیچ چارەسەرێک نییە بۆ  

 کێشەکانیان.
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Abstract 

The categories introduced to the world of science by Aristotle basically express the different situations necessary 

for the definition of a noun. According to Aristotle, who put forward 9 different categories related to the noun, the 

features that will distinguish an object from others are determined by these categories. In its definition, the noun 

is expressed as substance, while the other categories are determined as accidents. In addition, he mentioned 4 

different causes of the existence of an object. All these are effectively used for word definitions, especially in 

dictionaries. The concepts of universal, which are related to the word, and differentia, which distinguish the word 

from others in its own kind, are the concepts that dictionaries especially focus on. Knowing and using these 

concepts correctly by teachers will help students understand better. This study was conducted to confirm this aim. 

In this study, 15 teachers were asked to define the given words and then the problematic situations in the definitions 

were mentioned to the teachers. Afterwards, the issue of categories and what universal and differentia are, were 

explained to the teachers and asked to redefine the words. In this case, it has been observed that teachers were 

more successful. In addition, the word definitions were given to the students, and they were asked what the word 

was. The rate of students knowing the words correctly was found to be sixty-two percent. 

Key Words: Aristotle, Categories, Word Definitions, ESL / EFL context 

Introduction 

Aristotle developed the theory of categories to solve some philosophical problems and to 

remove the wrong meanings in the words used by the philosophers before him. Aristotle, who 

later revealed the 5 universals in relation to this, wanted to take the ongoing discussions about 

the first matter of the universe to another dimension with the theory of four causes. Later, all 

these theories were further developed in the world of philosophy. In their developmental stages, 

they began to be used in word definitions as their practical aspects were remarkable. This study 

focuses on how these theories will be used in word definitions and how this will contribute to 

EFL / ESL environments. 

1. Literature Review 

1.1. Aristotle’s Categories 

In the scientific world, some theories are known as specific to the people who put forward that 

theory and are referred to with those people. In this context, the scientist who developed the 

theory and the theory itself are mentioned together. The theory of categories is a something that 

can be evaluated precisely in this class. Aristotle, the owner of this theory, put forward it to 

describe a name and the different situations associated with that name (Hacking, 1991). In fact, 

this theory, which consists of putting what people naturally do in daily language on a scientific 

mailto:recep.bilgin@tiu.edu.iq
mailto:yunus.yildiz@tiu.edu.iq
mailto:recep.bilgin@tiu.edu.iq
https://doi.org/10.31972/vesal12.12


 

 158 

Proceeding of 12th International Conference on Educational Studies and Applied Linguistics (VESAL12) 

DOI: https://doi.org/10.31972/vesal12 

basis, was put forward to eliminate the misunderstandings that would arise if the word was used 

in different meanings. According to Aristotle, in order to overcome the ambiguity that arises 

when a word is used in more than one different sense, it is necessary to use it carefully by 

distinguishing its different meanings. That's why, in his theory of categories, he puts forward 

various ideas about what being is and what it means and puts forward this theory to justify them 

(Tarski, 1994). 

The theory of categories, which expresses the effort to define the objects we see with our eyes 

correctly, put an object that is not dependent on anything else and that is self-sufficient and the 

qualities of this object into a group. In the other group, he put the properties that exist depending 

on this object and that emerge relatively with the relationship with that object (Chrudzimski, 

2015). 

In this context, Aristotle attributed the concept of substance to the beings themselves. This 

substance is the name that will be the basis of all other predicates, and nothing else is needed 

for its continued existence. Among all categories, substance is designated as the first category. 

On this basis, other attributes were put forward by attaching to this name. Where substance is 

based, other features are associated with this name and this name is defined as the subject to 

which other categories are attributed (Sokolowski, 1970). 

In addition to this basic category, 9 more categories were put forward to be associated with it 

in different ways. These categories are defined as accidents in Aristotle's concepts. It is stated 

that the reason for defining them in this way is that these categories are in a formation and 

change and they are in a temporary interaction with the names they are associated with. The 

main feature of these categories is that they help define the first category, substance. These 

categories exist depending on the substance and vary according to different conditions (Abed, 

1991). 

The other categories which are attributed to the substance are named accidents and are listed as 

follows: 

1-) Quantity: The existence of the substance can be defined with how many, how much, what 

length, what weight, etc. measures that will differentiate it from others. These measures are 

evaluated in this category. In this context, concepts such as the length, width, depth, number, 

amount of an object can be used to describe it, and within this definition, one object can be 

separated from the others in the human mind. For example, where a herd of animals is defined, 

it is a defining feature to highlight the large number of them. 

2-) Quality: When we define how the object we are dealing with is, we give an idea about the 

quality of that object. For example, colors have the property of being an accident which can be 

associated to a substance. When the red fluid in the living body is called, blood is defined. Like 

this, where grass is defined, its green color comes to the fore. Likewise, when we define lemon, 

the yellow color is a defining feature. When we say the fastest land animal like this, we define 

the cheetah. The concept of fastest here is a feature attributed to this animal and this animal is 

known for this feature. However, this feature is not always valid and is a temporary condition 

on this animal. Cheetah cubs are not the fastest. This animal gains this feature as it develops. 

Because of these temporal characteristics of the other 9 categories, Aristotle referred to them 

as accidents. 
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3-) Relation: It is the category that shows the relationship of an object with others. In this case, 

the existence of an object is defined in relation to other objects. For example, when it comes to 

sports that require players to be tall, basketball comes to the fore. Here, the fact that the athletes 

are taller than the athletes who are interested in other sports branches shows the relative 

characteristic of this sport. With another example, when the feature of being a mammal, which 

is not found in any of the flying animals, but only in one of them is brought to the fore, the bat 

comes to mind. In addition, when we describe the highest-flying bird of prey, the Eagle is 

defined. Thus, the features of the being that emerge as a result of its relations with other beings 

are evaluated in this category and can have distinctive features (Glogger et al., 2012). 

4-) Where (Place): In some cases, expressing where the object is appears as a feature that 

distinguishes it from others. For example, when describing a desk, specifying the class, where 

it is, stands out as an important descriptive feature. 

5-) When (Time): In some other cases, it can be a defining feature to express when something 

occurs or is found. For example, when we think of an object whose ripening time is autumn, 

we think of fruit. Therefore, expressing that the ripening time is autumn for many fruits can be 

a defining feature. 

6-) Being in a position: The position of an object can sometimes be an effective example to 

describe this. For example, in the case where we describe a mole, it is a defining feature that 

we state that it is underground and digs the earth. 

7-) Having: Other objects owned by an object and attached to it may show distinctive features 

in identifying it. For example, when we describe a centipede, expressing that it has many feet 

will distinguish it from other living things. 

8-) Acting: It is a defining feature that an object has in an agent (doer) state and that what it 

does is unique to it. For example, the most defining feature of a knife is its cutting. When we 

define it through cutting, which is the action of the knife, we attribute it to a distinctive feature 

from other objects (Buchheim, 2008). 

9-) Being acted upon: Some other objects are also in passive state and are affected by the work 

done. For example, when we define a cart, we express that it is pulled by a horse. Thus, a 

descriptive feature is revealed (Bianchi, 2018). 

The other 9 categories attributed to substance are temporary features on the substance. The 

quantity of an object can be a distinguishing feature about it. However, this quantity is not found 

in this object under all circumstances. Likewise, when we look at quality, we express that 

something is very fast, and this feature distinguishes it from others. For example, the airplane 

is known as the fastest means of transport invented by humans. However, we also see the planes 

motionless. Therefore, the speed of the aircraft appears as a feature that sometimes emerges. In 

this case, the feature of being the fastest of the aircraft is defined as an accident attributed to it. 

In Aristotle's categorization, an accident is a property that an object has temporarily and 

sometimes does not have in other cases, and sometimes changes. However, these features 

sometimes reveal their distinctive aspects in the identification of objects. In this respect, the use 

of categories in word definition is a scientific method, and it has features teachers can use 

effectively in the classroom (McDaniel, 2017). 
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1.2. Five Universals 

While categories are used to define a substance within itself and to distinguish it from others, 

five universals are used to categorize these substances among themselves (Tweedale, 1988). 

For example, when we consider an eagle, we can define this bird with some distinguishing 

features from other birds within the framework of the above-mentioned categories. For 

example, it is their distinctive feature to fly relatively high compared to other raptors. However, 

there are other categories by which the eagle will be defined. This classification was developed 

by Porphyry during the development processes of the science of logic. In this context, the 

concept of the 5 Universals, which is one of the important discussion topics of all medieval 

philosophy, emerged (Marenbon, 2015). 

Having systematized Aristotle's categories, Porphyry put these concepts in an order. Substance, 

which is the basic category of Aristotle, was defined with a different classification by Porphyry 

as well as being defined with different features in the categories (Gregorić, 2004). Accordingly, 

the Eagle, whose example we have given above, is first of all in the category of an entity that 

has a body. This being, which will be defined as a living creature in its immediate sub-category, 

can be defined as an animal in another sub-category. In a lower step of this, we can define it as 

a bird. Later, the eagle can be described as a bird of prey. This definition, which was put forward 

as the Porphyrian tree, was basically discussed in 5 categories. These categories are named as: 

genus 

species 

differentia 

proprium (self-hood) 

accidens (accident) (Maclean, 2005) 

In order to present different forms of Aristotle's theory of categories and to express basically 

the same thing as Plato's theory of ideas and Aristotle's theory of categories, Porphyry, a neo-

platonic philosopher, discussed the concept of 5 universals in his work called Isagoge and 

introduced a new classification. He did not create the table, which later took its place in the 

world of philosophy as the Porphyrian tree, as it is shown in the modern world. However, based 

on the explanations he made in this work, the logicians of the 13th century created this tree 

(Demey, 2018). 

Table 9-Porphyrian Tree 
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(Demey, 2018) 

The highest category in this tree, substance, is considered the highest genus. The genus is 

divided into two main species. These are non-bodily substance and bodily substance. Logically, 

the second category we consider as “species” here can be considered “genus” relative to the 

lower categories. This category, on the other hand, can be divided into two as non-animate and 

animate. Likewise, when this category is treated as a “genus”, it is possible to divide it into two 

separate “species”. These are non-rational animal and rational animal. At this point, rational 

animal means human. Finally, it is possible to identify these people one by one by their names 

(Demey, 2018). 

The five universals we have mentioned here have been one of the most important topics of 

discussion in all of medieval history. This understanding, which envisages the positioning of 

beings from the general to the specific, emerged as a prototype of the way in which animals 

and plants are classified in today's biology science (Berlin et al., 1973). According to this 

classification, when we consider cats as a family under the most general heading, we see that 

they are divided into different genus. These animals, called "felis" in genus, are divided into 

subspecies such as lion, tiger, leopard, cheetah, cougar and domestic cat (Day and Jayne, 2007). 

However, such clear distinctions were not made when these concepts emerged, and they were 

used for long periods. Therefore, when we consider an object, it is named as species according 

to the category above itself and as genus according to the category below itself. In these 

classifications, revealing the features that distinguish one substance from another is expressed 

under the term differentia. For example, the mane of a male lion can be considered as a 

differentia. In the same way, proprium, which is used to distinguish one substance from another, 

is expressed as a property belonging to the being in question and not seen in any other species. 

For example, the two eyes of some cats being different colors appear only as a characteristic of 

that cat species. In this respect, this feature is called proprium unique to it (Sowa, 1995). 

The accident, which is in the lowest category of the 5 universals, refers to the features that are 

temporarily found on the being (or substance), as stated in the categories above. When we take 

the human being as an example, there are features such as walking, running and sweating. 
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However, these do not always appear on humans (Ayers, 1981). Due to these aspects, they can 

be described as accidents. In addition, laughing and talking can be grouped under the proprium, 

since they are only human traits. However, it should be noted that expressing many features 

under a single heading is a relative perspective. For example, a person's standing would be 

differentia that distinguishes him from other beings, and it can also be called proprium because 

it is not seen in other living things. In addition, the fact that the act of standing does not always 

occur may cause us to characterize it as an accident (Nauta, 2009). In addition, although the act 

of standing is known only to humans, it is known that monkey species and bears also stand in 

shorter periods. The important point here is that the species is known with that feature in the 

definitions to be made. Therefore, when a standing being is expressed in a definition to be made, 

the human beings come to mind, because this action is identified with them. It does not harm 

the nature of the description for other beings to do this action temporarily. 

1.3. Four Causes 

One of the most important discussion topics of ancient Greek thought is what the first and 

primitive substance called archaea is. The debates over many generations about this were 

grounded in Aristotle, and this issue was discussed from a much broader perspective. Instead 

of discussing the first matter of the universe, Aristotle talked about 4 causes inside and outside 

of beings. Of these 4 causes, 2 were defined as inside the being and 2 as outside it (Pérez-

Álvarez, 2017) Aristotle listed these causes as follows. 

1-) Material cause: It is the cause that expresses what an object is made of and what its first 

substance is. Here, Aristotle defined the reference that the previous philosophers gave to the 

first matter of the universe as only one of the 4 reasons, and in this definition he followed a 

very different path from what they did. Accordingly, he took a step back in time by revealing 

the material cause of the materials in front of our eyes instead of the first matter existing in the 

universe. 

2-) Formal Cause: What Aristotle means here is what shape was given to it by using the material 

mentioned in the previous article. For example, the material cause for a statue is bronze, while 

the formal cause is the shape it has acquired, so it is the sculpture that has been carved. 

3-) Efficient cause: The cause Aristotle means at this point is the person who created this work, 

and this person is referred to as an agent or doer. A human or natural process that brings the 

work we have to this shape is called an efficient cause. 

4-) Final Cause: Finally, the purpose for which an object is produced is called its final cause 

(Overton and Reese, 1973). 

As an example of all of these processes, we can consider the casserole. First of all, the material 

cause of the casserole is iron, copper or aluminum metal. The formal reason for this is that it is 

transformed into a casserole for cooking and the casserole shape is given to this material. There 

are people who do this as an efficient cause. The final cause at the end concentrates on why it 

was done. This casserole is made for cooking and that is its final cause. 

The fact that the 4 causes we mentioned here are the subject of this study is based on an 

important reason. As mentioned above, it is important to reveal the distinguishing features of 

objects in the definition. These distinguishing features can sometimes be one or more of the 9 
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categories mentioned above. In addition, the classification we see in the 5 universals can be 

used to reveal the difference of objects or living things from each other, and one of these 

categories can define what is different. Likewise, Aristotle's 4 causes can be considered as a 

differentia to reveal the difference of objects from each other. All of these definitions are 

convenient tools to be used to express different aspects of the words we are trying to give the 

dictionary meaning of. 

1.4. Word Definitions 

Although there are different aspects of the dictionary definitions of words, the main thing is to 

express the aspect of the word in question that is different from other words in the same group, 

after expressing under which genus words are. The feature or features of the objects in the same 

category that will distinguish one from the other are called differentiae (Noraset et al., 2017). 

Basically, the 5 universals mentioned above play an important role in describing the upper 

category (genus) an object is in. In addition, differentiae, which expresses the distinguishing 

features of a word from others, can be one or more of the 9 categories mentioned above. In 

addition, any of the 4 causes can be used to describe the difference. Revealing descriptive 

differences is completely subjective and may vary according to the point of view of the person 

describing it. The important thing here is that the definition given is reflected correctly on the 

target audience. If the person who is exposed to the definition understands the given word with 

different features, the purpose will be realized. 

When we take a plate as an example, or we can say it is a tool. But in this case, we 

overgeneralize the genus and it may cause misunderstanding in definition. If we give the genus 

as "a kitchen tool", it is much clearer and easier to understand. We can also express different 

properties of a plate under the categories as follows: 

Table 10- The word "plate" in categories 

Substance plate 

Quantity generally, 12 items in 

crockery 

Quality porcelain 

Relation wider than a bowl 

Where  in the kitchen / on the table 

When  while eating meal 

Being in a 

position 

lying on the table 

Having round shape 

Acting keeping meal 

Being acted 

upon 

food can be put in it 

 

It also possible to define a plate by using five universals. 

Table 11-Expression of a plate in five universals 

genus tool 

species kitchen tool 
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differentia oval, shallow 

proprium (self-

hood) 

give food in it 

accidens 

(accident) 

made of 

porcelain 

 

Lastly, we can also define the word “plate” with the four causes. 

Table 12-Expression of a plate in four causes 

Material 

cause 

porcelain 

Formal 

Cause 

oval shape 

Efficient 

cause 

humans 

made it 

Final Cause to eat food in 

it 

 

As it can be seen from the examples, the categories, five universals and four causes of Aristotle 

are practical tools to define the words. This is not the only method to define, but it is the most 

common way of it. It is possible to express a genus for a given word and find its differentia 

through these tools. 

2. Methodology 

2.1. Research Model 

In this study, qualitative and quantitative methods were used together. This study was 

conducted to show how Aristotle's categories and other related concepts are used to make 

effective word definitions. The qualitative method used here is to give 10 words to the teachers 

and ask them to define these words. Afterwards, these definitions were evaluated in accordance 

with the criteria of the categories mentioned in the literature review, and the suitability of the 

teachers' definitions for the situations in the categories was investigated. Here, 15 teachers were 

used to refer to their definitions. In addition, 3 of these teachers were told what Aristotle's 

categories were and how they were used in word definitions, and in this context, the problematic 

aspects of their own definitions were shown. Afterwards, they were asked to make corrections 

on this issue and the result was re-evaluated. In the continuation of the study, definitions of the 

same 10 words were given to 45 students to measure the results quantitatively. These definitions 

were made by choosing from 9 categories, 5 universals and 4 causes, and the students were 

asked to write what they understood by looking at these definitions in the substance section. 

The aim here is to show how effective the categories are in word definitions on students. 

2.2.Sampling 

15 English teachers were used in this study. These teachers were asked to define 10 given 

words. 5 of the teachers were selected from Tishk International University in the city of Erbil, 

Iraqi Kurdistan region. The other 10 were selected from private schools belonging to Stirling 

Schools in the same city. 
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The students used in this study are Tishk International University students. 15 of these students 

are first-year students studying at the faculty of dentistry. These students have A2-B1 English 

levels. The other 30 students are 2nd year students of English Language Teaching at the Faculty 

of Education. 

2.3.Data collection 

In this study, data were obtained in two ways. First, the definitions requested from the teachers 

were taken in writing to see how they defined the words, and the strengths and weaknesses of 

these definitions were evaluated. On the other hand, the same words were defined in accordance 

with the classification in the categories and the students were asked to write what the words 

were. Due to the possibility that the students did not know the English equivalent of some 

words, they were asked to write what they understood from the definition in the language that 

they know. Since it was not measured whether the students knew the English equivalents of the 

words defined here, they were offered the alternative of writing in any language. What is 

important here is what students understand from the definition. As a matter of fact, some of the 

students wrote Kurdish and Turkish words because they did not know the English equivalents. 

3. Findings 

3.1.Definitions of the Teachers 

Teachers were given 10 words to describe. These 10 words have been chosen with certain 

categories in mind. For example, 3 animals from the cat family were selected in a group. In 

addition, 3 kitchen utensils were selected in another group. The remaining 4 words were chosen 

randomly. Afterwards, teachers were asked to put forward distinctive definitions. These 10 

words are shown in the list below. 

Table 13-List of the words given to the teachers to define 

ladle 

spoon 

fork 

lion 

tiger 

cheetah 

trainers 

clock 

fan 

beard 

 

In this study, 15 teachers, to whom we resorted for word definitions, defined 10 words in total. 

Therefore, we have 150 different definitions. 82 of these definitions were evaluated as correct, 

and 68 of them were categorized as incorrect or incomplete. We grouped and evaluated the 

deficiencies we saw in the definitions that were incomplete or incorrect. The following 

deficiencies emerged in these definitions: 

a-) Overgeneralization: 
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One of the most important points to be used in word definitions is to put the upper category of 

the word in the definition. However, as this upper category expands upwards, the uncertainty 

in the definition increases. Here, the most common mistake made by teachers was 

overgeneralization. For example, 3 of the words we asked the teachers were kitchenware. It was 

observed that when teachers defined these words, they preferred the more general expression 

"a tool" as a genus instead of "kitchen tool". In the same way, where 3 animals from the cat 

family were asked, some of the teachers used the expression "an animal" and some others used 

the expressions "a four-legged animal". As can be seen here, the definition of "four-legged 

animal" does not have any proprium or distinction. 

b-) Wrong differentia: 

In order to distinguish objects in the same category, the property that distinguishes that object 

from others is expressed in the definitions. In this study, it was seen that some of the teachers 

gave wrong the distinguishing feature that should be included in the definition. For example, 

the definition of "a kitchen tool to eat food" is given for "ladle". In addition, the expression 

"with white and black stripes" has been added to the definition of "tiger" as a differentia. But 

tigers do not have white stripes. 

c-) Ambiguous differentia: 

The differentia of some words may coincide with another word. In this case, other details should 

be given as a distinguishing feature. For example, where the beard is described, some teachers 

have defined it as "hair on people's faces". However, it is not possible to separate beard in this 

definition from mustache. Therefore, the expression of which part of the face should be placed 

in the definition of the beard. Thus, beard and mustache can be distinguished from each other. 

d-) Wrong final cause: 

In defining an object, the final cause or the purpose for which that object is used can give a 

distinctive difference. However, it was seen that some teachers misidentified the purpose of use 

at this point. For example, in the definition of the spoon, "to serve food" is expressed as the 

final cause. 

e-) Non-defining Accident: 

It is possible to attach as many accidents (attributes) to a being as possible, but if they do not 

put the distinction and make it clear, it is not a good idea to use them in definitions. For instance, 

while defining the animals in the list, some teachers gave the action of the animals as “running 

fast” which does not clarify which animal it is because all these animals are known to run fast.  

Other than these, it should be noted that word definitions are not universally accepted forms, 

so anyone can come up with their own definition as long as it is understood clearly by the 

reader. In this regard, some universally accepted properties are practical tools to identify one 

being. We also detected such a point in this study. Among 15 teachers, 7 of them defined the 

word lion as a wild animal that is known to be “the king of the animal world.” It is a clear 

definition, and everybody agrees on which animal it refers to. 
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We also studied with three teachers about their definitions and their defective points. Moreover, 

we explained them the categories and related terms and how they are used to make definitions. 

We also underlined the points that are problematic in their definitions. Later, we asked them to 

make amendments in their definitions. In this case, they corrected their mistakes and came up 

with clearer definitions. For instance, when we showed them their definition of the spoon with 

over generalization, they changed the expression “tool” into “kitchen tool.”  

We can conclude that if teachers get right training about categories and related terms, they can 

succeed in making clearer definitions. Since they are not aware of these, they may make the 

mistakes that we highlighted above. 

3.2. Students’ Detection of the Words 

In this case, we gave word definitions to the students and asked them to write down the word 

itself as they understood from the definition. We used 9 categories, 5 universals and four causes 

for that and tried to make the definition as clear as possible. The students checked the definitions 

and wrote down the words in the blank specified for substance. 

Table 14-Definition of the words in categories and related terms 

substance           relative where having Materi

al cause 

Formal 

Cause 

Final 

Cause 

univers

al 

ladle wide kitchen handle iron wide, 

oval 

serve 

food 

tool 

                

substance           relative where having doing Materi

al cause 

univers

al 

  

spoon narrow kitchen handle food to 

mouth 

iron tool   

                

substance           quantity where having Materi

al cause 

Formal 

Cause 

univers

al 

  

fork four spikes kitchen spike iron long 

spike 

tool   

                

substance           quantity qualificati

on 

relative where having doing univers

al 

lion four legs wild biggest in the 

wild 

male-

long 

hair on 

head 

hunt cat 

                

substance           quantity qualificati

on 

relative where having doing univers

al 

tiger four legs wild big in the 

wild 

stripes 

on skin 

hunt cat 

                

substance           quantity qualificati

on 

relative where having doing univers

al 
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cheetah four legs wild-

fastest of 

the family 

smaller in the 

wild 

stripes 

on skin 

hunt cat 

                

substance           when having Final 

Cause 

univers

al 

      

trainers while 

running 

laces to run shoe       

                

substance           qualificati

on 

being in a 

position 

          

clock show time hang on the 

wall 

          

                

substance           where being in a 

position 

being 

affected 

Materi

al cause 

Formal 

Cause 

Final 

Cause 

  

fan next to 

mother 

board 

in 

computer 

with 

electrici

ty 

plastic round to cool 

down 

  

                

substance           relative where being in 

a 

position 

doing univers

al 

    

beard long on your 

face 

on your 

cheek / 

under 

the chin 

grow hair     

 

The students were not given the substance but the other categories that are relevant to the word 

and asked them to write down the word that comes to their mind under the category of 

substance. 

Being 30 of them in total, the English Language Teaching (ELT) students wrote their answers 

to the table and the correct answers are as follows: 

Table 15-Correct answers given by ELT students (Out of 30 students) 

  ELT 

Students 

ladle 14 

spoon 24 

fork 21 

lion 18 

tiger 13 

cheetah 12 

trainers 26 
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clock 28 

fan 15 

beard 27 

 

These are the correct answers given by the students to the words. 66% of the words were 

answered correctly by ELT students. 

As for Dentistry students, their results are as follows: 

Table 16-Correct answers given by Dentistry students (out of 15 students) 

  Dentistry 

ladle 5 

spoon 9 

fork 7 

lion 8 

tiger 6 

cheetah 6 

trainers 11 

clock 13 

fan 7 

beard 10 

 

In total, 55% of the words were answered correctly by Dentistry students. For all of 45 students, 

the percentage of correct answers is 62%. As a result, the majority of the students answered the 

questions correctly. 

Figure 10- Percentage of the correct answers 
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The use of Aristotle's categories and other theories related to it makes the definition very easy. 

If these categories are used effectively by teachers, we can say that they will make clear and 

understandable definitions to students in many situations. However, in order for these 

definitions to be made correctly, teachers must first have knowledge about this subject and do 

some exercises. 

As we have noticed in the definitions we give to teachers, teachers also make some mistakes in 

definitions. Even very experienced teachers have made some incomplete definitions. However, 

the teachers we explained what the topic was, corrected their mistakes more easily. For this, 

teachers must first know this subject and put it on a scientific basis. Afterwards, it can be said 

that the definitions to be made in this way will go further over time and they will make much 

more understandable definitions. 

 However, a number of problems come to the fore here. First of all, none of the teachers 

participating in our research are aware of such a subject. Since these subjects are the subjects 

of philosophy, they are not known much in the realm of education. Therefore, teachers who 

encountered these issues for the first time developed some negative reactions. They even 

expressed that such a philosophical issue is unnecessary. Therefore, although this subject gives 

very practical results in word definitions, it has been observed that teachers are not 

psychologically and mentally ready for such a philosophical subject. Even though the 3 teachers 

that we explained this topic understood the subject, they expressed hesitation about the subject 

in this respect. 

There are some strengths and weaknesses of the issue in terms of students. First of all, the 

students, who looked at the definitions carefully, answered quickly and gave correct answers at 

a very high rate. On the other hand, another group of students gave rather careless and 

superficial answers. Therefore, the wrong answers of the students were higher. If these students 

had been more careful, we could have had better results. However, it was observed that some 

students gave their answers very quickly, especially since it overlaps the exam week. 

However, it was observed that the students generally understood these definitions and wrote 

correct answers. In addition, the low correct answers for some words can be attributed to some 

reasons. For example, the word "ladle" has very few correct answers. One reason may be that 

almost all students hear this word for the first time. Another reason is that students in this region 

are more exposed to American English, resulting in their inability to learn British English 

equivalents. That is why this word has been answered correctly by very few people. As another 

example of this situation, the word "trainers" that we use here was answered by almost all of 

the students as "sneakers", which is its American English equivalent. 

Conclusion 

Although it is a very philosophical subject, it is seen that categories and other related theories 

give effective results in word definitions. However, the fact that teachers approach this subject 

with some prejudices and that they have not encountered such a subject before causes them to 

stay away. The fact that this subject has not been addressed in the context of Foreign Language 

education is one of the main reasons for the approach towards the subject. It is thought that if 

these problems are overcome and the subject is given to the teachers in this context, positive 

results will be obtained. If word definitions are done correctly, it gives results that will make it 
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easier for students to understand. The main issue here is that this subject should be appropriately 

placed in this literature and given to teachers. 
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